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MiMTSS Dyslexia CoP Session Schedule 
Date Time Topic

September 9, 2025 2:00-3:30pm ET The Neurobiological Underpinnings of Dyslexia
October 7, 2025 10:00-11:30am ET Misunderstandings of the Science of Reading
November 4, 2025 3:00-4:30pm ET Structured Literacy
December 3, 2025 11:00am-12:30pm ET Multisyllabic Word Instruction
January 23, 2026 2:00-3:30pm ET Revised IDA Definition of Dyslexia Part 1
February 23, 2026 10:00-11:30am ET Revised IDA Definition of Dyslexia Part 2
March 26, 2026 3:00-4:30pm ET Reading comprehension practices for students 

with dyslexia
April 23, 2026 11:00am-12:30pm ET Understanding Dyslexia and Developmental 

Language Disorder
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Agenda

3:00-3:10 Welcome and check-in on Session 6

3:10-3:50 Content presentation

3:50-4:05 Application activity

4:05-4:15 Debrief application activity as a whole group

4:15-4:30 Wrap up (i.e., answer follow-up questions, review resources, 
set goals for applying lessons learned, preview next session)
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In the chat: Share one takeaway you learned from 
session 6 (i.e., Part 2 on understanding the revised 

IDA definition of dyslexia).
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As a refresher, here are the aspects of the definition that we 
unpacked in Session 6:

Dyslexia is a specific learning disability

Dyslexia is a protected disability in the workplace and in education

Word reading and/or spelling difficulties occur along a continuum of severity

The role of early identification in prevention
• Identification as early as K or 1st grades; screening past 2nd grade
• Prevention vs. remediation

Comorbidity with WD, MD, other emotional/behavioral disorders 

Instructional methods and targets specified in dyslexia laws
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Objectives
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Explain why students with 
dyslexia may have challenges 
with reading comprehension.

1

Identify effective practices for 
supporting students reading 
comprehension before, during, 
and after reading.

2
Apply content learned in 
today’s session to a case study 
scenario.
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As a reminder, reading comprehension is an instructional 
target specified in dyslexia laws

Odegard, Farris, Middleton, Rimrodt-Frierson, & Washington (2026)
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Let’s see what we know!
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11
Snowling et al. (2020)

Why is Reading Comprehension Hard for Some?
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The Simple View of 
Reading: The study 

explains that reading 
comprehension is the 
result of two different 

skills:

Decoding: Being able 
to sound out words on 

the page.

Linguistic 
Comprehension:

Understanding the 
meaning of words and 
sentences when you 

hear them.

The Research: Children 
from age 3½ to 9 were 

followed to predict 
reading comp.

The Key takeaway:
There are 3 types of 

students with reading 
difficulties including 2 
types of students with 

dyslexia. 



Three Different Reading Profiles
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• The Struggle: Difficulty with decoding (sounding out words).
• The Strength: They have strong oral language and vocabulary.Pure Dyslexia:

• The Struggle: Weak oral language (grammar and vocabulary).
• The Strength: They can often decode/read words aloud 

accurately, but they don't understand the content.

Pure Developmental 
Language Disorder 

(DLD):

• The "Double Hit": These students struggle with both word 
reading and language.

Comorbid (Dyslexia 
+ DLD):

What Does that Mean for Educators?

Pure 
Dyslexia:

• These students had the mildest comprehension problems over 
time. Because their oral language was good, they could often 
"catch up" on meaning once they figured out the words.

Pure DLD 
Group:

• These students had significant comprehension problems. Even 
if they could read every word accurately, they didn't have the 
language "tools" to comprehend.

Comorbid 
Group:

• Students faced the most severe challenges. Their difficulties 
made it hard to both read the words and understand the 
message.

How to Support These Groups of Students
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Tailored Support: One type of 
help doesn't fit everyone.

For Dyslexia: Focus on phonics and sounding 
out words.
For DLD: Focus on growing vocabulary and 
understanding how sentences work.

Early Help Matters: Since language is the foundation for reading, 
helping kids with talking and listening in preschool can prevent 
reading failure later.

Summary: Dyslexia and DLD are different, but they often happen 
together. Knowing a student's specific profile helps teachers give 
the right treatment.

Why vocabulary learning may be an essential part of 
comprehension for students with dyslexia?

• Reading texts is an outstanding source of vocabulary 
development.

• How many words do students with dyslexia read a year, 
compared to typical readers?
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Word 
Learning

Intentional Incidental Wide 
reading



The role of vocabulary and background knowledge
Background knowledge and vocabulary are important for understanding text (O’Reilly 
et al., 2019; Oslund et al., 2016; Recht & Leslie, 1988; Shapiro, 2004)

• Students with higher levels of vocabulary and BK performed better on measures of RC
• Background knowledge and vocabulary are closely related

Vocabulary knowledge

• Supports efficient processing of text; frees up cognitive resources to focus on comprehension (Oslund et 
al., 2016; Perfetti, 2007; Perfetti & Hart, 2002) 

• May impact sentence-level comprehension (Oslund et al., 2016) and inference-making (Elbro & Buch-
Iversen, 2013)

Reading comprehension may be impacted if students don’t know 2-5% of word 
meanings (Hsueh-Chao & Nation, 2000; Nagy & Scott 2000)
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Effective 
Vocabulary 
Instruction

Multiple 
exposures to 

words

Student-
friendly 

definitions

Morphology

Opps to 
practice 

using and 
applying the 

words
Tied to text / 

content 
learning

Quality over 
quantity

Examples 
and 

nonexamples

Illustration or 
concrete rep.

(Baker et al., 2014; Beck et al., 2013; Fuchs, et al., 2021; Gersten et al., 2007; Kieffer & Lesaux, 2007 Riccomini et al., 2015) 

Essential Words Routine
• Teachers pre-teach the 

meaning of important 
words using a simple 
graphic organizer and 
rotuines

www.greatmiddleschools.org
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Effective 
Vocabulary 
Instruction

Multiple 
exposures to 

words

Student-
friendly 

definitions

Morphology

Opps to 
practice 

using and 
applying the 

words
Tied to text / 

content 
learning

Quality over 
quantity

Examples 
and 

nonexamples

Illustration or 
concrete rep.

(Baker et al., 2014; Beck et al., 2013; Fuchs, et al., 2021; Gersten et al., 2007; Kieffer & Lesaux, 2007 Riccomini et al., 2015) 

Which 
recommended 
practices are 

included in the 
routine?

What about other content areas (besides social studies?)
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When should you teach this routine?
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Lesson Component Instruction / Strategy

Before Reading • Explicit vocabulary instruction
• Build Background Knowledge

During Reading • Asking and answering questions
• Get the gist (main idea generation)

After Reading • Gist-to-summary
• Continued vocabulary instruction

One more example (for upper elementary grades)
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How might we teach these vocabulary practices to 
students with dyslexia?
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1

Be sure to 
practice reading
the word.

2

Emphasize
reading and 
spelling the word 
even though it is 
a vocabulary 
word.

3

Give students 
adequate 
opportunity to 
read the word in 
isolation and in 
context.

4

Apply previously 
taught 
morphological
rules or phonics
rules to dissect 
the word.

How might vocabulary instruction be tailored to each of these 
groups?
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Pure Dyslexia:
Pure 

Developmental 
Language 

Disorder (DLD):

Comorbid 
(Dyslexia + 

DLD):



Recommendations for Supporting Reading Comprehension 
for Students with Dyslexia

Reading 
comprehension-

supportive 
practices

Necessary but not 
sufficient

Choose a few 
practices Connected to text
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Before-During-After Reading Lesson Structure
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Lesson Component Instruction / Strategy

Before Reading • Explicit vocabulary instruction
• Build Background Knowledge

During Reading • Asking and answering questions
• Get the gist (main idea generation)

After Reading • Gist-to-summary
• Continued vocabulary instruction

Get the Gist: What is it?
• Gist is another term for main idea
• A gist tells the most important information about a 

section of the text.

(Klingner et al., 1998) 32

This instructional 
practice can be applied 

to any content-area 
text.

STEPS DESCRIPTION
Step 1 Who or what is this section about?
Step 2 What is the most important information about the “who” or “what”?

Step 3 Write a gist statement that combines the information from steps 1 
and 2.

(The gist statement should be in students’ own words, rather than a 
sentence copied from the text.)



Get the Gist: Why is it helpful?
• Why is it important to teach students to generate main ideas 

when reading text?
Recall
Monitoring for meaning
Integrate information across sections of text
Aligns with how good readers naturally process text

(Stevens et al., 2019)
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Let’s do an example together
Benjamin Franklin thought that working to help people was the best 
work to do.  One way he helped people was by opening a public 
library.  In the 1730s, only wealthy people owned books.  However, 
Franklin and a few other people asked 50 friends to give them a 
small amount of money.  They used this money to buy books.  Then 
they started a library where people could borrow books to read at 
home.  Today, almost every town in the United States has a public 
library.
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Example 1
Benjamin Franklin thought that working 
to help people was the best work to 
do.  One way he helped people was by 
opening a public library.  In the 1730s, 
only wealthy people owned books.  
However, Franklin and a few other 
people asked 50 friends to give them a 
small amount of money.  They used 
this money to buy books.  Then they 
started a library where people could 
borrow books to read at home.  Today, 
almost every town in the United States 
has a public library.

• Step 1:  Who or what is this section 
about?

Benjamin Franklin 

• Step 2:  What is the most important 
information about the “who” or “what”?

Started a library so people could 
borrow books

• Step 3:  Write your gist in about 10 
words.

Benjamin Franklin started a library so 
people could borrow books.
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This example is a little harder…
Distancing from Parliament

However, there were times when people in the colonies felt that the 
distant king still had too much control. As colonial governments 
grew, the colonists wanted more separation from the King and 
British Parliament in England. They wanted even more 
representation in their own government and no longer wanted to 
follow all the English laws. Parliament was not interested in 
supporting this. Ultimately, colonists fought for their independence 
from British rule in the American Revolution.36



Example 2
Distancing from Parliament

However, there were times when people in 
the colonies felt that the distant king still had 
too much control. As colonial governments 
grew, the colonists wanted more separation 
from the King and British Parliament in 
England. They wanted even more 
representation in their own government and 
no longer wanted to follow all the English 
laws. Parliament was not interested in 
supporting this. Ultimately, colonists fought 
for their independence from British rule in 
the American Revolution.

• Step 1:  Who or what is this section 
about?

Colonists

• Step 2:  What is the most important 
information about the “who” or “what”?

Wanted separation from Parliament 
because they didn’t want to follow 
English laws

• Step 3:  Write your gist in about 10 
words.

The colonists wanted separation from 
Parliament because they didn’t want 
to follow English laws.
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Read & ask questions

Read & Get the Gist

Read & ask questions

Read & ask questions

Read & Get the Gist

How might Get the Gist instruction be tailored to each of these 
groups?
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Pure Dyslexia:
Pure 

Developmental 
Language 

Disorder (DLD):

Comorbid 
(Dyslexia + 

DLD):

Before-During-After Reading Lesson Structure
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Lesson Component Instruction / Strategy

Before Reading • Explicit vocabulary instruction
• Build Background Knowledge

During Reading • Asking and answering questions
• Get the gist (main idea generation)

After Reading • Gist-to-summary
• Continued vocabulary instruction



Gist-to-Summary: What is it?
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Paragraph-level 
gists

Passage-level 
gist

Restate the passage-level gist

Gist-to-Summary: An example
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The relationship between the colonists and the British 

worsened as the colonists boycotted British control.

One night, the colonists teased a group of British 

soldiers.

British soldiers fired their guns and killed five American 

colonists.

The Boston Massacre caused the colonies to unite 

against the British government.

The Boston Massacre was an important event leading up to 

the American Revolution.

The relationship between the colonists and the British 

worsened when the colonists boycotted British control.

One night, colonists teased a group of British soldiers.

Then, British soldiers fired their guns and killed five colonists. 

This night became known as the Boston Massacre.

News of the Boston Massacre made the colonists angry, and 

the united again the British government.

The Boston Massacre increased the colonists’ opposition to 

the British and their desire for independence.

You may be thinking…

Those texts seem challenging for students with dyslexia to 
decode!
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How can we support students with dyslexia with accessing 
grade-level text and content?

Repeated 
reading routine

Model fluently 
reading the text Choral read

“Choice reading” 
[Partner read, 
whisper read, 
silent read]
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Agenda

3:00-3:10 Welcome and check-in on Session 6

3:10-3:50 Content presentation

3:50-4:05 Application activity

4:05-4:15 Debrief application activity as a whole group

4:15-4:30 Wrap up (i.e., answer follow-up questions, review resources, 
set goals for applying lessons learned, preview next session)
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Case Study: Jordan (5th grade)
Case Study: Jordan 
• 10-year-old student with dyslexia
• Strong verbal skills; enjoys science and 

discussions

Reading & Comprehension Challenges:
• Slow, effortful decoding; loses place while 

reading
• Difficulty recalling details and summarizing text
• Struggles with main idea, inferences, and 

vocabulary

Strengths:
• Strong listening comprehension
• Engages in discussions and hands-on learning

Classroom Scenario:
Students read a 2 to 3-page grade-level text on 
ecosystems and answer comprehension questions 
(main idea, details, cause/effect). Jordan appears 
disengaged and provides limited responses.

Consider:

• What barriers are impacting comprehension?

• What strategies (before/during/after reading) 
could help?

• What accommodations or supports would 
improve access?
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Agenda

3:00-3:10 Welcome and check-in on Session 1

3:10-3:50 Content presentation

3:50-4:05 Application activity

4:05-4:15 Debrief application activity as a whole group

4:15-4:30 Wrap up (i.e., answer follow-up questions, review resources, 
set goals for applying lessons learned, preview next session)
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Let’s debrief! 

What questions do you have for us related to today’s 
content and/or the application activity?
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What’s coming up? Our last session!
Date Time Topic

September 9, 2025 2:00-3:30pm ET The Neurobiological Underpinnings of Dyslexia
October 7, 2025 10:00-11:30am ET Misunderstandings of the Science of Reading
November 4, 2025 3:00-4:30pm ET Structured Literacy
December 3, 2025 11:00am-12:30pm ET Multisyllabic Word Instruction
January 23, 2026 2:00-3:30pm ET Revised IDA Definition of Dyslexia Part 1
February 23, 2026 10:00-11:30am ET Revised IDA Definition of Dyslexia Part 2
March 26, 2026 3:00-4:30pm ET Reading comprehension practices for students 

with dyslexia
April 23, 2026 11:00am-12:30pm ET Understanding Dyslexia and Developmental 

Language Disorder
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Stay Connected to the MiMTSS TA Center

Facebook
@MiMTSSTACenter

facebook.com/MiMTSSTACenter

#MiMTSS

Listserv
tinyurl.com/MiMTSSListserv

TA Offering, updates

YouTube
@MiMTSSTACenter

youtube.com/@MiMTSSTACenter

Videos & Playlists

Instagram
@MiMTSSTACenter

instagram.com/MiMTSSTACenter

#MiMTSS 


