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Group Expectations
Be responsible
• Attend to the “Come back together” signal
• Active participation…Please ask questions
Be Respectful
• Please allow others to listen

• Please turn off cell phone 
• Please limit sidebar conversations

• Share “air time”
• Please refrain from email and Internet browsing
Be Safe
• Take care of your own needs
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Purpose

This training is designed to support 
individuals providing systems coaching to 

School Leadership Teams related to 
Intensifying Interventions to improve 
outcomes for students with the most 

significant reading and/or behavior needs



5

Agenda
1.0 Status Updates

2.0 Intervention Platform

3.0 Intensifying Interventions

4.0 Interventionists Meetings

5.0 Individual Student Problem Solving 

6.0 Professional Learning Needs
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1.0 Status Update
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Where You’ve Been & What is Next
• Tier 1 School-wide PBIS series
• Tier 1 Reading System
• Grade-Level Problem Solving series
• Data Review 
• Elementary Intervention System series
• Data Review 
• Elementary Intensifying Interventions 
• Data Review
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Activity 1.1
• Log into MIDATA
• Navigate to Data Entry
• Complete the Elementary Intervention System Installation 

Checklists based on your school’s progress on the 
installation checklist

• Locate your school’s MTSS Implementation Plan
• Provide a status update on the activities in your school’s 

plan
• Create a summary of your school’s progress on the 

installation checklist and MTSS Implementation Plan 
using the sentence frames in your workbook
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Activity 1.2
• Find a coach from another district or school

• Practice using your newly created summary of 
progress to share a status update with your 
partner 

• After each partner has shared the summary, take 
5 more minutes to further discuss the 
accomplishments, resources, and barriers related 
to your school’s work on the Intervention System
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Activity 1.3
• Installation activities related to Elementary 

Intensifying Interventions were emailed to you 
prior to today’s session

• Take the time now to locate those activities and 
copy them into your school’s existing MTSS 
Implementation Plan

• Your team will be accessing these during the 
upcoming training
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2.0 Intervention Platform
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Activity 2.1
• Read the document titled “Major MTSS Pitfalls”

• After you’ve finished reading, reflect on the three 
pitfalls in the context of your school and provide 
a rationale for why you think each your school is 
susceptible to each pitfall

• Be prepared to share out
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Before Beginning Individualized Problem Solving

• Don’t forget intervention for students at risk should 
begin with research-validated intervention programs 
whose practices and methods can be anchored to 
IES Practice Guide recommendations

• These interventions become the platform for applying 
individual problem solving at Tier 3

• If this critical component is absent, the system will be 
flooded with students requiring individualized problem 
solving
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Intervention System

• Your school’s work building the Intervention 
System is purposefully designed to ensure 
intervention platforms are readily available to 
support the intensification of interventions at 
Tier 3, when appropriate  
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Activity 2.2
• Turn to an elbow partner and discuss whether or 

not you agree with the following statement 
regarding your school staff:

“The staff at my school understand the purpose of 
the Intervention System and will be able to make 

the connection between the work of the 
Intervention System and  the intensification of 

Intervention supports.”
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Defining Intensive Intervention
• Addresses severe and persistent learning or 

behavioral difficulties
• Intervention that includes the following:

• Data-driven decisions
• Increased intensity (e.g., practice opportunities, 

group size, longer time)
• Increased individualization 

• Categorized as Tier 3
(National Center for Intensive Intervention, 2016)
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Recipients of Intensive Intervention
• Students in Tier 2 intervention who did not respond to the 

instruction/intervention

• Students who present with very low academic skills 
and/or high-intensity, high-frequency behavior problems

• Students with and without disabilities who are not making 
adequate progress with interventions delivered with 
fidelity

• Student demonstrating behavior that is dangerous to self 
or others

(National Center for Intensive Intervention, 2016)
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Features of Intensive Intervention
• Strength: How well the program works for 

students with persistently low needs 
• Dosage: Number of opportunities a student 

has to respond and receive corrective 
feedback

• Alignment: How well the program:
• Addresses the student’s full set of academic needs
• Does not address skills the student has already 

mastered (Fuchs, Fuchs & Malone, 2017)
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Features of Intensive Intervention (cont.)
• Attention to generalization (transfer): Extent to which 

an intervention is designed to help students
• Master the skills they learn to other formats and contexts

• Comprehensiveness: number of explicit instruction 
principles the program incorporates (clear 
explanations, modeling, practice opportunities, fading 
supports, error correction procedures)

• Behavioral supports
• Individualization: data-based process for adjusting 

intervention components based on student needs
(Fuchs, Fuchs & Malone, 2017)
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Intensive Intervention
Examples

• Research validated 
intervention program

• Program is individualized
to meet student needs

• More intensive than 
standard instruction, often 
including adaptations to 
the instructional design of 
the program

• Includes more frequent 
and precise progress 
monitoring

Non-Examples
• Single approach
• Manual
• Preset program or 

curriculum used with no 
adaptation to instructional 
design features

• More of the same Tier 1 
instruction

• More of the same Tier 2 
instruction

(National Center for Intensive Intervention, 2016)
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Activity 2.3
• Locate the Intensive / Not Intensive response 

card in your workbook

• You will use this response card to show your 
response to each statement that appears on the 
following slides

• Wait to share your response until prompted

• Be prepared to provide a rationale to the group 
for your response
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#1 Intensive or Not Intensive?

A specific intervention program or practice
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#2 Intensive or Not Intensive?

Intended for a small subset of students 
who did not respond to Tier 2 interventions 

selected to match student needs and 
implemented with fidelity and/or those 

students with the most significant 
academic skills deficits and/or high-
intensity, high-frequency behavior 

problems
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#3 Intensive or Not Intensive?

Reserved only for students with disabilities 
or those students who will be evaluated for 

Special Education services
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#4 Intensive or Not Intensive?

More intensive than standard instruction, 
often including adaptations to the 

instructional design of the program
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#5 Intensive or Not Intensive?

Intervention that includes the following:
• Data-driven decisions

• Increased intensity (e.g., practice 
opportunities, group size, longer time)

• Increased individualization 
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#6 Intensive or Not Intensive?

Interventions designed based on anecdotal 
information
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Activity 2.4
• Consider your School Leadership Team and how 

they define Tier 3, intensive intervention

• Consider the following:
• What misunderstandings or non-examples of Tier 3, 

intensive intervention exist among your School 
Leadership Team?

• What will you do as the coach to address the 
misunderstandings or non-examples?

• What will you do as the coach to prevent future 
misunderstandings or non-examples from developing? 
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3.0 Intensification Variables
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You May be Wondering…

What are the specific variables that can be 
intensified to improve student outcomes? 
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Intensification Variables

1. Enablers
a) Group size
b) Allocated Time
c) Instructor

2. Content 
3. Instructional Design

4. Instructional Delivery

5. Behavior Support

a) Prevent

b) Respond

6. Generalization
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1. Enablers
• Improve the conditions to intensify 

interventions

• Set the stage for instructional adaptations to 
occur

• Enablers by themselves are insufficient to 
improve student outcomes
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1. Enablers (cont.)
• Enablers include: 

• Time: Increase the time for intensive 
intervention supports

• Group size: Reduce the group size 
• Re-grouping: Adjust student configurations in 

groups for more homogeneity 
• Change of instructor / interventionist
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• Pile of rusty pipes as example of the enabler being the “conditions 
under which” we intensify interventions.  Rust is another name for 
iron oxide, which occurs when iron or an alloy that contains iron, like 
steel, is exposed to oxygen and moisture for a long period of time. 
Over time, the oxygen combines with the metal at an atomic level, 
forming a new compound called an oxide and weakening the bonds 
of the metal itself.  Time doesn’t cause the rust, but it enables or 
creates conditions under which the rust develops.

Rusty Pipe Analogy
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Time: Necessary but Not Sufficient
• We can increase time spent on instruction, but 

if we don’t do something different with the 
increased time, more time will not be enough

• Examples:
• Attending two Weight Watcher meetings per week 

instead of one
• Retention
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Grouping: Necessary but Not Sufficient
• We can put the student in smaller and smaller 

groups, but if we don’t do something different 
within the groups, it will not be enough

• Example:
• Struggling to learn a dance sequence in class, so 

moved to a group of 3 but the instructor did same 
thing as with the whole class
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Instructor/Interventionists: 
Necessary but Not Sufficient

• We can provide more skilled instructors or 
interventionists, but what they do during 
instruction is what makes the difference

• Example:
• Needed tutoring in Organic Chemistry beyond the graduate 

assistant teaching course
• Scheduled sessions with expert, but he was unable to 

define concepts or teach equations in a way that the lay 
person could understand
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Activity 3.1
• With an elbow partner, discuss the 

following:
• What are the three common enablers 

that we are talking about?
• Are enablers necessary for intensifying 

interventions?  Why or why not?
• Are enablers sufficient for intensifying 

interventions?  Why or why not?
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2. Content
• How well does the program / intervention: 

• Precisely address the student’s full set of skill 
deficits

• Not address the skills the student has already 
mastered - These are extraneous skills for that 
student

(Fuchs & Fuchs, 2018)
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3. Instructional Design
• Is there a need for the additional modeling and re-

teaching using clear, concise explanations in simple, 
direct language?

• Is there a need to increase the number of practice 
opportunities and receive affirmative or corrective 
feedback?

• Is there a need for additional teaching focused on:
a. Helping the student transfer (generalize) the skills they are 

learning to other contexts?
b. Assisting the student in understanding connections between the 

skills (s)he has already mastered and related skills?

(Fuchs & Fuchs, 2018)
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4. Instructional Delivery
• Does there need to be more student responses that allow the 

student’s thinking to be visible to the teacher / interventionist 
(e.g., verbal responses) to ensure students are engaged in the 
instruction? 

• Do additional teacher monitoring strategies need to be used to 
verify student responses?

• Does the affirmative and corrective feedback provided to 
students need to be more structured so it is clear, precise, and 
concise to avoid confusion or digressions?

• Should the pacing of the instruction be adjusted (e.g., too fast / 
too slow)?
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5. Behavior Support
• Prevention: How well does the intervention:

• Identify and use strategies to prevent the problem 
behavior from occurring

• Modify the environment to make the problem 
behavior inefficient or ineffective

• Increase positive interactions for desired behavior
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5. Behavior Support (cont.)
• Response: How well does the intervention:

• Reinforce the desired behavior
• Minimize or eliminate reinforcement of a problem 

behavior
• Provide responses designed to decrease the 

problem behavior
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6. Generalization
• Consider the following:

1. Setting: Student demonstrates the intervention 
strategy in an environment different than when they 
first learned the intervention strategy (e.g., was able 
to successfully use the strategy in the intervention 
class and now uses the strategy in social studies 
class)

2. Student’s response (use of strategy): Student uses 
intervention strategy when teacher prompts it for a 
specific purpose then student begins to use the 
strategy in other instances

(Burt & Whitney, 2018)
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6. Generalization (cont.)
• Consider the following (cont.):

3. Length of time: Student continues to correctly use 
the intervention strategy when situations warrant 
even after prompting or any visual displays of the 
strategy are removed

4. Participants (students not directly participating in 
intervention): Other students in classes see 
strategy prompts (e.g., poster, or posted steps) and 
begin to use them because they are helpful which is 
reinforcing to the students who participated in the 
intervention

(Burt & Whitney, 2018)
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Importance and Difficulty
• “The ability to generalize skills across settings 

is essential at all stages of life for nearly every 
learned skill.”

• “Although generalization…is one of the most 
important outcomes of…interventions, (Cooper, 

Heron, & Heward, 2007) it frequently fails to occur 
naturally following initial intervention efforts 

(Burt & Whitney, 2018)
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Activity 3.2
• Consider the six Intensification Variables we just reviewed
• Reflect on your own previous understanding of 

intensifying intervention:
• Which variable(s) do you most often considered when 

intensifying intervention supports?
• Why do you think that these variables are considered 

most often?
• Are there any variables that are rarely or every 

considered when intensifying intervention supports?
• Do you anticipate any potential difficulties with 

embracing these variables from staff in your school? 
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4.0 Interventionist Meetings
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Planning Instruction and Supports

Teaming 
Structure

School 
Leadership 
Team

Grade 
Level 
Teams

Interventionist 
Meetings

Student 
Support Team

Data 
Focus

School-wide Grade Level Intervention 
Groups

Individual Student

Data 
Analysis & 
Use

Problem-
solving 
Process

Problem-
solving 
Process

Problem-solving 
Process

Problem-solving 
Process

Data-Based 
Individualization
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Activity 4.1
• Access your Intervention System google document

• Review your school’s progress in setting up your 
Intervention System to include time for 
Interventionists to meet and review data for students 
in Tier 2 intervention

• Identify any barriers that may be preventing this from 
occurring and make note of these to bring up during 
the upcoming Intensifying Interventions training with 
your School Leadership Team
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Interventionist Meetings
• Purpose of Meetings: 

• Review progress of intervention groups
• Apply decision rules established within the Intervention Grid
• Plan for adjusting intervention variables for the group in 

order to improve outcomes for students
• Document what has been adjusted and the impact on 

student outcomes
• Identify students who are not responding and need 

individual problem solving supports
• Provide support to interventionists
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Interventionist Meetings (cont.)
• Frequency:

• Every 4-6 weeks

• Length:
• 45-60 minutes

• Structures:
• Standard meeting agenda
• Meeting notes
• Assigned roles & responsibilities 
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Interventionist Meetings (cont.)2
• Non-Negotiable:

• Data-based decision making

• Focus:
• Performance of Intervention Groups 
• Decisions regarding intensifying variables for the 

group to improve the performance of the 
intervention group
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Activity 4.2
• Individually, review the example meeting agendas 

from Interventionist Meetings
• After reviewing the agendas, do all of the following:

1. Write your school’s name on a post-it note and place your 
school along the continuum for Interventionist Meetings –
from not happening at all to occurring on a regular basis

2. Given where you’ve placed your school on the continuum 
identify 2-3 next steps that you would recommend for your 
School Leadership Team to consider and include a 
rationale for why these are the next steps
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Intensifying Supports
• Starts with the Intervention Platform

• First layer of intensification occurs when 
Interventionists discuss what can be done to 
intensify instruction for the intervention 
group based on the performance of the 
intervention group
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Intensifying Instruction for the Group
• Review the progress of the group
• Consider the following: 

• Performance in specific areas or components of 
the intervention program

• Types of errors being made by students
• Overall performance on in-program mastery 

assessments and/or progress monitoring measures

• Determine which variable(s) should be 
adjusted to improve the outcomes of the group



Progress of Intervention Groups 
Progress of three intervention groups using 
REWARDS Secondary. Average percentage of 
student performance for each part of the 
program is included and color coded for quick 
decision making.
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Guidance for Intensification of 
Specific Intervention Programs

• REWARDS Intermediate & Secondary
• Phonics for Reading
• Check-In, Check-Out (CICO)
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A Closer Look: Check-In, Check-Out
• “Rule School”: review the student’s 

performance on the Daily Progress Report 
(DPR) and identify specific settings and/or 
school-wide behavioral expectations that the 
students are consistently struggling with  
throughout the day. Use this information to 
develop lessons for teaching/reteaching 
specific behavioral expectations in specific 
settings (Content)
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Activity 4.3
• Review the following documents:

• REWARDS Intensification Strategies
• Phonics for Reading Intensification Strategies
• Check-In, Check-Out Intensification Strategies

• Discuss how having identified strategies for 
intensification within specific intervention programs 
would help to make the Interventionist Meetings efficient 
and effective

• Determine your next steps related to ensuring 
interventionists are meeting regularly and have the tools 
and resources needed to support these meetings
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5.0 Individual Student Problem Solving
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Recall: Planning Instruction and Supports
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Use

Problem-
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Process

Problem-
solving 
Process
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Problem-solving 
Process

Data-Based 
Individualization
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Student Support Team Definition
“Group of individuals whose role is to ensure students 
are bale to be successful in the school environment. 

The team works collaboratively to implement a 
particular intensive plan of support that depending on 
the student’s needs may include both academic and 
behavioral components. Team members can be a 
combination of school/district staff, parents, and/or 
individuals from outside agencies (e.g. Community 
Mental Health)” (R-TFI Elementary Level Edition, p.55)

(St. Martin, Nantais, Harms, & Huth, 2015)
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Student Support Team
• Team that engages in problem solving for 

individual student with identified needs in 
academic and/or behavior

• Team membership will shift and look different 
from student to student

• When appropriate, this team will conduct a 
Functional Behavioral Assessment (FBA) and 
develop the Behavior Intervention Plan (BIP)
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Elephant in the Room
We have a binder 

system in place where 
teachers just sign up if 
they need to meet with 
“the team” to problem 

solve around a 
particular student.  How 

does that fit in?
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Considerations
• An Intervention System is designed to ensure 

efficient, effective, and equitable access to 
interventions

• When the Intervention System is in place and 
working well, it will take care of the students 
whose teachers signed up in the binder to get 
some good ideas to try and to add in some 
classroom level interventions or some level of 
need for targeted support
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Analogy: The ER Evolution
• For years, the only option for after hours medical care 

was the emergency room; however, minor, non-
urgent medical needs clogged the ER and created 
long wait times

• To fill the need, Urgent Care facilities began popping 
up, which provided after hours care for non-emergent 
medical needs and reduced wait time

• Now, we see Physicians Assistants at CVS and Rite 
Aid to meet minor medical needs even more 
efficiently
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Activity 5.1
• With an elbow partner, discuss the following:

• How do teachers in your school currently access 
Student Support Team meetings?

• Do the majority of Student Support Team meetings 
focus on the students with the most significant needs?

• How big of an adjustment will it be for your school to 
set up the Student Support Team meetings to focus 
solely on the students with the most significant needs?

• Do you anticipate needing an interim step to get your 
school’s Student Support Team to the point of 
operating as we’ve described? Why or why not?
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What Does a Student Support Team 
Meeting Look Like?

• You are probably wondering what a Student 
Support Team meeting would look like with the 
focus on intensifying interventions

• Problem Solving for individual students will 
continue to follow the same four-step problem-
solving process that you’ve been using at the 
grade level and school level with the addition 
of Data-Based Individualization (DBI)
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The four-step problem-solving process is cyclical and centers on improving student outcomes. The four steps and specific questions 
asked/answered at each step are listed below:

• Problem Identification

• What is the problem? What is our objective?

• Problem Analysis

• What are the contributing factors? Are those factors validated?

• Plan Development

• What are we going to do about the problem? Who needs to know?

• Plan Implementation and Evaluation

• Did we implement our plan? Is our plan working?

The Problem-Solving Process
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Defining Data-Based Individualization
• Data-Based Individualization (DBI) is a systematic 

method for using data to determine when and how to 
provide more intensive intervention

• Also can be referred to as Individualized Problem Solving
 Origins in data-based program modification/experimental teaching 

were first developed at the University of Minnesota (Deno & Mirkin, 
1977) and expanded upon by others (Capizzi & Fuchs, 2005; 
Fuchs, Deno, & Mirkin, 1984; Fuchs, Fuchs, & Hamlett, 1989). 

 DBI is a process, not a single intervention program or strategy

 Not a one-time fix—ongoing process comprising intervention and 
assessment adjusted over time

Adapted from NCII (2018)
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Five DBI Steps
1. Secondary intervention program, delivered 

with greater intensity
2. Progress monitoring
3. Informal diagnostic assessment / 

Functional assessment
4. Adaptation
5. Continued progress monitoring, with 

adaptations occurring whenever needed to 
ensure adequate progress
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DBI Graphic and Five Steps
• Each of the steps is represented 

as either a rectangle or oval

• There are two points in which 
data-based decisions need to 
be applied to determine if the 
student’s is responsive or non-
responsive

• At these points, the four-step 
problem-solving process is used
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Recall: Intensification Variables

1. Enablers
a) Group size
b) Allocated Time
c) Instructor

2. Content 
3. Instructional Design

4. Instructional Delivery

5. Behavior Support

a) Prevent

b) Respond

6. Generalization
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Individual Problem Solving using DBI
• The intensification variables remain the same 

at the individual student level 

• What shifts is the focus is now on applying the 
intensification variables for the individual 
student to improve his/her outcomes rather 
than on the intervention group
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Activity 5.2
• Locate the “Data-Based Individualization Process 

Graphic”

• Label the first rectangle and first oval as 
“Intensification during Interventionist Meetings”

• Label the second oval, second rectangle and third 
oval as “Intensification during Individual Student 
Problem Solving Meetings (Student Support Team 
Meetings)”
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Preventing the Flood at Tier 3
• Checklist designed to determine the need for 

Individual Problem Solving at Tier 3



78

Activity 5.3
• Locate the Tier 3 Checklist in your workbook

• Review what is written

• Consider how this aligns with what is currently 
happening in your school and what might need to 
be added to the checklist when your team 
discusses this checklist during the upcoming 
training
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What’s Covered in a Meeting?
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Activity 5.4
• Review the sample meeting agenda and notes for 

a Student Support Team meeting

• Compare the sample to any existing meeting form 
or structure from your school

• Make not of any anticipated concerns or 
questions that may come up when your School 
Leadership Team reviews the sample meeting 
form and discusses Student Support Team 
meetings
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6.0 Professional Learning Needs
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Professional Learning Needs
• We recognize that your school already has a Student 

Support Team meetings occurring 
• However, the addition of Data-Based Individualization 

(DBI) is likely new to those staff who are standing 
members of these types of meetings

• Providing on-going professional learning and 
coaching support will be critical to successful 
installation and use of DBI as a part of your Student 
Support Team meetings
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Exploration for Professional Learning
• We want to gather information about the topics 

for ongoing professional learning related to DBI 
that our partners anticipate needing

• We are also exploring options for the format of 
the professional learning:
• In person 
• Online webinars
• Online learning modules
• Videos
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Activity 6.1
• Review the document titled “Breaking Down the 

DBI Process” along with the list of possible 
topics for professional learning 

• Use the dot stickers provided to indicate which 
topic(s) for professional learning you would 
anticipate your school staff would benefit from to 
develop or refine skills related to using Data-
Based Individualization as a part of your Student 
Support Team meetings
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End of Day Evaluation
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