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Purpose

To discuss best practice for embedding Social 
Emotional Learning (SEL) within universal / 

school-wide Positive Behavior Interventions 
and Supports (PBIS) practices. We will 

introduce the concept and SEL, associated 
competencies, and identify specific ways SEL 
and PBIS work together. You will leave with an 
understanding of how to embed SEL into your 

school’s PBIS framework.
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Today’s Agenda

1.0  Why is Social Emotional Learning (SEL)
important? 

2.0 How can PBIS and SEL work together?

3.0 What does it look like to embed SEL within 
universal / school-wide PBIS practices?

4.0  Wrap Up & Next Steps
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1.0 Why is Social Emotional Learning 
(SEL) Important? 
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Our Current Reality

• “20% of children and youth have a clearly identified 
need for mental health service, but only about 1/3 of 
these children receive any help at all”  

(Duchnowski, 2014)

• Out of the 1/3, 42% will receive services at school 
(SAMHSA, 2006)

• Investment in school-based prevention services 
results in an average return of $18 per dollar 
invested 

(Miller & Hendrie, 2008) 



7

Stability and Onset of Childhood 
Internalizing Disorders

• Problems with earlier onset and greater 
severity are more likely to persist into 
adulthood

• Each episode increases probabilistic likelihood 
of re-occurrence and persistence

• The Kindling Hypothesis
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Why care about students Mental Health?
• Educators and the general public have rated

behavior-related issues in the top three concerns
facing public schools over the past 35 years

(Rose & Gallup, 2007) 

• Although students with severe behavior problems
account for a smaller portion of the school population
(5%), they often generate greater than 50% of office
and discipline referrals

(Sugai et al., 2000) 
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Reactionary vs. Preventative Practices

Reactionary practices 
• Research demonstrates that suspension, 

expulsion, and other punitive consequences 
are not the solution

Preventative practices 
• Improve safety and outcomes for all students
• Ensures the safety and dignity of students and 

staff and preserves the integrity of the learning 
environment
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Social Emotional Learning (SEL)

“The process through which we learn to 
recognize and manage emotions, care about 

others, make good decisions, behave ethically 
and responsibly, develop positive relationships, 

and avoid negative behavior.”  
(Elias, et al., 1997)
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SEL Competencies
• CASEL has identified five interrelated sets of 

cognitive, affective and behavioral competencies:
• Self-awareness
• Self-management
• Social awareness
• Relationship skills
• Responsible decision-making
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SEL Competencies Cont.



13

SEL Research Outcomes
• Academic performance 

Wang, Haertel, & Walberg, 1997; Zins et al., 2004

• Mental health 
Durlak & Wells, 1997; Green- berg, Domitrovich, & Bumbarger, 2001

• Problem behaviors 
Wilson, Gottfredson, & Najaka, 2001

• Positive youth development 
Catalano et al., 2002 

• Depressive symptoms 
Horowitz & Garber, 2006 

• Antisocial and aggressive behavior 
Lo ̈sel & Beelman, 2003; Wilson & Lipsey, 2007

• Drug use 
Tobler et al., 2000
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Durlak, Weissberg, Dymnicki, Taylor, and 
Schellinger (2011)
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Activity 1.1
Elevator Speech

• Create an elevator speech that includes 1
or 2 key points for why SEL is important

• Tell an elbow partner what you wrote down
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2.0 How can PBIS and SEL work 
together?
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MTSS Continuum of Support
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MTSS: Multi-tiered system of support
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How is School Climate Defined?

School climate refers to the quality and 
character of school life. School climate is 
based on patterns of students', parents' and 

school personnel's experience of school life and 
reflects norms, goals, values, interpersonal 

relationships, teaching and learning practices, 
and organizational structures. 
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“Big Ideas of School-wide PBIS”

1. Identify & define behavior expectations
2. Teach behavior expectations
3. Monitor expected behavior
4. Acknowledge and encourage behavior expectations
5. Establish continuum of responses to behaviors that 

includes teaching/re-teaching
6. Use data for decision making



21

Pyramid Model for Supporting Social 
Emotional Competence
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Building Positive Relationships 
and Environments

• Positive teacher/peer relationships and 
environments can be built by:

• Teaching social skills and behavior expectations
• Acknowledging students positive behaviors
• Providing individual and constructive feedback
• Helping with daily goal-setting
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Supportive Environments that Teach Social Skills
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Positive Feedback: A Positive, Evidence-
Based Strategy

Effective classroom management  More learning
Teacher praise = Strategy for improving behavior
• 4:1 ratio
Praise is most effective when it is:
• Specific
• Contingent
• Genuine
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Activity 2.1

Elevator Speech

• Create an elevator speech that includes 
1 or 2 key points for why SEL and PBIS 
complement each other 

• Tell an elbow partner what you wrote 
down
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3.0 What does it look like to embed 
SEL within universal / school-wide 

PBIS practices? 
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Big Idea: Aligned Approaches 
• As with reading and behavior support, we may be 

underutilizing initiatives if we aren’t considering how they 
work together. Social Emotional Learning is often considered 
a separate initiative from PBIS

• PBIS is the mechanism to install evidence based practices
• Core Features- team based, continuous data based problem 

solving, fidelity and impact checks, layered and connected to 
core curriculum, opportunities to demonstrate, show and get 
feedback

• “What” is guided by needs of children and youth
• “How” is guided by PBIS core features

(adapted from Barrett & Perales, 2018)
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Four Recommendations
1. Implement PBIS and Social Emotional Learning 

through a single School Leadership Team (SLT)
2. Expand the data that the SLT uses to identify which 

skills to teach
3. Teach social-emotional competencies using PBIS 

instructional systems
4. Promote adult wellness by creating a nurturing staff 

environment 

(Barret, Eber, McIntosh, Perales, & Romer, 2018)
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Recommendations
• School Leadership Team uses community and

school data to assess the needs of young people in
their school community and, together as an
integrated team, select evidence-based practices
that match specific needs

• Note: NOT endorsing one SEL curriculum or saying
you need to purchase packaged curriculum- invest in
your district’s selection process for decisions based
on need, fit, etc.

(adapted from Barrett & Perales, 2018)
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Specific Behaviors + Social-Emotional Skills

(Barrett & Perales, 2018)
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Specific Behaviors + Pro-Social Skills

Specific Behaviors
• Throw paper in the 

waste can
• Use the right side of the 

stairway
• Bring all materials to 

class
• Keep hands, feet, and 

other objects to yourself

Pro-Social Skills
• Choose kindness 

over being right; pick 
up trash even if it isn’t 
yours

• Encourage others; tell 
peer that s/he did a 
good job

(Barrett & Perales,2018)
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Customize to Fit Your Students & Staff Needs
• Staff, students and families customize to fit need
• Prioritize skills 
• If large number of students displaying problem behavior or 

experiencing stress…
• Identify lessons within curriculum 
• Identify key strategies and skills
• Add to matrix- common script used across day and content 

areas to provide opportunities to practice 
• Used as prompt and script for adults to model, prompt/pre-

correct, re-teach, provide feedback
(Barrett & Perales,2018)



Incorporate Coping Strategies for Managing Stress



For Other Schools, Social Media May Be a Concern
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Let’s Practice!
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Social-Emotional Competencies
• Self-Management
• Responsible Decision-Making
• Relationship Skills
• Social Awareness
• Self-Awareness

(CASEL)
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Applying the Social-Emotional 
Competencies to Behavior Matrix
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Activity 3.1
• Review the “Social and Emotional Learning 

Competencies” document

• As a table group, review the example behavior 
matrix and identify where social and emotional 
learning competencies may already exist within 
the matrix and where you might modify the 
matrix to further emphasize the social and 
emotional learning connection within the 
behavior matrix
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Behavior Specific Feedback
• Social Emotional Learning Competencies can 

be embedded right into the behavior specific 
feedback that adults provide to students as a 
part of the implementation of School-wide 
PBIS

• This can be done by:
• Identifying the emotion(s) involved in the situation
• Identifying the strategy that a student uses in a 

situation
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Example 1: Behavior Specific Feedback
• Scenario: Jill, a third grade student drops her 

pencil box and all of the pencils, crayons and 
markers spill out of the box. Rae, another 
third grade student comes over and helps Jill 
pick everything up. 

• Behavior Specific Feedback: “Rae, thank 
you for helping Jill pick up her materials. You 
noticed a classmate in need and took the time 
to help her clean up the mess.”
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Example 2: Behavior Specific Feedback
• Scenario: Roger was playing touch football with a 

group of boys on the playground. After disagreeing 
with the rest of the boys about a play, Roger comes 
over to the playground aid, visibly upset and 
explains what happened.

• Behavior Specific Feedback: “It sounds like you 
were upset about the play. I know it can be 
frustrating when you have a disagreement with your 
classmates. Thank you for coming to tell me what 
happened rather than continuing the disagreement.”
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Activity 3.2
Take scenarios and create behavior specific 
feedback statements that would embed SEL 
into the feedback

• Identify the emotion being addressed - this 
helps students identify their emotions

• Identify the strategy that the student used

• Be prepared to share out
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4.0  Wrap Up & Next Steps
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Resources to Share

• MDE SEL website
• https://bit.ly/2HrFVko

• MDE Competencies and Indicators Resource
• https://bit.ly/2HBikgq

• PBIS Resource
• https://bit.ly/2KodNgp

https://bit.ly/2HrFVko
https://bit.ly/2HBikgq
https://bit.ly/2KodNgp
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Thank You!

Contact Info:
Cheyne LeVesseur, PhD
• clevesseur@miblsimtss.org
Melissa Nantais, PhD
• mnantais@miblsimtss.org
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