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Science of Reading Talking Points 

This document is designed to help participants organize talking points around the importance of 
a school-wide reading model. 

Simple View of Reading 

 
Figure 1. Simple View of Reading Graphic 

Talking Points for the Simple View of Reading 

• Reading comprehension consists of two major components: decoding (knowing 
how to move to print to speech) and language comprehension (the ability to 
understand the language we hear). 

• The two major components are often referred to as “buckets,” and all the 
activities and lessons teachers lead in classrooms can be categorized into one of 
the two buckets that make up reading comprehension. 

• The Simple View of Reading (SVR) has a great deal of history and research 
behind it. 
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• It is set up as a multiplication problem to show that we are unable to achieve the 
final goal of reading comprehension without one of the key components. 
Anything multiplied by the number 0 is always zero. This is important to 
remember when analyzing core reading instruction. It is necessary for us to “fill” 
both of the buckets of decoding and language comprehension during our 90-
minute blocks. Both buckets are necessary to achieve successful reading 
comprehension. 

• For example, if a student has had powerful decoding lessons and has a strength 
in reading words accurately and at a good rate, but the student has poor 
language comprehension, reading comprehension will suffer. 

• Another example is just the opposite: If a student has had rich language 
exposure and strong language comprehension but is unable to read words on a 
page – poor decoding skills, reading comprehension again will be weak.   

• As Dr. Anita Archer states, “There is no comprehension strategy powerful 
enough to compensate for the fact you cannot read the words.” 

Learning Progressions 

 
Figure 2. Learning Progressions 

Talking Points from the Learning Progressions 
• The power of the Simple View of Reading (SVR) comes in its practical application to the 

classroom in ensuring that instruction from preschool through high school appropriately 
balances instruction in language comprehension and word recognition.  
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• The Simple View of Reading serves as a theoretical foundation for building a learning 
progression for developing skilled readers that is anchored to evidence-based reading 
research. 

• The learning progression is designed to develop novice readers into skilled readers 
spanning prekindergarten through 12th grades. This slide outlines this learning 
progression, which includes a hierarchy of skills to teach the word recognition (decoding) 
and language comprehension components necessary for skilled comprehension of 
written text.  

• Each of the component skills for word recognition and language comprehension is 
represented by a shaded bar that is placed within a specific grade-level band. Each bar 
represents an evidence-based estimate for when typical readers master these skills. 
Some of the component skills include a thin line spanning through 12th grade which 
represents on-going use, refinement, and generalization of the skills. 

• There are two important notes when interpreting the learning progression: 
o First, it is important to note that each of the component skills listed within shaded 

bars can and should be further operationally defined and presented in a more in-
depth instructional scope and sequence for teacher use. For example, 
Phonological Awareness involves three levels of skill: early, basic, and advanced 
(Kilpatrick, 2015), with each level corresponding to different reading phases 
(Moats & Tolman, 2019). Michigan’s approved academic standards and district-
approved curriculum resources should be accessed for further delineation of the 
scope and sequence for the component skills.  

o It is also important to note students who would benefit from small group or 
individualized, intensive instruction to learn how to read, likely will require formal 
instruction in skills below their current grade-level placement. The key is to know 
the skills acquisition level of each student for each component and to align 
instruction accordingly. For example, 3rd grade readers who are reading at the 
1st grade level could require instruction in component skills below the third grade 
(e.g., basic phonics). 
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