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Focus for the Series
• Building an Intervention System 
§ Establishing a Multidisciplinary Team 
§ Intensifying Literacy Instruction Using Data - Based Individualization 
§ Implementing One Intervention Program 
§ Get Started & Get Better
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Outcomes for Today

Gain an understanding of what it means to intensify instruction and 
what tools & strategies are available to support educators

4



Agenda
1.0 Interactive Review  

2.0 Taxonomy of Intervention Intensity 

3.0 Intensification Process & Practice

4.0 Supports & Status Update
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Acronyms to Remember!

MDT = Multidisciplinary Team 
DBI = Data - Based Individualization 
ILI = Intensifying Literacy Instruction 
GIP = Group Intensification Plan 
IIIP = Individualized Intensive Intervention Plan 
IEP = Individualized Education Plan/Program 
MTSS = Multi-Tiered Systems of Support
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Assignment: Check-In Reminder
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Remember to add any 
action items to your 
implementation plan 
during our time today! 



1.0 Interactive Review
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Component #5 of the Intervention System
1. Teaming structure 
2. Intervention platform, placement, and grouping 
3. Assessment and data analysis for the advanced tiers 
4. Supports to interventionists 
5. Individualized intensive intervention supports (Tier 3) 

R-TFI Item 2.17, 2.18, 2.19, & 2.20
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Why might a student not respond as expected?

• Hypothesis #1: The instruction was 
inadequate 

• Hypothesis #2: The instruction was 
insufficiently intense

Source: National Center on Intensive Intervention 10



(Recall) DBI: A Process for Intensifying Instruction 

An orange box on top is labeled “Validated Intervention Program (e.g., Tier 2, Standard 
Protocol, Secondary Intervention)” below that is a green oval labeled Progress Monitor.  
Progress monitoring is administered to determine student response to the selected 
intervention. If a student is responsive (symbolized by plus sign), an arrow directs the 
team to continue implementing and progress monitoring without change. When a 
student is non - responsive, an arrow directs team to the lower section of the graphic 
where a green oval directs them to gather diagnostic data to formulate an intervention 
adaptation (orange rectangle) and continue progress-monitoring (green oval). Progress-
monitoring data is again used to determine responsiveness, responsive arrow directs 
the team to continue implementation and progress monitoring with change and the non-
responsive arrow points back to the Diagnostic Assessment/Functional Assessment 
oval. 

Hypothesis #1

Hypothesis #2 11



2.0 Taxonomy of Intervention Intensity
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Taxonomy of Intervention Intensity

“Seven principles for evaluating and building intervention intensity 
based upon research”

(Fuchs, Fuchs, & Malone, p. 36; 2017)
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Taxonomy Dimensions
• Strength 

• Behavioral support 
• Comprehensiveness 
• Attention to transfer 
• Alignment 
• Dosage 
• Individualization
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Activity 2.1

• Read the “Taxonomy of Intervention Intensity” document, both the 
Academic and Behavior pages 

• When you have finished, consider sharing by adding to the chat or 
opening your mic: 
§ Something that reinforced your thinking about intensifying intervention 

supports - or - 
§ Something you had not thought about when it comes to intensifying 

intervention supports - or - 
§ Similarities and differences between the academic and behavior descriptions 

of the taxonomy of intervention intensity
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https://drive.google.com/file/d/1fSPM5BvTvaG7JUWJIAjMIAX63Ash6Zhc/view?usp=sharing


First: Rule Out Hypothesis #1

Students have received adequate instruction



Second: Look to Hypothesis #2
If so, head to the Taxonomy!

Determine if a group or individual 
intensification is warranted 



1. Strength
How well does the intervention work for students with intensive intervention 
needs (students below the 20th percentile)? 

Considerations:  

1. Has this intervention been evaluated empirically using scientifically sound, 
rigorous methodology? 

2. What were the effects of the study?  
• For group design studies: What is the reported standardized mean effect size 

for this intervention, and what does it look like for students with intensive needs 
(<20th percentile)? 

• For single-case design studies: Is it identified as a promising or effective 
program by a reputable source (e.g., NCII Tools Charts)? 

(Arden, 2021) 18



Strength (continued)
Strength is a dimension that is considered when selecting 

interventions for the intervention platform 

Strength is not something that is “intensified” through the work of the 
Multidisciplinary Team
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2. Behavioral Supports in Academic Interventions
Behavioral support refers to the extent to which interventions 
incorporate  
a) Methods to promote self - regulation and executive function 

• Self - Regulation: Understand and control your personal learning environment 
(e.g., goal setting, self - monitoring, self - instruction, self - reinforcement) 

• Executive Functioning: Set of processes needed to manage oneself and 
resources to achieve an outcome or goal (e.g., planning/organizing, inhibition, 
shift, emotional control, initiation, working memory)

(Arden, 2021)
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Behavioral Supports in Academic Interventions (continued)
Behavioral support refers to the extent to which interventions 
incorporate  
b) Behavioral principles to minimize non-productive behavior

• Clear rules/expectations 
• Behavior contracts 
• Reinforcement systems 
• Checklists 
• Timers 
• Time management strategies 

(Arden, 2021)
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3. Comprehensiveness = Explicit Instruction

• Explicit instruction is “a way of teaching where the teacher selects 
an important objective, models the skills being taught, and 
provides scaffolded practice to help a student achieve mastery” 
(Kearns, 2018) 

• Explicit instruction has long been the gold standard when 
intervening with students with and at risk for learning disabilities 
(Ciullo, Sabrina Lo, Wanzek, & Reed, 2016; Scammacca, Roberts, Vaughn, & Stuebing, 2015) 

(Arden, 2021)

22



Comprehensiveness: Academics
Reflects the number of explicit instruction principles that the intervention incorporates.  
Examples: 

1. Provides explanations in simple, direct language 

2. Models efficient strategies (e.g., decoding unknown words) instead of expecting students to 
discover strategies on their own 

3. Increase opportunities to respond with feedback/error correction 

4. Ensures that students have the necessary background knowledge and skills to succeed with these 
strategies 

5. Gradually fades support for students’ correct execution of these strategies 

6. Provides practice so that students use the strategies to generate many correct responses 

7. Incorporates systematic cumulative review 

23(Arden, 2021)



4. Attention to Transfer (Generalization)
To what extent is an intervention systematically designed to 
§ Help students transfer skills they learn to other formats and 

contexts? 
§ Help students realize the connection between mastered and 

related skills? 
§ Demonstrate efficacy on standardized measures or measures of 

generalization?

(Arden, 2021)
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5. Alignment: Academics

To what extent does the intervention: 
§ Address the full set of a specific student’s academic deficits? 
§ Not address skills the student has already mastered? 
§ Incorporate a focus on grade level standards?

(Arden, 2021)
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6. Dosage
Variables that Impact Dosage: 
§ Number of practice problems provided 
§ Number of sessions (frequency of sessions) 
§ Duration of sessions 
§ Student-teacher ratio

(Arden, 2021)
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7. Individualization
Data - Based Individualization (DBI) IS: 
§ A validated, data - based process for individualizing intervention 
§ Making systematic adjustments to the intervention over time (if needed) 
§ Used in response to ongoing progress monitoring data 
§ Addressing the complex learning needs of students 

By using DBI, we are naturally incorporating the dimension of 
Individualization, and therefore is not something that is “intensified” 

through the work of the MDT.
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Start Small!

• Do not address every dimension at once 

• Make 1 or 2 changes at a time 

• If data supports it, consider increasing behavioral support first 

• This is a team decision - involve every member of the team: the 
interventionist (para), classroom teacher, and family 

• You can’t change the strength of the current intervention, but you 
can incorporate additional evidence-based components
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Using the Taxonomy to Intensify Intervention

There are no perfect interventions 
BUT 

Using the Taxonomy of Intervention Intensity can help you understand 
the strengths and weaknesses of your current intervention to support 

and identify potential avenues for intensification 

2
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Activity 2.2

• Respond to the following questions in the Chat: 
§ Which dimension of intervention intensity for literacy do you see being 

addressed the most often in schools? 
§ Which dimension of intervention intensity for literacy do you see being 

addressed the least often in schools?
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3.0 Intensification Process & Practice
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Activity 3.1: Intensification Process Big Picture

• Individually read Part 5: Individualized 
Intensive Intervention Supports located in 
the Google Drive Intervention System 
§ What was already familiar to you? 
§ What was new learning?
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https://www.dropbox.com/scl/fi/p39gsvccl1gadyvpe3t4z/Part-5-Individualized-Intensive-Intervention-Supports.docx?rlkey=uml9alnmrllii856mo06oq7xk&dl=0
https://www.dropbox.com/scl/fi/p39gsvccl1gadyvpe3t4z/Part-5-Individualized-Intensive-Intervention-Supports.docx?rlkey=uml9alnmrllii856mo06oq7xk&dl=0


Intensification Process Flowchart

• The left - hand side indicates the 
data source to consider 

• The right - hand side indicates the 
instructional change that may be 
warranted based on the data 

• The changes get more involved 
as you move down the page
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https://www.dropbox.com/scl/fi/wyido0utckuadp6b4xwht/Intensification_Flowchart.pdf?rlkey=cppo73gzzp14253b0043y1fek&dl=0


Activity 3.2: Time to Document! (Group)

• Locate the blank Group Intensification Plan (GIP) 
• As we walk through the example, fill in the plan 
• Stop and ask questions as we go 
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Group Intensification Plan (GIP)
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https://docs.google.com/document/d/14PcGC5wpCwyrw4vs3FK34v_HFhEsQ7mc/edit?usp=sharing&ouid=109463386765255860004&rtpof=true&sd=true


About the Intervention Group – Group Intensification Example
• Interventionist: Special Education Teacher 
• Grade Level: 6th

• Group Size: 12 students 
• Benchmark Assessment: All students below the local 20th

percentile on Acadience Reading in the Spring of 5th grade 
• Placement Test: All students in the group placed in REWARDS 

Secondary (Scores ≥ 60 wcpm at the 3rd grade level minimum)
• Intervention: 5 days a week for 50 minutes 
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Ruled Out Hypothesis #1:  
Students Have Received Adequate Instruction



Examined Hypothesis #2: 
Determined it was Time for Group Intensification



Consider Behavior Support

• Review average engagement data 
§ Except for Student D with attendance 

concerns, students are engaged 
when present during the intervention 

§ Need a behavior support plan for 
Student D to address attendance 

• Intensifying Behavior Support is 
NOT warranted

39



Consider Comprehensiveness

• REWARDS Secondary is an explicit instruction program with frequent 
opportunities for group and individual responses throughout 

• Students are averaging ≥80% accuracy on in - program mastery assessments 
• Intensifying Comprehensiveness is NOT warranted
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Consider Attention to Transfer
• In - program mastery assessments: Students are doing well 
• General Outcome Progress Monitoring Measures: Accuracy on ORF 

was “good” but fluency progress is slow (wcpm) 
• 8 out of the 12 students are having a difficult time generalizing learned 

concepts from intervention into their general classes based on teacher 
feedback and grades 

• Intensifying Attention to Transfer IS warranted 
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Attention to Transfer Plan
• The team decides to share the Strategies for Reading Long Words

from the REWARDS program with teachers at a weekly staff 
meeting 

• Content teachers will be taught how to use the strategy, strategy 
posters will be hung in classrooms, & teachers will start to embed 
the strategy into their content vocabulary lessons to support 
generalization
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Monitor Fidelity of Group Intensification Plan
• Continue collecting Daily Implementation Record data 
• Continue collecting Fidelity Observations by the literacy coach 
• Continue to collect & monitor the Acadience ORF scores 
• Support content teachers in the new strategy and follow - up during 

PLCs & staff meetings 
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Completed Group Intensification Plan
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https://docs.google.com/document/d/1tw2GYSek9-UM_t2IMHjQC46vduCEmmcm/edit?usp=drive_link&ouid=109463386765255860004&rtpof=true&sd=true


Activity 3.3: Time to Document! (Individual)

• Locate the blank Individual Intensive Intervention Plan (IIIP) 
• As we walk through the example, fill in the plan 
• Stop and ask questions as we go 
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Individual Intensive Intervention Plan (IIIP)
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https://docs.google.com/document/d/1tElvCwQ-Pbg1WLlItKU1ojFs2PqKljf7/edit?usp=sharing&ouid=109463386765255860004&rtpof=true&sd=true


About the Intervention Group – Individual Intensification Example
• Interventionist: Paraprofessional 
• Grade Level: 9th & 10th

• Group Size: 10 Students 
• Fall Benchmark Assessment: Used incoming Spring Fastbridge 

data from MS for 9th graders &  Freshman grades/teacher 
feedback for 10th graders 

• Placement Test: San Diego Quick and Reading CBM  
§ All students reading at 5th grade level or higher 
§ Students placed in REWARDS Plus Social Studies  

• Intervention: 5 days a week for 70 minutes 
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Ruled Out Hypothesis 1:  
Students Have Received Adequate Instruction



Examined Hypothesis 2: 
Determined it was Time for Individual Intensification



Implementation Record Data for “Alex” for the last Month
• Attendance: 100% 
• Engagement: 50% (decreased over the past month; either “not 

engaged” or “partially engaged” during instruction) 
• Dosage: 95% of sessions have taken place (the interventionist 

was absent once and there was no substitute available)  
• Fidelity: Past 3 teacher fidelity scores were 80%, 85%, 85% 
• Progress - Monitoring Data Collection: Reading CBM (paper/pencil) 

and in-program mastery assessments are being collected
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Consider Behavior Supports
• Attendance: No concerns 
• Engagement: 50% fully engaged according to implementation 

records 
• MDT (with the classroom teacher, interventionist, and family) 

agrees more information about behavior IS warranted to support 
planning 

• Agrees to have the Behavior Specialist observe 3 intervention 
sessions and record data on engagement and other behaviors 
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Student Behavior Observation Data
(2 of 3 Interval Recording Data Displayed)
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Observation Results

• Off - task 45 - 50% of intervals 
• Behaviors:  
§ Interrupting the teacher or peer by blurting out comments or questions 

during instruction 
§ Talking with peers during instruction 

• Perceived function is gain adult attention
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Developing an Individual Intensive Intervention Plan
• “Get Them on Task” - Teach the “on task” behaviors of responding only 

when prompted to answer questions/responses related to the instruction 
§ Practice with examples and non - examples 

• Use the Be+App at 5 minute intervals to give Alex a + or – for on - task 
behavior based on behavior at that moment on his monitoring sheet 
§ Initial goal is set for at least 4+’s out of 7 – When this is met five times in a row, 

the goal will increase to 5+’s, etc. 
§ Then the interval will be increased to 10 minutes and then 20 minutes as goals 

are met and maintained 

• Each time Alex meets his goal he has 10 minutes with Mrs. Baker and a 
friend at lunch



Monitoring Fidelity of the Individual Intensive Intervention 

• Continue with existing plans to 
monitor the fidelity of the 
REWARDS Plus Social Studies 

• Add the self - report of the 
individual intervention fidelity 
checklist  

• Observations by the coach will 
also include data collected on 
the individual intervention plan
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Completed Individual Intensive Intervention Plan
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https://docs.google.com/document/d/1NF1ZauEc-h9Mc41hpSPfbzwYTai6cIne/edit?usp=sharing&ouid=109463386765255860004&rtpof=true&sd=true


4.0 Supports & Status Update
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General Intensification Process
• Determine if Group or Individual Intensification is warranted 
• Collect additional data, as needed 
• Identify which taxonomy dimension to address 
§ For individual intensification, consider behavioral supports first 

• Make a plan to intensify supports and document your plan 
§ For individual intensification, include the learner’s classroom teacher(s) 

and family members 

• Make a plan to reconvene and review progress and design 
additional instructional adjustments, as needed 

• Collect fidelity data for the plan that is made



NCII Intensification Checklist

• The National Center on Intensive 
Intervention offers ideas on how 
teams can intensify instruction for 
students based on the Taxonomy 
of Intervention Intensity 

• These ideas are starting points for 
MDTs, not a comprehensive list

(NCII, 2019)
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https://drive.google.com/file/d/1GdiE2pkxzmdNh26aQ-k2BFqO7WqXwQvS/view?usp=sharing


Intensification Strategy Checklists

• Program specific intensification 
ideas have been created for some 
common secondary interventions: 
§ REWARDS Intermediate & Secondary  
§ REWARDS Plus SS & Science 
§ Read to Achieve 
§ Phonics for Reading

60

https://www.dropbox.com/scl/fi/jsugdxajqbh445job47jk/Intensification-Checklists-for-Secondary-Interventions.docx?rlkey=1771dt8r8ngk380ojvnagkvjn&dl=0


MiMTSS Data System Features at Your Fingertips!
• Intervention Implementation 
§ Attendance, Engagement, 

Dosage, & Fidelity Data 

• Installation Checklists 
• Benchmark Data 
• RTFI Data 
• Student Outcome Data 
• SEBH Data
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Don’t Forget About the Implementation Record AI Tool

Access our AI Tool that was 
created to support data 

analysis of MDT 
Implementation Records for 

Hypothesis #1!!! 

Visit: lir.mtss.ai 
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https://lir.mtss.ai/


Quick Recap Review!
1. T/F: The Taxonomy of Intervention Intensity dimensions are 

considered once it is determined that a group or individual 
intensification is needed.  

2. T/F: Data drives the entire intensification process. 
3. T/F: One person should be in charge of writing a group or 

individual intensification plan. 
4. T/F: For individual intensification, behavioral supports should be 

considered first. 
5. T/F: It is important to document intensification plans.
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Assignment: Check-In
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What items need to 
be added to your 
implementation plan? 



Activity 4.1: Status Update on Installation Checklist

• Log into the MiMTSS Data System & 
update your installation checklist status 

                            -                             or                             - 
• Locate your team’s installation checklist 

in the Part 1: Teaming Structure folder 
to update your status 
§ Be sure to update Checklists 1 and 2 
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https://mimtssdata.org/MIData/Account/Login
https://docs.google.com/document/d/1f7Re76gGcTy3x9ZzGHnA9lqLyqs3qNPU/edit?usp=drive_link&ouid=109463386765255860004&rtpof=true&sd=true
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Stay Connected to the MiMTSS TA Center

      Facebook 
@MiMTSSTACenter 

facebook.com/MiMTSSTACenter 

#MiMTSS

     Listserv 
tinyurl.com/MiMTSSListserv 

TA Offering, updates

        YouTube 
@MiMTSSTACenter 

youtube.com/@MiMTSSTACenter 

Videos & Playlists

    Instagram 
@MiMTSSTACenter 

instagram.com/MiMTSSTACenter 

#MiMTSS 
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