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Group Expectations
Be Responsible

• Attend to the “Come back together” signal
• Active participation…Please ask questions

Be Respectful
• Please allow others to listen
 Please turn off cell phones
 Please limit sidebar conversations

• Share “air time”
• Please refrain from email and internet browsing

Be Safe
• Take care of your own needs
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Group Expectations - Virtual
Be Responsible

• Return from breaks on time
• Active Participation
 Use participant features of raise hand, thumbs up, etc.
 Type short answer or questions in chat box
 Respond to poll questions, if provided

Be Respectful
• Limit use of chat box to essential communication
• Please refrain from email and internet browsing
• Place your phone and other devices on mute and out-of-sight
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Training Effectiveness
• At the end of the session, you will be asked to provide feedback 

on today’s training
• Results will be used to make improvements to professional 

learning and for reporting to TA Center stakeholders
• Trainers will provide a preview of the survey and provide you with 

the link at the end of this session
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Diversity and Equity
• One of the feedback questions you will see for all of our 

professional learning sessions is:
 The session promoted and positively portrayed diversity among educators 

and learners (strongly agree, agree, unsure, disagree, strongly disagree, 
optional comments)

• We are collecting baseline data to inform improvements to our 
MTSS professional learning to promote equity and inclusion
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Team Roles
• Facilitator: lead discussions and 

activities to keep the team 
moving forward

• Recorder: keep written 
documentation of key discussion 
points, decisions, and next steps

• Time Keeper: keep track of time 
and bring the team back together
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Purpose
By the end of this series, the School Leadership Teams will 
be able to coordinate, lead, and manage full implementation 

of School-wide Positive Behavioral Interventions and 
Supports (SWPBIS), in order to increase time spent on 
academic instruction by increasing positive, prosocial 
school behaviors and decreasing behavioral challenges
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Intended Outcomes
• Build knowledge and understanding of School-wide PBIS

• Consider ways to strengthen your School Leadership Team

• Understand the purpose of gaining staff buy-in and ways to 
address it with the staff

• Explore ways to intentionally seek input and participation from 
staff, students and families with diverse perspectives when 
developing school-wide behavior expectations
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Beginning with the End in Mind
• The target for implementation is a “Kickoff” in the Fall
• This means that the activities developed during the team 

times should include timelines that will allow for staff, 
student, and family input and finalizing the products prior 
to your “Kickoff”

• The tools and training days guide you toward this goal
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Agenda
1.0 Guiding Principles of PBIS

2.0 School Leadership Team 

3.0 Staff Buy-In

4.0 Identifying Behavior Expectations

5.0 Next Steps
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Tool to Support the Work: MTSS Implementation Plan
• Guides the SLT’s discussion and identification of action 

steps

• Provides a means for the SLT to hold themselves 
accountable for accomplishing the activities within 
identified timelines

Keep the Implementation Plan open today and record 
activities as they come up
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1.0 Guiding Principles of PBIS
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Poll 1
What previous experience have you had with School-wide PBIS?
•None
•Exposure (i.e., attended a conference session on the topic)
•Novice (i.e., worked at a school that had some PBIS practices in 
place)

• Intermediate (i.e., have been on a leadership team and received 
training)

•Advanced (have been involved in depth with implementation and 
sustaining PBIS)
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The Link Between Reading and Behavior
• Implementation of school-wide positive behavior support leads to 

increased academic engaged time and enhanced academic 
outcomes

• High quality academic instruction (e.g., content matched to 
student success level, frequent opportunity to respond, frequent 
feedback) by itself can reduce what is typically viewed as 
problem behavior

• Children who fall behind academically will be more likely to find 
academic work aversive and also find escape-maintained 
behaviors reinforcing
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SW-PBIS: A Shift in Philosophy

“The key question with respect to PBIS is not, ‘What about 

the student is causing the problem?’ but, ‘What about the 

interaction of the curriculum, instruction, learners, and 

learning environment should be altered so that the students 

will learn?’”

Ken Howell
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Guiding Principles of PBIS
Improved learning and behavioral outcomes are more likely with:

• Environments that are culturally responsive and sustaining

• A foundation of social and behavior support

• Investment in prevention first

• Use of a continuum of behavior supports that align with the school 
culture and context

(OSEP PBIS Blueprint, 2015)
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Big Ideas of School-wide PBIS
1. Identify & define behavior expectations
2. Teach behavior expectations
3. Monitor expected behavior
4. Acknowledge and encourage behavior expectations
5. Establish continuum of responses to behaviors that includes 

teaching/re-teaching
6. Use data for decision making
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Educational Equity
…is when educational policies, practices, interactions, and 

resources are representative of, constructed by, and responsive to 

all people so that each individual has access to, meaningfully 

participates in, and has positive outcomes from high-quality 

learning experiences, regardless of individual characteristics and 

group memberships.
(Fraser, 2008; Great Lakes Equity Center, 2012)
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Core Constructs of Equity

There are 4 core constructs of 
educational equity that are outlined by 
the Great Lakes Equity Center. The 
first is access and supports the 
concept that all students have 
entrance into, involvement with and full 
benefit of quality learning opportunities 
(Paris, 2012). Representation is the 
second core construct, which means 
diverse perspectives have presence in 
decision making and content (Mulligan 
& Kozleski, 2009). The third core 
construct is meaningful participation, 
ensuring that all students have agency 
and are empowered to contribute in 
effectual ways (Fraser, 1998). Finally, 
high outcomes is the fourth core 
construct and stresses that solutions 
benefit all students towards self-
determination and the ability to act as 
contributing citizens in a democratic 
society & global community (Waitoller
& Kozleski, 2013).

(Fraser, 2008; Great Lakes Equity Center, 2012) 20



Why there is a Need for Centering Equity 
within SW-PBIS

Despite documented success of SWPBIS and MTSS, there 

continues to be significant inequities in school discipline of 

culturally and linguistically diverse students (CLDS), and 

especially African American students.  

(Skiba, Horner, Chung, & Rausch, 2011)
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How Do We Ensure Equitable PBIS Systems
School-wide PBIS and Culturally Responsive and Sustaining 
Practices (CRSP)
• Hold high expectations for all students
• Provide all students with access to effective instruction and 

adequate resources for learning
• Use students’ cultures and experiences to enhance their learning
• Use SWPBIS principles to change school cultures and systems to 

enhance educational equity

(Paris, 2012; Leverson, Smith, McIntosh, Rose, & Pinkelman, 2016)
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Setting the Stage for Centering Equity in SW-PBIS
• One way to center equity in systems is to implement 

practices that are culturally responsive and sustaining

• Full implementation of PBIS must include practices that 
are culturally responsive and sustaining

• Prompts to ensure culturally responsive and sustaining 
practices are are embedded throughout trainings to 
support your team in centering equity 
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Activity 1.1

With your team discuss:
• Reflections on the “Centering Equity in PBIS” EduPaths

module and the previous slides
 What new understandings do you have around educational 

equity?

 What questions do you have?

 What connections are you making to your role as an SLT 
member?
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Choose Your Own PBIS Adventure
• Your staff have completed the “Choose Your Own PBIS 

Adventure” interactive module and your coach has the results of 
how your staff responded

• There are two sets of follow up activities provided for your staff 
based on the responses they provided that you can do during a 
staff meeting
 First follow up activity is done after today’s Day 1 SLT training, but prior to 

Day 2 training

 Second follow up activity is done after Day 3 SLT training
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Activity 1.2
With your team:
• Review the staff response to the “Choose Your Own PBIS 

Adventure: Featuring the Cafeteria” (your coach has these)
• Do the responses your staff provided surprise you in any way?
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Assignment 1.1

Work with your SLT coach to plan for facilitating the Choose Your 
Own PBIS Adventure Staff Activity: Part 1
• The activities are provided to you and based on the results from 

your staff
• Connections to the Compelling Why are prompted
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2.0 School Leadership Team (SLT)
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Poll 2
Which are features and functions of the School Leadership Team? 
(select all that apply)
• Takes a school-wide perspective of the work
• Comprised of 3-5 teachers
• Ensure staff have input and provide feedback along the way
• Meets quarterly
• Reviews data regularly to develop and follow up on PBIS 

implementation
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School Leadership Team
• Should be diverse across professional roles and identity markers 
• Have ongoing conversations to ensure that the SLT is reflective of 

the identities in the school and evolve as needed
• Center the voices and experiences of the students and families not 

represented on the team
• Work to create systems that work well for staff, families and 

students of all backgrounds, especially those that have been 
historically marginalized
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What does inclusion of community voice look like?
Town Hall Meetings Student Teams
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Port Huron Area School District: Student Voice
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Student Involvement 
• Student involvement will be critical for this work to be successfully 

implemented and sustained

• Involve students from the beginning in the work of your leadership 
team and let them do the marketing with their peers, especially at 
the secondary level

• Formalize communication and feedback loops with students and 
families now
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Family Involvement
• Family involvement needs to extend beyond the “token” parent on 

a School Leadership Team
• Your team needs to consider how to best involve family voice and 

representation in the development of your SWPBIS components
 SLT includes family/student subcommittees 
 Family participation and role is clearly defined and understood by the 

family representatives and the team
 Ensure that the PBIS system works for everyone and not just those 

on the SLT
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Team Composition: 
Representation and Meaningful Participation 

Non-examples:
• A family or student is not a 

member or role is unclear
• One family member is asked to 

represent all parents without a 
mechanism for obtaining input

• Family or student members are 
not asked to provide 
perspective

Examples:
• Team includes family/student 

subcommittees representative 
of the student population

• Family/student participation is 
clear, defined, and understood

• Family or student members 
assist in reporting meeting 
discussions and/or data

Culturally Responsive Field Guide, National Center on PBIS (2019)



Team Composition: 
Representation and Meaningful Participation 

Non-examples:
• A family or student is not a 

member or role is unclear
• One family member is asked to 

represent all parents without a 
mechanism for obtaining input

• Family or student members are 
not asked to provide perspective

Examples:
• Team includes family/student 

subcommittees representative 
of the student population

• Family/student participation is 
clear, defined, and understood

• Family or student members 
assist in reporting meeting 
discussions and/or data

Culturally Responsive Field Guide, National Center on PBIS (2019)
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Remember

If you don’t work to center the voices of a diverse 

representation of staff, family and students, you may end up 

with a PBIS system that functions well for the School 

Leadership Team but not for everyone else

37



Activity 2.1
Team Discussion:

• What do you currently do to center family and student voice?

• What are some additional ideas for centering family and student 
voice?
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Assignment 2.1

Ensure your SLT has diverse representation:
 How will you identify and involve students on your 

leadership team for the work of installation and initial 
implementation?

 How will you identify and involve families on your 
leadership team?
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3.0 Gaining Staff Buy-In
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Recall: Compelling Why Prework Video
• Create a sense of urgency
• Possible data sources: 
 Discipline referrals
 Attendance
 Student engagement
 Narrative from staff

• Input from the staff, students, and families
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Staff Buy-In
• Can be a critical and powerful side effect of a strong, data-

based, well communicated Compelling Why

• Maintaining buy-in is an ongoing process

• Anticipate the barriers or resistance and have a process 
for addressing with staff 
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Developing the Compelling Why: Real Life Example
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Make it Personal, Relevant & Concrete
• Provide compelling reasons for change, such as sharing 

the data
• Provide a clear vision of how changes will impact staff 

personally, emphasizing the benefits
• Ensure staff ownership, soliciting input and collaboration
• Plan to teach and reward what you want to see from adult 

behavior
• Plan to provide regular updates on PBIS
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Activity 3.1

• Team Discussion: 
 After viewing the Compelling Why video from the prework, is there 

a clear compelling why for your school to implement PBIS?

 Does your team need to gather more data?

 How will you gather input from stakeholders to confirm your 
compelling why?

• Record any activities for next steps in your Implementation 
Plan
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Assignment 3.1

Develop Compelling Why with your staff:
• Identify what data needs to be gathered

• Determine the best way to develop the Compelling Why with your 
staff

• Make a plan for when and how this will happen and record activities 
in your MTSS Implementation Plan

46



4.0 Identifying School-wide Behavior Expectations
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Recall: School-wide Behavior Expectations

• 3-5 expectations that articulate the values and behavioral 
concepts important in a school and its community

• Aligns with the school’s mission statement

• Communicates behaviors that are desired for all staff and students 
and shows students how they can be successful

• Provides a consistent language for school staff, students, and 
families
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Centering Equity in Developing Behavior Expectations
Access Representation Meaningful 

Participation
High Outcomes

Culturally situated 
and not based 
solely on dominant 
White middle-class 
norms as the 
standard to which 
all students will be 
held to

Stakeholders 
representing 
multiple and diverse 
perspectives play a 
significant role in 
development of 
behavior 
expectations

Schools value and 
use input and 
feedback from 
stakeholders 
representing 
multiple and diverse 
perspectives

Behavior 
expectations reflect 
the communities in 
which the school is 
situated and that all 
students are set up 
for success across 
all student identities

(Midwest and Plains Equity Assistance Center; Payno-Simmons, In Press)
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Recall: Options for Developing School-wide Behavioral 
Expectations

• Actively involve stakeholders with diverse perspectives 

• Lists of values and pro-social behaviors with weighted 
voting

• Staff, student, family surveys

• Build on an existing character education program in your 
school
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Activity 4.1
Team Discussion:
• Share the benefits and risks of each approach
• How might you ensure that voices from diverse perspectives are 

heard?
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Assignment 4.1
Establish School-wide Behavioral Expectations
• Decide on the approach you will take to identify your school-wide 

behavioral expectations 
• Determine how students, parents, staff, and community members 

representing multiple and diverse perspectives will play a role in the 
development of the behavioral expectations

• Use the resources provided in binder (Day 1 Resources tab):
 Critical Features Checklist: Identifying Behavior Expectations 
 Approaches to Developing School-wide Behavioral Expectations
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5.0 Next Steps
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Resources for Next Steps
• Results from the SW-PBIS Readiness module
• Documents in the Day 1 Resources tab in your binder
• Schedule “Office Hour” with trainer 
• Additional Resources for SWPBIS Tier 1 Training Series 

document is located in your binder
 Hyperlinked documents for deeper learning related to specific 

topics
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Activity 5.1
Pause for Communication
After each SLT training or meeting consider what might need to be 
communicated to various stakeholders (see: Capturing 
Communication document in resources tab)
• District Leadership
• School Staff
• Families
• Students
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Day 1 Postwork
• Complete activities 1-10 of your Implementation Plan:
 Deepening staff learning around PBIS

 Ensure strong team formation by involving student and family voice

 Develop Compelling Why and buy-in with staff

 Identify school-wide behavioral expectations with stakeholder input
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Day 2 Preview
• Defining Behavior Expectations
• Teaching Behavior Expectations
• Monitoring Behavior
• Fidelity and Outcome Data

Please complete the prework prior to Day 2
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Closing Review

Type into the chat box the most important point you are 

taking away from today’s session
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