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High Leverage Instructional Practices Webinar Q & A 

This document provides the questions asked in the question and answer box throughout both 
parts of the High Leverage Instructional Practices webinar along with answers to those 
questions. 

Questions 

Can you address instruction for a new teacher that doesn't know their students when 
school begins in the fall? Keeping high standards, but gathering the data to close the 
gaps…How do we do that? 

A good rule of thumb would be to consider the quickest and most efficient way of determining 
the skill level of students--be it a quick spelling inventory, an oral read, a pre-test of required 
science skills (or subject area), etc.  With this information, you are now in a position to make 
more informed decisions regarding the instruction.   

This year, because of the extended closure, it will be important to assess students at the 
beginning of the year to determine their instructional needs. While we need to continue to hold 
standards high, we also must understand the student's strengths and needs and work from that 
place. High standards may be below grade level for many/most students this year. The 
conversation and work regarding instructional priorities need to be a district and school and 
across grade level conversation. What kinds of skills and content did students miss last year 
that must be taught this year? How will you narrow the focus of teaching content to teach what 
matters most and is most important to future learning and needed skills?  

As a new teacher in any capacity (the field of education, new to a district, or grade level,) 
keeping a laser-like focus on high-quality instruction is imperative, especially in the times that 
we find ourselves in. As our previous webinars have mentioned, getting to know your students 
and establishing a structured and supportive learning environment is critical. An ideal 
recommendation regarding not knowing your students would be to leverage any historical data 
on the students that will be in your classroom--both academic and behavioral (if they are beyond 
kindergarten.) Consult with your colleagues to hear about their experiences with the students so 
that you have more information. Establishing a relationship with parents as early as possible will 
also be a key to success, as many districts are providing instruction virtually.  Being aware of 
the dynamics that households are facing as we begin the school year (i.e., single-parent 
household, multiple children in the home, limited access to technology, etc.) will help you 
develop systems and structures that are tailored to the needs of the students that you are 
instructing this year.  
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What advice would you give to schools that are planning to open in person this fall and 
intend to focus the first 2-3 weeks, primarily on developing relationships and providing 
social, emotional support, little on academic instruction? How can relationships be 
developed, and social-emotional support is provided while also (or through) providing 
high-quality instruction? 

We can respond more with our QA follow-up, but in general, relationships are better built by 
engaging students in academic situations where they experience initial success and meaningful 
feedback. Places, where relationships are focused on without academic engagement, have a 
harder start. In a conversation with Dr. Archer earlier this year about this very question, she 
indicated that actions such as those suggested in the question are based on a wrong 
interpretation of research. Hattie's effect size of student-teacher relationships on learning is not 
incorrect.  What is incorrect is the assumption that these relationships are an entity separate 
from instruction and learning rather and the host environment needed for this learning. Using 
time at the beginning of the school year to establish expectations and practice routines where 
the teacher provides rationales and allows for input from the students is essential. In Dr. 
Archer's opinion, waiting for two or three weeks while "relationship activities" are conducted 
makes establishing a positive learning culture more difficult. Engaging students in the work of 
learning right away in attainable, meaningful activities allows for high rates of positive feedback 
from the teacher and a sense of accomplishment for the students. This actually builds more 
lasting and functional relationships than creating "Kum-Ba-Yah" moments.  

I am concerned about teaching phonemic awareness and phonics to children with both 
the teacher and children wearing masks. I feel as if it is very important for students and 
teachers to be able to observe that the students are making the sounds properly. What 
recommendations do you have? 

We agree that teaching phonemic awareness and phonics may be a challenge with mask-
wearing. It is critical in teaching sounds that students be taught how the sound is formed in their 
mouth and practice that formation. While masks are available with clear plastic over the mouth 
area, they may fog up when speaking or forming sounds. One option to consider is the clear 
plastic face shields. At the minimum, having the teacher wear one during phonemic awareness 
and phonics instruction would be helpful. Having one for each student would be even better! 
Another option is to record phonemic awareness, and phonics lessons, or at least the instruction 
focused on sound formation. Recordings can be done without a mask, so proper formation and 
articulation are clear. 

Have any teachers worked with students who are severely multiply impaired?  

Yes, we worked on increasing AP in a school with significant disabilities. They saw great 
success. 

Expanded response for the previous two questions: 

Initially, concepts such as unison choral responding with students who are nonverbal or physical 
responses for students who are multiply impaired can seem impossible. Teachers at Woods 
Edge Learning Center (WELC), a K-12 school for students with significant challenges, have 
broadened these concepts as they determined ways for students to more frequently show their 
learning such that feedback could be provided.  For example, Angela Telfer, Director of WELC, 
tells the following story: 
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"The majority of our population are not able to speak. So, we need to give them a voice in other 
ways.  Some students use switches or other voice output devices to communicate.  Some 
students are using pictures to communicate. One of my favorite examples that teachers figured 
out early on for some of our students with autism is that in order to do a choral response, they 
used their mode, which was using pictures. Every student had a kitchen spatula that had some 
Velcro on it. And then, when the teacher would ask questions of the whole group and want them 
to respond together, they would have picture choices in front of them with Velcro on them, they 
would choose their answer, stick it to the spatula, and the whole group would raise their 
spatulas. The teacher could look at the pictures to see if they are correct. And I thought that was 
a brilliant way to figure out how to make a choral response in a classroom of students who 
couldn't say the answer “out loud." 

Angela has provided contact information for two of her teachers who have been working on 
creative ways to incorporate active participation with their students.  Feel free to contact them. 

Stephanie Oaster:  stephanie.oaster@kresa.org 

Grace Hattendorf:  grace.hattendorf@kresa.org 

What best practices would you recommend for increasing the intrinsic value of 
education, especially younger learners and learners from families that do not value 
education? Belief + Value = Motivation. 

Our values are influenced by a number of different sources: such as our parents, our peers, the 
media, and the experiences we have during our life. A school-aged child has skills at home and 
school with family, teachers, and peers that influence their value of education. Given the amount 
of time that a child spends in school in their young life, we have an important opportunity to help 
develop a strong value for education and learning. A child who experiences learning success 
early and often comes to believe that they are good at learning and are more willing to put 
themselves in challenging situations. As we learn more, we come to believe in ourselves more, 
and value that learning more.  

This is an important issue, we want students to develop an intrinsic value of education, but 
developing that value happens over time with good instruction, when the learner is challenged 
at just the right level and experiences a high level of success, over and over again. It is the 
"Goldilocks Rule": tasks should not be too easy or too difficult for the student. The best way to 
accomplish this is to make sure we are providing instruction based on their current level of 
understanding and performance, being careful of the content we focus on making sure it is 
critical content, breaking down new material into smaller steps, and being thoughtful of the 
design and delivery of instruction. These instructional components are detailed and illustrated 
with examples in Dr. Archer's book, Explicit Instruction, and we highly recommend it!  

We come to value education as a result of our experiences. It is our job to ensure that all 
children have positive learning experiences, and over time, we will be rewarded with children 
who believe in themselves and value education. 

What ideas do you have for partner sharing or responding with social distancing? 
Both social distancing and remote instruction pose challenges for partner responding but do not 
make it impossible. Dr. Archer provided some suggested adaptations for both situations. 
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Structured Partners: Adaptations for Physical Distancing 

• Assign partners. These partners do not have to sit near each other in a "physically 
distancing" classroom, and they do not need to be given a number. 

• Pair lower-performing students with middle performing students 
• Ask a question or give a directive 
• Provide a sentence starter 
• Give thinking time 
• Have students whisper answers to themselves 
• Randomly call on a student 
• Have the student and his/her partner stand 
• Student gives answer using sentence starter 
• Partner - assists partner when needed, adds to partner's response, agrees or disagrees / 

and tells why 

Structured Partners: Adaptations for Remote Live Lessons 

• Assign partners. Make a list of students placing partners next to each other on data sheet. 
• Pair lower performing students with middle or high performing students 
• Ask a question or give a directive 
• Provide a sentence starter 
• Give thinking time 
• Have muted students say answers out loud to themselves 
• Randomly call on a student 
• Unmute the student and his/her partner  
• Student gives answer using sentence starter 
• Student can ask partner for assistance 
• Teacher can ask partner to augment student's response - adds to partner's response, 

agrees or disagrees / and tells why 

Michigan Educators' Favorite Active Participation Strategies 

• Hold Ups to use with kids and adults  
• 3-2-1 - Look Around, Walk Around, Talk Around 
• Closing, and not just ending, with independent practice 
• Response sheets 
• I Do, We Do, You Do 
• Simple and organized design of instruction: opening, body, and closing 
• Frequent responses  
• Sentence starters in Google Classroom 

Points Worth Remembering 

• What they think about is what they learn 
• Success + Value = MOTIVATION 
• Frequent responses increase learning and help behavior management, NO MATTER THE 

PLATFORM! 
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• Continue to keep the relentless focus on learning and teaching.   
• The most valuable lesson was the fact that teacher interaction and instruction with their 

students is what makes the difference in learning.  There has been so much emphasis on 
putting students in front of a computer or letting them figure everything out on their own that 
we have forgotten what the term "teacher" really means.  If we allow the children to learn 
without our assistance and knowledge, why are we there? 

• Teach the STUFF, Cut the FLUFF 
• Keep the structure predictable and simple 
• Avoid the void, for they will fill it 
• Learning is not a spectator sport! 

Michigan's MTSS Technical Assistance Center is funded by the Michigan Department of Education 
and the U.S. Department of Education, Office of Special Education Program. 
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