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Group Expectations - Virtual
Be Responsible

• Return from breaks on time
• Active Participation
 Use participant features of raise hand, thumbs up, etc.
 Type short answer or questions in chat box
 Respond to poll questions, if provided

Be Respectful
• Limit use of chat box to essential communication
• Please refrain from email and internet browsing
• Place your phone and other devices on mute and out-of-sight
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Training Effectiveness
• At the end of the session, you will be asked to provide feedback 

on today’s training
• Results will be used to make improvements to professional 

learning and for reporting to TA Center stakeholders
• Trainers will provide a preview of the survey and provide you with 

the link at the end of this session
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Diversity and Equity
• One of the feedback questions you will see for all of our 

professional learning sessions is:
 The session promoted and positively portrayed diversity among educators 

and learners (strongly agree, agree, unsure, disagree, strongly disagree, 
optional comments)

• We are collecting baseline data to inform improvements to our 
MTSS professional learning to promote equity and inclusion
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Team Roles
• Facilitator: lead discussions and 

activities to keep the team 
moving forward

• Recorder: keep written 
documentation of key discussion 
points, decisions, and next steps

• Time Keeper: keep track of time 
and bring the team back together
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Purpose
By the end of this series, the School Leadership Teams will 
be able to coordinate, lead, and manage full implementation 

of School-wide Positive Behavioral Interventions and 
Supports (SWPBIS), in order to increase time spent on 
academic instruction by increasing positive, pro-social 

behaviors and decreasing behavioral challenges.
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Educational Equity
…is when educational policies, practices, interactions, and 

resources are representative of, constructed by, and responsive to 

all people so that each individual has access to, meaningfully 

participates in, and has positive outcomes from high-quality 

learning experiences, regardless of individual characteristics and 

group memberships.
(Fraser, 2008; Great Lakes Equity Center, 2012)
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Impacting Student Outcomes
• If, culturally responsive and sustaining practices are 

implemented within a school-wide PBIS framework and ensure 
contextual fit (which is a core component of School-wide PBIS) 

• Then, a more effective and positive school environment is 
created that reflect the beliefs and values of the community in 
which the school is situated, and this is critical to achieving 
equitable outcomes for ALL students
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Intended Outcomes
• Practice analyzing SWPBIS TFI data
• Summarize the purpose of acknowledgment system within 

SWPBIS
• Develop a plan for gaining staff, student, and family input on your 

school’s acknowledgement plan
• Create a plan to work with staff to develop consistent responses 

to behavioral errors
• Plan for SWPBIS Kick-Off in the Fall
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Agenda
1.0  Using Data for Decision Making

2.0  Acknowledgement System

3.0  Consistent Response System

4.0  Planning Your Kick-Off

5.0  Wrap Up & Next Steps
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Big Ideas of School-wide PBIS
1. Identify & define behavior expectations
2. Teach behavior expectations
3. Monitor expected behavior
4. Acknowledge and encourage behavior expectations
5. Establish continuum of responses to behaviors that 

includes teaching/re-teaching
6. Use data for decision making
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Adolescent Brain and School-wide PBIS
Recall the recommendations from the prework:

• Student voice - Since adolescents are wired to be social beings 
and place a strong value on peers, we can use the influences of 
peers to get buy-in into PBIS

• Acknowledgements - Adolescents are social beings. This helps us 
understand what they value most…time with peers

• Response to behavior – executive functioning is still developing  
so reteaching behavior expectations are necessary
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Recall: Why Educational Equity is Important in PBIS
• Equitable educational systems can be cultivated by creating 

policies, programs, practices, and resources that focus on 
excellence and are inclusive of every child across identity markers 
(e.g., gender, race, etc.)

• Schools that center equity ensure high-quality teachers and 
learning environments that reflect the cultural experiences of the 
communities in which the schools are situated (Gay, 2000). 

• Support students in realizing their full intellectual, emotional, and 
social potential
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Activity 0.1

• As a team discuss:
 Which concepts from the Adolescent Brain (video and previous 

slide) in PBIS learning should be shared with staff?
 Which concepts from Centering Equity in PBIS learning 

(EduPath module and previous slide) should be shared with 
staff?

• Record activities in your Implementation Plan
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1.0 Using Data for Decision Making

16



Poll 1
The two types of measures we use for decision making within PBIS 
are __________ and __________.

a. summative and formative
b. fidelity and outcome
c. evaluative and fidelity
d. outcome and perception
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What Do We Know About Fidelity?
• Emerging research points to the fact that fidelity is a threshold not 

a continuum

• Changes in student outcomes will not be evident until 
implementation fidelity is at or above the threshold

• Your job is to lead your school’s efforts in ensuring you cross this 
threshold and are improving student outcomes

(McIntosh et. al, 2016)
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Fidelity Measure
School-wide PBIS Tiered Fidelity Inventory 
• Monitors school-wide PBIS implementation efforts

• Identifies accomplishments

• Identifies needs for action planning 

• Used in connection to student outcome data
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Tier I Scale Score
• Provides a score related to implementation of Tier I of 

SWPBIS
• Allows your team to set a SMART objective for where your 

implementation of SWPBIS will be by the upcoming fall
• Target for Tier I Scale Score is 70% or higher
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Tier I Scale Score Graph
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Activity 1.1
• Within your Implementation Plan, a SMART goal related to fidelity of 

SWPBIS implementation has been set for at least 70% on Tier I of 
the SWPBIS TFI

• Locate this portion of your Implementation Plan and record your 
current Tier I Scale Score in the space provided

• As a team, discuss if you will adjust the SMART objective for the 
upcoming fall – update if needed
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Using Data for Decision Making
The four-step problem solving process includes the 
following steps:
• Problem Identification
• Problem Analysis
• Plan Development
• Plan Implementation & Evaluation
Within each step two questions guide the process. 
The questions are:
Problem Identification: What was our previous 
problem? What is our current problem? 
Problem Analysis: Why is the problem happening? 
What is our new objective? 
Plan Development: What is our plan? Who needs to 
know it?
Plan Implementation & Evaluation: Did we 
implement our plan? Is our plan working? 
Completion of the entire process should lead to 
improved student outcomes.
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Recommendations
• Review data monthly (fidelity and outcome) 
• Center Equity: focus on fixing systems to support behavior 

outcomes and not the student or their families
• Use a consistent problem-solving process (worksheet 

provided in binder and in shared drive)
• Administer the SWPBIS Tiered Fidelity Inventory in the 

Fall after Kickoff and then at least annually
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Assignment 1.1
• As a team, discuss when and how you will share the Tier I score on 

the SWPBIS TFI and your SMART objective with your staff
• Determine next steps to ensure problem-solving continues following 

your kick-off of PBIS (set meeting schedule, determine template to 
be used, etc.)
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2.0 Acknowledgement System
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Poll 2
What percentage of staff do you anticipate will buy-in to the 
acknowledgement system initially?
a. Less than 40% of staff
b. 40%-60%
c. 60%-80%
d. Over 80%
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Fill in the Blanks
Word Bank:

increase

attention

behavior

teaching

• Focus staff and student _______ on school 
appropriate behaviors

• ___________ the likelihood of students using 
school appropriate behaviors

• Reinforce the _________ of new behaviors
• Reduce the time spent addressing 

___________ not appropriate for school
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Centering Equity in Acknowledging/Encouraging Behavior
Access Representation Meaningful 

Participation
High Outcomes

The school 
community 
acknowledges 
school-
appropriate 
behaviors that 
include students’ 
lived experiences 
and intersecting 
identities. 

Encourages 
culturally situated 
behaviors as 
appropriate and 
works collectively 
to create systems 
that are inclusive 
of culturally 
diverse ways of 
behaving.

The school 
community 
encourages students 
to be their authentic 
selves as individuals. 
Adults proportionately 
provide asset-based 
feedback to students 
across all identity 
markers.

Recognize 
that students across 
all identity markers 
have the potential and 
ability to achieve high 
outcomes and is 
intentional in 
encouraging students 
to be their authentic 
selves.

(Midwest and Plains Equity Assistance Center; Payno-Simmons, In Press)
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Guidelines for Acknowledgement
• Provide reinforcement for demonstration of school-wide 

expectations that are culturally responsive and sustaining

• Acknowledgements are for every student in the classroom

• Students are ALWAYS eligible to receive acknowledgements

• Refrain from threatening the loss of reinforcers and/or taking 
earned items away as a strategy for motivating school appropriate 
behavior
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Acknowledgement Systems:  What?
School-wide Acknowledgement Systems include three 
types of acknowledgements:
• Immediate/High Frequency Predictable Acknowledgements

• Intermittent/Unexpected Unpredictable Acknowledgements

• Long-Term Celebrations
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Community Involvement in Acknowledgement System
• Reach out to local businesses – think about how the 

acknowledgement can be mutually beneficial
• Acknowledgements that are activity-based (student event 

tickets, lunch with a staff member)
• Staff or family member may have an interest or hobby that 

could be rewarding to students 
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Activity 2.1
• Review the Acknowledgement System Types and Example in your 

binder 
• With your team discuss:
 What are the benefits to formalizing an Acknowledgment System that is 

culturally responsive and sustaining?

 How can you support staff with providing acknowledgments to students 
proportionately across students of different identity markers?

 What characteristics of the examples would you like to incorporate in your 
own Acknowledgement System?
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Getting Students Involved
• Survey to get ideas for what they would find rewarding
• Town hall or focus group meetings
• Utilize their skills (visual media, video, art, music)
• Tie into “relevant” pop culture (songs, movies, TV, internet 

memes)
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Let’s Not Forget the Staff!
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Staff Acknowledgment

Staff acknowledgement 
for each other or 
student “FLIP DAY”
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Activity 2.2

• As a team, begin to plan the following:
 How will you communicate this information on acknowledgement to staff  

and parents?
 How will you develop a school-wide acknowledgement system with staff?
 How will you involve students in the development of the acknowledgement 

plan? 

• Update Implementation Plan as needed

37



3.0 Consistent Response to Behavior 
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Cycle of Reinforcing Behavior

Here we can see the “Vicious Cycle of Reinforcing Misbehavior”: 
1. Student misbehaves
2. We get reinforced for paying attention to misbehavior and logically so 
because 99% of time a gentle  reprimand stops the misbehavior
3. We are reinforced because the behavior stops
4. Student who craves attention is reinforced and then demonstrates 
behavior again shortly after (behavior continues because behavior 
works!)
5. We issue a reprimand and student stops behavior  
6. Student’s misbehavior is reinforced and then we are reinforced 
again because the behavior stopped
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Punishment
Punishment may appear to ”work” in the short term because it:

• Removes students

• Provides relief to teacher, students, administrator

Mantra:  Behavior continues because behavior works!
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What We Know about Punishment
• Has a long history of use to address problem behavior
• One of the least effective interventions for behavior
• Can increase aggression, truancy, vandalism, and mental 

health problems
• Does not teach the desired behavior or prevent future 

occurrences

(Sugai, Horner& Gersham, 2002)
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More of What We Know
• Preschool teachers are more likely to looks for signs of 

challenging behavior of young Black children, especially young 
Black boys than young White boys (Gilliam, 2016)

• Black children are disproportionately likely to be suspended from 
preschool compared to their White peers (U.S. Department of 
Education, 2014)

• Muslim high school students who experience greater frequency 
and severity of hassles at school report higher levels of 
psychological distress (Oberoi & Trickett, 2018).
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Centering Equity in Consistent Response to Behavior
Access Representation Meaningful Participation High Outcomes

Supports 
across the 
tiers are 
culturally 
responsive 
and use 
instructional 
asset practices 
to address 
behavioral 
concerns.

Stakeholders 
collectively 
determine the 
continuum of 
support across the 
PBIS tiers and 
ensure it is not used 
to force students to 
ascribe to White 
norms of behaviors 
and responses.

Use input and feedback 
from diverse 
stakeholders on how 
behavior concerns are 
addressed through the 
continuum. Students 
from non-dominant 
identities play an active 
role in identifying their 
own needs and ways to 
address those needs.

Ensure that students 
from non-dominant 
identities needing 
behavioral supports are 
advancing from 
intensive supports to 
universal supports in a 
timely manner and 
interrogate systems and 
practices to identify 
barriers to their 
success. 

(Midwest and Plains Equity Assistance Center; Payno-Simmons, In Press)43



Rethinking Traditional Practices
Traditionally:
• The relationships between students and adults in schools 

overwhelmingly focus on controlling students’ behavior 
Instead:
• Focus on the school environment rather than ”fixing” the student
• Create a school environment and systems that reflects the 

community in which it is situated to set students up for success
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Sharing Information on Exclusionary and 
Punitive Practices

Resources in your Binder:

• Here’s What We Know slides

• Cycle of Reinforcing Behavior

• Handout with four quotes to generate discussion
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Activity 3.1
As a team review the ideas for sharing information on exclusionary 
and punitive practices in your binder:
• Take turns sharing which resource might work best when presenting 

to your staff
• Make a plan for when and how you will present this to staff and 

update your Implementation Plan (Activity #25)
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Responding to Behavior Errors
• Responding to behavioral errors should include a quick re-

teaching of the expectation when appropriate

• “It’s not the severity of your consequences that will make them 
effective…it’s the certainty.” (CHAMPS – Safe & Civil Schools, 2006)

• Consider the context of the behavior when responding
 Does student have a need for academic support?
 Does student sense investment from the teacher?(relationship)
 Is the school environment supportive of the student?
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Staff brainstorming example from Hastings High School

Document that includes a list of classroom strategies that include 
the following: 

Proximity, redirection, visualization, verbal cue, humor, 
intentional/planned ignoring, reframing (alternate perspective), 4 
questions, direct feedback, eye contact/”stink-eye”, tap table, calm 
and event tone (non-emotional), share stories/personal 
experience, acknowledge positive behavior, follow-up activities, 1 
word stories, ice-breaker questions, CKH (hallway interactions, 
chat sessions), variety, engagement, invite student to get a drink, 
rub carotid artery, “fly-by”

48



Activity 3.2

• Individually, review the Strategies to Discourage Minor Misbehavior 
document from your Prework

• As a group discuss the Activity: Response Strategies for Behavior 
worksheet in your binder to identify the best strategy to apply to the 
situation and the rationale for choosing the strategy
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OK, but . . . 
What if students don’t respond to these 

“non-punitive” strategies?
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Hastings High School Continuum of Responses
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Wisdom

“Do the best you can until 
you know better. Then when 
you know better, do better.”

- Maya Angelou
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Assignments 3.1
• Share the information about exclusionary and punitive practices. Consider 

using the following resources in your binder:
 Four Corners Activity
 Here’s What We Know slides
 Cycle of Reinforcing Behavior Errors

• Involve staff and families in the development of a continuum of responses to 
behaviors that are inappropriate for school (additional resources in binder)

• Continue to work with staff outlined in Developing Consistency in Behavior 
Data Collection document from Day 2

• The Choose Your Own PBIS Adventure Staff Activity: Part 2 contributes to staff 
learning on responding to behavior
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4.0 Next Steps
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Kick-Off Assembly
• Typically held on the first day of school in the Fall – done 

ANNUALLY

• Includes a celebratory feeling while introducing the school-
wide expectations and explaining the acknowledgement 
system

• Leads into designated time for teaching expectations 
during the first day or week of school 
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Resources for Next Steps
• Results from the SW-PBIS Readiness module

• Documents in the Day 3 Resources tab in your binder

• Schedule “Office Hour” with trainer 
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Activity 5.1
Pause for Communication
After each SLT training or meeting consider what might need to be 
communicated to various stakeholders (see: Capturing 
Communication document in resources tab)
• District Leadership
• School Staff
• Families
• Students
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Day 3 Post-work
Complete activities 22 – 29 in your Implementation Plan
• Build staff skills and knowledge on providing positive and 

corrective feedback to students 
• Facilitate Choose Your Own Adventure Staff Activity: Part 2 with 

staff (classroom environments)
• Create Acknowledgement System 
• Create Consistent Response to Behavior System
• Make plans for the Kickoff of School-wide PBIS 
 Order, create, gather all materials needed for the assembly and kickoff 

(matrix, lesson plans, acknowledgement and response system)
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Future Opportunities
• Tier 2 Behavior Components (targeted support application)

• Universal Technical Assistance Offerings (available throughout the 
year)

 Classroom PBIS

 Behavior Interventions in the Classroom

 Behavior Supports to Increase Student Motivation and 
Engagement

 More in our TA Center Catalog

59



Closing Review

What are you most looking forward to with the Kickoff 

of School-wide PBIS in your school?
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