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Students are more likely to succeed when schools address
behavior and learning together. Michigan’s Integrated Behavior
and Learning Support Initiative (MIBLSI) partners with school
districts to help implement and sustain these supports for
Improved student outcomes.
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Group Expectations

Be responsible

« Attend to the "Come back together” signal
* Active participation...Please ask questions
Be Respectful

 Please allow others to listen
Please turn off cell phone and pagers
Please limit sidebar conversations

* Share “air time”
* Please refrain from email and Internet browsing

Be Safe
« Take care of your own needs
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Pause for Partnering
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Purpose and Intended Outcomes

* Understand how Phonics for Reading directly
connects to the science of teaching reading

» Use data to identify appropriate use of the
program as well as program placement

* Understand the why & what of each lesson
component

* Prepare for implementation by engaging in
program delivery practice
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Agenda

1.0 The Science of Teaching Reading
2.0 Program Placement

3.0 Preparing to Teach
4.0 Monitoring Progress
5.0 Program Enhancements
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1.0 The Science of Teaching Reading

Connecting research to instruction
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In Module 1.0, we wiill...

* Provide an overview of the following:
« Michigan’s 3" grade reading law
* General Education Leadership Network
« MIBLSI
« Simple View of Reading

» Connect how these pieces fit with Phonics for
Reading Second Level
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M| Reading Instruction
3" Grade Reading Law

 Explicit, systematic instruction
5 Big ldeas of Reading
* Individualized Reading Improvement Plans (IRIP)

GELN K-3 Essential Practices

* 10 essential practices connection
« #5. Explicit instruction in letter-sound relationships
« #3. Small group and individual instruction...
« #4: Activities that build phonological awareness

MIBLSI

» Science of teaching reading
« Connecting the law & resources with systems & practices
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Simple View of Reading

A formula introduced by Gough & Tunmer in 1986

Decoding
Ability to transform print -
into spoken language —-—

Word-level reading and oral language
comprehension are relatively independent
abllities.

Gough, 1986

e -
£ MIBLSI



Simple View of Reading: Decoding

Read with sufficient
Fluency accuracy & rate to

support comprehension
ward Instant and effortless accessto
Kn ﬂ'WIEdgE all, or almost all, words read

(sight vocabulary).

Phonics & Word i

=ity Know & apply grade-level phonics &
Recﬂg nition word analysis skills in decoding words

Phonological |

Demonstrate understanding of spoken

Awareness words, syllables & sounds (phonemes)

Print 1
Understand the organization
Cﬂncepts & basic features of print

Gough, 1986: Kilpatrick, 2015
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Simple View of Reading: Language

Ability to discuss
topics beyond the
immediate context

Ability to clearly
relate a series of
events

Ability to
comprehend & use
words

Possesses general
and topic-specific
background
knowledge

Gough, 1986




What is Phonics for Reading Second Level?
Research-validated program that:

* Provides explicit instruction in phonics
« With phonemic awareness, fluency & comprehension
components as well

* Teaches students how to read one-syllable and
multi-syllable words by using knowledge of letter
sound relationships as well as structural units such
as root words and word endings

« Utilizes explicit, teacher-directed instruction to
iIntroduce skills & strategies
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Phonics for Reading, Second Level

Focuses on skills usually mastered in 2nd Grade

« Sounds and Letter Combinations
* Vowel Combinations: Lessons 1-12
« CVCe Words: Lessons 13-20
 R-Controlled Vowels: 21-32

* Word Endings

* Words ending in - ed: Lessons 1-6

* Words with both - ed and - ing: Lessons 7-12

* Root words altered when —ing added: Lessons 13-20

« Word Ending Culumative Review: Lessons 21-23

* Culumative Review and words with - er : Lessons 24-32
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Activity 1.1

* Review & Reflect:

 Where does Phonics for Reading Second Level fit into

the Simple View of Reading? What bucket does it
support & why?

 What skills are targeted in Second Level? What grade

level(s) are these skills generally introduced?

 How does Phonics for Reading fit with the 3" grade
reading law? GELN?
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2.0 Program Placement

If we get this right, the light bulb ignites!
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In Module 2.0, we wiill...

* Understand basic phonics development

« Know what to look for when students “own
that skill”

» Use data to determine who might be a good fit
for Phonics for Reading Second Level

* Practice placing students into groups for the
program
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Do Students Own The Skill?

Acquisition Leo r‘n
| |'. Accuracy
Automaticity O
W.
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Changing Emphasis of Big ldeas

K 1st 2nd 3rd 4th gth
Phonemic Blend & Phoneme Analysis
Awareness Segment (Addition, Deletion & Substitution)
Phonics Sounds/ | Advanced Phonics & | Multi-Syllabic &
Basic Multisyllabic Word Study
Phonics
Fluency Sounds & | Words & Connected | Connected Text
Words Text
Vocabulary Listening Listening & Reading
Reading
Comprehension Listening Listening & Reading
Reading
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Phonics Development

K 1st 2nd 3rd 4th 5th
Phonics Sounds/ Advanced Phonics & Multi-Syllabic & Word
Basic Phonics Multisyllabic Study

» Short vowels

(CVC & VC)

» Digraphs
+ Blends
* Two syllable

words

+ R-Controlled vowels
« 3+ Syllables

* Open syllables

» Silent E

* Vowel Teams

MICHIGAN
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Activity 2.1

Turn to the last page in your TE, p. 191. You will find the
Scope & Sequence Chart — Second Level.
* There are five columns across the top that provide you
an overview of each lesson. Partner 1, read through

Lessons 1-16 & Partner 2 read through lessons 17-32.

Share one key noticing with each other.

* Using slides 21 & 22, at what grade should

students own the following skills?
 Vowel Combinations: Lessons 1-12
« CVCe with Long Vowels a, i and o: Lessons 13-20
 R-Controlled Vowel Sounds: Lessons 21-32
 Word Endings -ed, -ing and -er: Lessons 1-32
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Activity 2.2

* Review the Intervention Grid Example in your
workbook

 Why might this be helpful to have for each
intervention in your school?
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Intervention vs Core Supplement

Small group intervention is ideal
* More opportunities to practice, monitor, & provide
feedback
» Materials designed for small groups of up to ten
students
If there is no core reading program, it can be

used as a supplement for phonics instruction
* Whole group lesson followed by small group
iInstruction & practice to better monitor students is
recommended
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Program Prerequisites

Can decode words that contain:
» Short vowels, single and double consonant
blends and consonant digraphs

: \ Continuous

micldle of k

Blending
End of Spelling
k/Beginning Focused,

of 1st grade Think-Read

) Midde of 1¢ Think-Read

grade
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How Do We Know Who Owns What Skill?

» Use universal screening data to help
determine (ex: DIBELS Next)

* Review the scores
« DORF Accuracy, DORF Words Correct (MOY 15t &
beyond)
« NWF CLS & WWR (MOY of K-BOY of 2nd)

* Open up the student response booklets to
look for patterns & instructional need
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Universal Screening Data

Crade:  Third Grads, Bogimaing of Year acadience

Year: 2014-2015 Classroom Report

Class: MacArthur . )
Acadience Reading K-6

B Above Benchmark J Likely to Meed Core Support [ At Benchmark / Likely to Need Core Support [ Betow Benchmark / Likely to Meed Strategic Support M 'Well Below Benchmark | Likely to Meed Intensive Support

ORF MAZE READING COMPOSITE SCORE
Words Local Local Retell Adjusted | Local Local

MNAME STUDENT ID Corract Percentile | Accuracy | Retell Percentila | Quality Scora Percentile | Score + | Percentile | Score Level

Cooley, Caileb 440001080

| Gonzales, Annabel 4400003582 16 .. <1 | 57% 0 | 16 0 1m 2@ 2 .. 9 56 @ <1 | Well Below Banchmark

| Logan, Katherine 440000402 33E| 9 | 87% B | 130 T 10 3l| 14 87l 8 | Well Below Benchmark

Sharp, Natalia 440000227 e 7 86% W 120 4 20 a0 44 as | 9  |'Well Below Benchmark

| Chambeers, Devon 440000785 50 .' 1@ | 88% M| 180 18 10 0 I‘ 3 1100 11 |Well Below Banchmark

Jacobson, Arielle 440000937 50| e | 93% 0| 170 13 20 2@| 9 156 B 16 | 'Well Balow Benchmark

Griffin, Tilly 440000472 68 O 38 7% O 80 1 10 4 @ 19 196 O] 28 Below Benchmark

| Montes, Carmen 440000206 780 56 | 9e% 0| 8@ 1 10 40| 19 198 O 27 | Below Benchmark

Howeell, Caitlin 440000405 oA 40 | 93% O 240 43 20 60 3 206 [ 31 | Below Benchmark

West, Carly 440000274 56 O 28 893% O 120 7 10 170 85 214 1 33 Below Benchmark

| Reid, Aimee 440000476 62 EI' 3| a7% 0| 240 43 20 ] I:'I‘ a4 230 44 | At Benchmark

Yang, Bethany 440000471 84 0 59 | 95% 0| 260 49 208 80| 44 24801 46 | At Benchmark

| Duran, Alexa 440000210 68 1| 8| 97% 0| 2303 38 203 100| 58 2500 47 | At Benchmark

Hall, Eleancr 440000474 710 43 ar% O | 74 40 7O 36 2610 52 | At Benchmark

Owen, Faith 440000473 76 0| 54 | 99% 8| 2rg 51 20 90| 53 2780 57 | At Benchmark

| Lloyd, Bonnie 440000321 ar o 63 | o7 @] 180 18 20 150 79 2ra 58 | At Benchmark

Paorter, Penelope 440000477 740 49 94% O 530 91 3@ 7O 36 280 O 58 | At Bemchmark

| Carpenter, Eliana 440000827 106 I:"Il | 5% O | 20 68 g ] I':II a4 2820 61 | At Benchmark

| Hays, Nera 440000487 820 57 | 99%@| 20 59 2@ 90| 53 2880 62 | At Benchmark

Montoya, Ariannah 440000936 3@ 48 100% I 320 B8 20 a@d 44 280 @ 63 | Above Benmchmark

| Case, Hayley 440000262 107 D. gz | 98% I | e lofm ] 63 203 -] EII a4 3030 69 | Above Benchmark

| Marsh, Nicole 440000224 119 1| 88 | 98% B| 2103 29 20 138 71 T 74 | Above Benchmark

Salas, Lyla 440000470 102 @ 74 a7 O az @ g8 20 16 @ 83 zrm 77 | Above Benchmark

| Craig, Sadie 440000385 a8 D. oo 98% I | 38 @ 79 3@ 15 EII T9 338 @ 81 | Above Benchmark

| Castilla, Emilie 440000294 117 @) 87 | 7% 0| 250 46 20 21| G4 34T E 84 | Above Benchmark

Guerra, Ella-Louise 440000791 146 @ 93 9% I 54 @ 94 40 210 o4 450 @ 93 |Above Benchmark

| Hill, Aryia 440000469 174 @) 98 | 99% M| 48 @ B9 3@ 22| 96 470 @ 96 | Above Benchmark

Schroader, Harlay 440000272 140 @ a2 9% B 713 =90 33 223 Of 482 @ aF Above Banchmark

GOAL 70 95% 20 2 8 220
AVERAGE 82.9 | | 94.3% | 27.8 | 2.1 10.1 | 260.9 |
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Initial Groupings Suggestions Report

Group 1: Likely to Nesd Core Suppont Gkr-PInlup 2: Additional support on fluent reading of connected text
skills
Accurate and Flusnt Reading of Connecied Text | Al of Abows Benchmark Accurate Resding ol Connecied Texl | ALor Al Benchmarnk
Flesdng Comprehansson Wl A or Above Benchmark Flusent Reading of Sonmecied Text EBlesbors oo Whell Bzdorsy Blsnchmaric
Flarmus DORF DHORF Flista I Flarru: DORF DORF
A ¥ Wioids Cormes] Acuracy Warnds Conmicl
B5% Fle 20 e 0-60
Carpenter, Eliana kL 106 X Duran, Alewa 9% Ga
[T ¥ R 100 x Cariffan, Tilly 2 Fee GH
Castilly, Emila 7% 17 X Aaid, Aamea 9% 62
Cram], Sace A A x
Guama, % 146 X
Hall, Ele 9% Fi | x
Hays, 9% B2 X
Hill, Aryia 905 174 X
Lioyd, Bonnis 9% BT
Marsh, Hicola G 19 X
Momnibes, Canmen o Fi:]
Monboya, Anannah 100% 7a X
Craven, Faill o Fis) x
Salas, Lyla b 103 b o
Scheoeder, Harley bt ! 5 140 x
Yang, Befhany kLl B4 X
Group 3; Additional support on accurate reading of connected text Group 4; Additional support on accurate reading of connected text
skills and lﬁJnM‘ reading of connected text skills
Aocurate Flasdng ol Connecied Taxt [ Bestow o Wl Below Benchmar Aocurate Flesdng ol Connected Text | Balow o Well Below Banchmark
Fluspnt Fupaang cf Gonnicting Tex [ At or ADeren Bancrman: Flubnt Fisamng of Connbctod Tt | Bkow of Wl Blore Benchmai
Fame COAF ORF barmm l DOAF ORF
ACCUrACY Words Conmect Accuracy Words Comect
0-0a% i 0-04% 0-a9
Horwesll, Caitin | = i | i) Chambers, Devon 1 B G0
Porber. Ponalops % 74 Gonzales. Annabsl 57 % 16
Jacobson, Anlie 93% 50
Legan, Kathanms B a3
Sharp, Mataka B6% i
Wosd, T3 S% 56
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Quad 4: Off Track with Both

Group 4: Additional support on accurate reading of connected text
and fluent reading of connected text skills

Accurate Reading of Connected Text

Below or Well Below Benchmark

Fluent Reading of Connected Text

Below or Well Below Benchmark

Name DORF DORF
Accuracy Words Correct
0-94% 0-69
Chambers, Devon 88% 50
Gonzales, Annabel S7% 16
Jacobson, Arielle 93% 50
Logan, Katherine 87% 33
Sharp, Natalia 86% 31
West, Carly 93% 26
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Quad 4: Why?

Student Benchmark History

NWF Correct Letter Sounds

NWF Whole Words Read

12
g B H
X X
# A 2

i) .

» L]
."_._ i & & —— &
KMd KEnd 1stBeg lstMid 1stEnd 2nd Beg © KMid  KEnd lsl%eg = PR ) 2nd Beg
Score: 8 11 14 32 21

23 Score. 0 0 0 0 0 0
DORF Words Correct
160
g
E B
- [ ]
9 ¥ [ ] [] ’ ] . L
1st Mid 1st End 2nd Beg 2nd Mid 2nd End Jid Beg 3rd Mid 3rd End
Score: 10 9 ] 1% 2% 16 15 23
Accuracy:  56% 60 % 50% 10% 16% 51% 1% 19%

Peel Back the Layers

Fl uency Read with sufficient

accuracy &rate to
' support comprehension

Word Instant and effortless accessto

all, or almost all, words read
KnOWIedge (sight vocabulary).

Phonics & Word 1 )
S Know & apply grade-level phonics &
Recognition

word analysis skills in decoding words

Phonological T

Demonstrate understanding of spoken
Awareness words, syllables & sounds (phonemes)

print |1
Understand the organization
Concepts & basic features of print

MICHIGAN
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Quad 4: Peeking at a Probe

A Triple Challenge
0 Doyouknow people who like o do wy{r;ll Llll[/u‘nl ap/l*#' l'so, 13

13 ;tI)A(umlhlhn:t'aly{wam WLIIﬁhl |1L'|y.[ll|1ulﬁ'ul}ll)4clh.'cnl i
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Q3: What Is Going On Here?

Group 3: Additional support on accurate reading of connected text

skills

Accurate Reading of Connected Text

Below or Well Below Benchmark

Fluent Reading of Connected Text

At or Above Benchmark

Name DORF DORF
Accuracy Words Correct
0-94% 0+
Howell, Caitlin 93% 70
Porter, Penelope 949, 74




Quad 3: Why?

NWF Correct Letter Sounds NWF Whole Words Read
130 ,
. | ] Student
WA A 20 U e n
, —— ,, e Benchmark
T K Mid K End 1siBeg 1lstMid 1stEnd 2nd Beg K :(l-:l K Enl:l lslﬁ:g IstiMid 1stEnd 2nd Beg
SCOne: 33 33 18 43 33 68 Score: 0 0

o 4 5 History NWF

DORF Words Correct

160
Student 2
. B [ ] .
Benchmark History * = 3 . —
D O R F 1st Mid 15t End 2nd Beg Znd Mid 2nd End Jrd Beg
scone: 46 a7 74 97 100 T4
Bocuracy:  B1% 05 % 95 % 98 % 07 % 94 %
Dwialdl
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Quad 2: Accurate but not Automatic

Group 2: Additional support on fluent reading of connected text
skills

Accurate Reading of Connected Text | At or Above Benchmark

Fluent Reading of Connected Text Below or Well Below Benchmark

Name DORF DORF
Accuracy Words Correct
95%+ 0-69
Duran, Alexa 97% 68
Griffin, Tilly 97% 68
Reid, Aimee 97% 62




Placement Test Detalls

Purpose:

« To place students into the 1st, 2nd, or 3 program levels

« To measure progress in decoding after instruction

Prep:

« Make one copy of Student Form for student to read (pgs. 172-
174)

» Make copies of Recording Form (pgs. 175-177)

Procedure:

« Students read aloud words

* 4 consecutive errors — stop subtest

« 5 seconds or less on each word

* 80% correct — continue on to next subtest

 Individual & Group Reporting Forms (pgs. 178-179)

e "
£ MIBLSI 36



Activity 2.3

Review the Placement Test Instructions starting
on page 181. Then skim over the placement test
for each level & starting point, pages 181-188.

Question to Ponder: How might universal
screeners inform when & at what point to start
this placement test?

G )
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3.0 Preparing to Teach

Matching Data to Instruction = Power

G “
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In Module 3.0, we will...

* Develop an understanding of creating
consistent sounds & how to make them

* Review key instructional elements to make
this program come to life

 Understand how each section of the lesson
connects to best practice in phonics
Instruction

* Practice teaching each section of a lesson

- -
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Consistent Sound Messages

* |nstruction in sounds includes:
« Stop vs. continuous sounds
 Voiced vs. unvoiced
* Pronunciation (how to accurately say the sounds)

G 5
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Continuous & Stop Sounds Defined

* Continuous sounds: sounds can be
made until a person runs out of
breath without distorting the sound

 Examples: /s/, /Im/, /a/
» Stop sounds: sounds produced with
one short push of breath

« |If a stop sound is held, the sound will be
distorted

« Examples: /b/, /g/, It/

e -
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Continuous Vs. Stop Sounds

[t/

1/

/m/

/n/

/r/

/s/

/v/

fw/f

ly/

/z/

All vowel sounds
(name & sound)

b/
/d/
/a/
/hf
/if

Jk/
/p/
/t/

MICHIGAN
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Voiced vs. Unvoiced Sounds
 Voiced sounds: spoken with the “voice box”
turned on or resonating

* Unvoiced sounds: spoken with the “voice box”
turned off, like a whisper

Voice On Voice Off
V F
B P
/ S
D T
G K

g -
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Sound Pronu

Vowel Ph

nciati_on Guidance

short

Ii

[/

itch

Pp

/p/

Stop
short Ee /é/ edge \Ig;gd B b / b/ L:fall
short Aa /é/ apple Un;::;;ed Tt /t/ time
short OO /6/ octopus Vso:zgsd Dd /d/ dime
short Uu /l\j/ up Un;;i';ed Kk /k/ kite
VI‘_:‘T;S Un;;i';ed CC /k/ can (hard)
long = eagle Voiced gift (hard)
| Ee /&/ sow Gg /g/ f
" |Aa /a/ | sewe |FE /T |
i /T VAV AV) B
"™ 100 /o |™ e (S5 /s/ ™
long U u /G/ use CF;\:'iEii?::Ei:;ues ZZ /Z/ zebra
Unique Sounds Eiéomel% CC city (soft)

/s/

QU Jkw/ [ nirice | J] /il "
= IXx  [ks/ |= winew |GQ [/ &
——— E2 Mm /m/ >
e Wwo/w/ [ =i NN /n/
s Yy o fy/ |7 ia R /r/ "
Yaae' [Hh  /h/ | e | L] s




Watch and Practice

Rollins Center
for Language & Literacy

Phonemes

- P M o) 002/529

44 Phonemes
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Activity 3.1

Sound Practice
Locate the Scope & Sequence on p. 191

Read through the sounds for each lesson as a group,

then practice with your partner.

Remember all vowel sounds are continuous.

g -
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Lesson Details

* One lesson — approximately 45-50 minutes
* However, the lesson can be divided into two parts (1/2

lesson on Monday, 1/2 lesson on Tuesday)
» Cautions:

« 30 minutes/lesson — check for enough practice & review.
» Over 50 minutes/lesson, check for correct pacing and
placement

* Not a workbook activity! Think instruction &
practice ” “

by
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Lesson Delivery

Instructional Routines
» Teacher Script
» Perceived Probability of Success

Frequent Responses
e Choral & partner responses
* Written responses
« Physical (touch/point aka “follow along”)

Monitor & Provide Feedback

* Positives

* Error corrections

* | Do/We Do/You Do approach
Brisk Pace

 Maximize time/minimalize behaviors

by
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Lesson Design Based on Research
Phonemic Awareness Warm-Up

Associating letters & sounds.
 Correspondences, Combinations & Discriminations

Blending sounds into words.
» Spelling focused blending routine

Reading words to build fluency.
» Think Read Routine (practice, practice, practice)

Reading decodable text
« Contains words with taught letter/sound associations.

Segmenting & spelling words.
. Phonemic awareness connection

by
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Activity 3.2

Read pages in your Teacher’s Guide.

Components of the lesson are divided into 14
sections and are numbered.

What section is Oral Directed Teacher Activities?

What do students look at during this section?

About 4t lesson, section #14 is present. What is
this section all about?

g -
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Sections #1-3:. Associating Letters/Sounds

In Both TE and Student Edition ONLY In TE
LESSON ey, O

OBRJECTIVES (Write the following on the board or display it
n » o introduce al and ay words with On-screen:)
the sound of /a/
= o infroduce words with the
word ending -ed 1. ay ch ai th
2. ai sh u ch
a ) New Sound 3. wh e ay sh
(Hawve students open their books to Lesson 1, page 4.) 4. th o o i
1. Look at the top of page 4 in your book. 3. ay cli ck wh

Touch the first word. A ]

2
3. This word is rain. Say the word, rain
4

The underlined sound is faaa/. 1. Let's practice saying the sounds in the words

Say the sound. da@a,” that we will be reading. Look at the letters in

5. Say the sound again. Jaaa” line 1. Say the sounds. Jaaa/, sch/, Jaaas, Jth/
Touch the next word. 2. Look at the letters in line 2. Say the sounds.

7. This word is play. Say the word. play _.."'ﬂ'-ﬂﬂ',-‘"; ,.-"’.S'hf; Juaus, fehy

B. The underlined sound is faaa /.

Say the sound. /g, (Repeat step 2 with lines 3-5. Then call on individual

students to say the sounds in a line.)
8. Say the sound again. oo,

(Hawve students close their books. {NO‘TE As an alternative, review the sounds with
Then do the Sound Drill activity.) flash cards.)

by
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Associating Letters & Sounds Rationale

11

....a student requires dozens or even

hundreds of exposures to letters and their
corresponding names and sounds before they
become permanently stored and
automatically accessible.”
— Kilpatrick p. 271, 2015

ACTpnshan
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Section #4: Phonemic Awareness

4a: Lessons 1-6

iI{)) Blending Sounds
(Oral Teacher-Directed Activity)

Let's practice saying some words. | will say a word
slowly. You tell me the word. /t/ /rexy/ faaa/ 1/
What is the word? trail

(Repeat this procedure with the following words:)

clay  /k/ My /aaa/
faint /i) faaa/  /omnf/ [t/
gain g/ faaa/  /nnnf
braid /b/ frrxf Jaaa/  [df

{(NOTE: As you pronounce these words slowly,
don't stop between the sounds. This practice
will assist students in recognizing words that
they have sounded out.)

\ 4b: Lessons 7-12

i) Segmenting Words into Sounds
(Oral Teacher-Directed Activity)

1. Let's practice saying some words.
I will say a word, and then you will say
the sounds in the word.

The first word is night. What is the word? night

Say the sounds in night. Put up a finger
for each sound. Snnn/ S S0

4. The next word is coast. What is the word? coasf

9. Say the sounds in coast. Put up a finger
for each sound. /&' fooo/ /5557 7t/

(Repeat steps 4 and 5 with these words:)

Aown HES SIS Jooon/

bright /b/ freef Ju/ n
bleach /b /iy Jeee [ fchf

by
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Phonemic Awareness: \Why

“Every point in a child’s development of word-
level reading is substantially affected by
phonological awareness skills, from learning
letter names all the way up to efficiently adding
new, multisyllabic words to their automatic word

vocabulary."

Kilpatrick, 2015; p. 65

by
MICHIGAN
riEducation




The Three Phases of Word Reading Development d on their

Phonological Counterparts

Phonological Skill

Word Reading Skill

Development

Development
1. Early Phonological

Awareness

—  Rhyming, first sounds,
syllable segmentation

1. Letter Names and )

Letter Sounds
Phonological storage

2. Basic Phoneme and retrieval

Awareness
| Blending and segmentation

2. Phonic Decoding and
Encoding (Spelling)

" 3. Advanced Phonemic

Awareness/Proficiency 1 3. Orthographic Mapping

Efficient memory for
printed words; rapid sight
vocabulary expansion

Automatic, unconscious
access to phonemes in
spoken words

(Ehri, 2005; Kilpatrick, 2015)

The Interactive
Relationship
Between the
Development
of Phonological
Skills and
Word-Level
Reading Skills

Adapted From Dawid
Filpatnck,

Ezzantials of
Assessing,
Fravaniing, and
Owvercoming
Reading Difffculties

(Wiley, 2015)
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Phonemic Awareness Option: Les#12

Task Routine

Lesson #1 Words

Blend: Put these sounds together to make a
word: /lll/ /igh/ /t/. What word? light

bright, sigh, least, show, faint

Segment: Let’s tap & say the sounds in the
word: might. /mmm/ /igh/ /t/

steal, fright, night, braid

Add: Say weep. Add /s/ to the beginning and
the word is? sweep

light — add /fff/
right — add /fft/
rain — add /b/

Delete: Say sweep. Without /w/, what is left?
seep

bright - /rrr/ - bite
steal - /t/ - seal
sight - /t/ - sigh

Substitute: Say slash. Change /sh/ to /p/,
and the word is? slah

brisk - /s/ - brick
grass - /sp/ - grasp
chick - /eee/ - check

G
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Experience Sections 1-4

 Be our students

* Look for the Lesson Delivery components:

* Did we use an instructional routine”? | msmm mmmr—
» Did we elicit frequent responses? = T o
 Did we monitor & provide feedback? |yu= .. sEsmmess

* Did we have a brisk pace? e
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Activity 3.3

 Each person in your group needs to have a
different assigned lesson number. (At least one
person select 1-12, 13-20, & 21-30)

 Working with your partner, review Section 1-4.

 What to display, materials set up, etc?
* Discuss the following questions:

- What does the instructional routine sound like (Hint:
Use the script as your guide)?

 How will | elicit frequent responses?

 How will | monitor & provide feedback?

 What does my brisk pace feel like?

G )
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Activity 3.4

At your table group, select a lesson number.
Each person should have a different number.

Review your lesson — sections 1-4 only. Prepare
your lesson (what do you need to display, etc)

Take turns teaching those sections to your table
group focused on the 4 key instructional delivery
elements:

Using an instructional routine
Eliciting frequent responses
Monitoring & providing feedback
Attempting a brisk

g -
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Recap of Sections 1-4

Phonemic Awareness Warm-Up

Associating letters & sounds.
 Correspondences, Combinations & Discriminations

Blending sounds into words.
» Spelling focused and Loop Loop blending routine

Reading words to build fluency.
» Think Read Routine (practice, practice, practice)

Reading decodable text
« Contains words with taught letter/sound associations.

Segmenting & spelling words.
. Phonemic awareness connection

Vi
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Blending Sounds & Reading Words

Rationale
* “Good readers must have a strategy to

phonologically recode words.”
(Ehri, 1991; NRP, 2000)

* “During the alphabetic phase, reading must have
lots of practice phonologically recoding the same

words to become familiar with spelling patterns.”
(Ehri, 1991)

* “Good readers rely primarily on the letters in a word
rather than context or pictures to identify/pronounce

familiar and unfamiliar words.”
(Ehri, 1994, Kilpatrick, 2015, Seidenberg, 2017)
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Automatic Word Reading

 The more a word is practiced, the more
readily it is recognized & the more easily its
meaning is accessed. (Adams, 1990, 2001)

» Several subskills are required to develop
automatic word recognition: students must be
able to identify letter sounds quickly &

effortlessly & be fluent in phonemic decoding.
(Wolf & Bowers 1999, Hudson et al. 2006)

e -
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Sections 5-6: Blending Sounds & Reading Words

5. New Words

, Teacher’s Edition
A. New Words = - B

ok a
Have students open their books to Lesson 1, page 4, en woft
( pe page 4.) S'ﬁ.Ud say each
- 11}
1. fail day may | Say €3¢ may
2 wait  wit  tail A, New day "
3. way say sail ol - wl
4, maid mad sty 1. = N wit sald
5. pain pail play g wal ’ )
52 |
6. hay  jall  ald y way 2 ! suay
= al
7. May I have this? 43 mZ phay
8. It has a thin tail. 4, ™2 pail ud
9. The van was in the way. g, par all -
10. Did the maid see the polish? et =
11. 1have a pain in my hip. 6. B
X
12. The hay is damp. May_‘ha.‘,q_- nis*
. -
1. Find part A in your book. jhas 2 ohin @ way
. e
2. Touch the first word in line 1. Look at the 2 e VAP as 0 oolis
underlined letters. What is the sound? /aaa/ e see the
jd the .
3. Sound out the word to yourself. Put vour thumb 10. Dld in b0 oy wp
up when you can say the whole word. (Wait 1 { have

until thumbs are up.) What is the word? fail

6. Review Words

. Teacher’s Edition
B. Review Words

(Have students open their books to Lesson 1, page 4.)

1. truck tuck tap
2. Jeff  shelf  self dent B°
3. blush  lash  miss St words
4. thin  throb  Rob " giords S the
5. stick  tick thick Review tap
IB- '[I.I‘.l:k “
k 5¢
Find part B in your book. . e gnell e
§ is
2. Read the words in line 1 to yourself, When 2. Jeil jash
can read all three words, put your thumb uj 4 n‘lluﬁh b Rob
(Wait until thumbs are up.) - ) e {hick
thin .
3. Get ready to read the words in line 1 togethe: A ) ek
Begin. fruck, tuck, tap g, gtick

(Repeat steps 2 and 3 with lines 2-5. Then call on
individual students to read the words in a line.)
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Section 7-8: Blending Sounds and Reading Words
/. Word Endings

W

— e

C. Word Endings

_— a

(Have students open their books to Lesson 1, page 4.)

1. failed 2. waited 3. sailed
4. trapped 5. missed

Find part C in your book.

2. Let's practice reading some words with word
endings. Look at the first word. Sour ‘(\
underlined word to yourself BGO

e w
when you can say ude_ > - 0‘6‘5-
until thumbs are — N

3. Whenr* - 5-
’ wm# te-(\
W
C- A
ol
v L

(i - numbers 2-5. Then call on
im ~uents to say the words with endings.)

Word Ending Sentences

2. Nat waited for Pat at school.

3. The ship sailed in the water.

4. The tiger was trapped in the cage.
5. Thomas missed the bus.

pos®

&

8. Challenge Words

D. Challenge Words . B

{Hawve students open their books to Lesson 1, page 5.)

raindrop  mailbox, ~ midday  railway
1 2z 1 2 1 2 1 2
payday,
1 2

1. Find part I in your bo

2. Touch the first word. 5
to yoursell. Put your tl
can say the part. (Wait
What is this part? rain

rabbit

3. Sound out the next part to v "

thumb up when -- deﬂt BDD

et - Stu me.wntﬂﬁ- day

- a

C D w im{"l- &‘3 1

5. S arap a0,
it 2

(Repe T-E_./“‘“i"’f L .
railwa, i
6. Let . words again. (Call on individual

stucents to read the Challenge Words.)
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Instructional Routines in the Second Level

Routines: Who Benefits? Sounds Like? When?
Continuous | Some — Typically mastered | You say the sound as | Data Driven
at 1st grade, but may need | touch the letter,
to be reinforced don’t stop between
sounds.
Spelling All — Great way to get What sound? Data Driven
Focused students to focus on where | What word? OR
the combination is in the Word Type
word
Loop Loop All — Encourages students to | What part? Word Type
Routine apply their decoding strategy | What part?
with longer words What word?




Review, & Challenge Words Rationale

* Enhance students’ transfer of decoding skills
to longer words

 |ncrease student motivation

* Increase the size of students’ sight word
vocabulary — meaning that they can instantly
& effortlessly read all types of words

Archer, 2011 & Kilpatrick, 2015
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Activity 3.5

At your table group, return to your selected lesson number.

Review your lesson — New Words, Review Words, Word
Endings and Challenge Words.

Prepare your lesson (what do you need to display, etc)

Take turns teaching those sections to your table group
focused on the 4 key instructional delivery elements:

Using an instructional routine
Eliciting frequent responses
Monitoring & providing feedback
Attempting a brisk pace

G )
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Clarifying Word Types

Goa(
E\!e
Zs o 5 ht W&'d
5@”“““
H5\'\Tf?qmy -‘}“;M e \,..\ﬁ

G ="
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Distinction Between Three Terms

High Frequency Words
« Only 100 words account for approximately 50% of the words in
English print. (Fry, Fountoukidis, & Polk, 1985)

« Only 13 words (a, and, for, he, is, in, it, of, that, the, two, was,
you) account for 25% of words in print. (Johns, 1980)

Irregular Words

* Words that cannot be sounded out accurately using most
common sounds for graphemes.

« Many high frequency words are irregular.

Sight Vocabulary
« Words that are recognized instantly.

« The quick & automatic recognition of most common words

G -
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Section 9: Blending Sounds & Reading Words

» Updated Instructional
(Have students open their books to Lesson 1, page 5.) ROUtIne nOt In the
el manual

—l S|

| E. Sight Words

1. Find part E in your book. ° TeaCh “Sight WordS”

2. There are some words that may be difficult
to sound out. We just have Lo remember

these words. th rough phoneme-

3. Touch the first word ™"

" stdent Lo grapheme analysis

of
e said YU * In text, students
it . ol decode the word and
“make it a real word”

by
MICHIGAN
riEducation




Section 7: Sight Words

E. Sight Words. Say the words.

were said you to of are look was my have

Intro Routine Review Routine

1. Say the sounds in 1. (word in print) Get ready
the word to read this word.

2. Attached sounds to This word is?
symbols in order of 2. (If student errors, put the
regular sounds error in a sentence)

3. Point out the “tricky” 3. Is that a real word?
sounds g Y:ori]r?[toi?tr\:\éetriiy;art

4. Read the word and have student read the

word again)

e "
£ MIBLSI



Activity 3.6

Pause for Partner Practice

Partner 1: use intro routine to teach the sight
word “work” and the review routine to teach two
other words

Partner 2: use intro routine to teach the sight
word “said” and the review routine to teach two
other words

G )
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Recap of Sections 5-9

Phonemic Awareness Warm-Up

Associating letters & sounds.
 Correspondences, Combinations & Discriminations

Blending sounds into words.
» Spelling focused blending routine and Loop Loop

Reading words to build fluency. m
» Think Read Routine (practice, practice, practice)

Reading decodable text
« Contains words with taught letter/sound associations.

Segmenting & spelling words.
. Phonemic awareness connection
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Section 10: Sentences & Stories

F. Sentences and Stories

{Have students open thelr books to Lesson 1, page 5.)
1. Fingd part F in your book

& Touch the tithe of the story. Let’s read Uhe e
together. The Day of Rain

3. Read Part | to yourself. Read it very carefully.
Puil WOLIr thumb up when VL Sre el
(Wt unil thambs are up.)

4, Let's read Part 1 together, When WL Sre (LEL}
reading aloud, follow along in your book.
{Call om a student 1o read one or Two senlences
Contimue until Part 1 has been read.)

o, Look ab the three plciures, Ful & number |
under the picture that goes with Part 1

(Hepeal steps 3-5 with Parts 2 and 3.)

Answers

2

11

135

145

AL

Sentences and Rh_ﬂe:. Read each part of the story. Write the story part number
under the plcture that goes with each story part.

After the Rain

Part 1
Chuck, Kim, and Nick played with the ship. “I will be glad
when this rain stops,” Chuck said. “Ships and trains are OK,
but I think it will be fun to check on that shed on the trail.”
“Look!” said Kim. “Is that a faint ray of sun | see in
the west?” Just then, the rain stopped.
“Let’s go!” said Nick. "You stick the ship and the train
back on the shelf, and [ will tell my mom.”

Part 2

Chuck and Kim sped up the wet trail. “Wait! Wait!”

Nick said with a pant. Kim and Chuck sat on a gray rock
and waited. The shed was just up the trail.

“My dad said that this trail led to the train tracks when
my mom and dad were kids,” Nick said, “He said that mail
going on the next train was kept in the shed.”

“Well, let's go check the mail shed then,” said Kim.

Part 3

“It’s just junk,” Chuck said. “1 see paint cans, a paintbrush,
a bent tray, pails, and lots of dust.”

“This is not junk,” said Nick as he held up a mail sack.
“Look. This sack s from the Clay Trail Mail Run. This must
be Clay Trail. Dad said mail was kept in this shed. | bet it will
shock Dad to see the mail sack. He may faint!”
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Reading Decodable Text Rationale

“The science of reading confirms that the use of
decodable text is necessary to build the
automatic systems in the word-form region of
the brain that lead to fluent reading. When
children are given text for which they do not
know the phonetic code, they develop an over-
reliance on context usage, sometimes knowing a
word one day yet forgetting it the next.”

Shaywitz and B. Shaywitz, “Reading Disability and the Brain,” Educational Leadership,
61, no. 6 (2004): 6-11

e -
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Sentences & Stories Routine

Passage reading routines should provide students with
as much practice as possible.

1. Have students read the story segment (or portion) silently.

2. Have students read the segment orally (choral, partner, or
individual turns).

3. Passages should be read more then once to increase rate.
Ask questions on the content.

Have students match the story part to the corresponding
illustration.
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Passage Reading Procedures

Silent Reading
» Tell students to read a certain amount.
* Ask them to reread material if they finish early.
* Monitor students’ reading. Have them whisper-read to you.
Choral Reading
* Read selection with your students.
 Read at a moderate rate.
« Tell your students, “Keep your voice with mine.”
(Students may silently read material before choral reading.)
Individual Turns
* Use with small groups.
« Call on an individual student to read.
« Call on students in random order.

* Vary the amount of material read.

e -
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Partner Reading Procedure

Partner Reading

» Assign each student a partner.
* Reader whisper reads to partner. Students alternate by
sentence, paragraph, or segment.
« Coach corrects errors.
Ask - Can you figure out this word?
Tell - This word is . What word?
Reread the sentence.
Alternatives to support lowest readers
» Students read the material together.
 First reader (better reader) reads material. Second reader
reads the SAME material.
* Partners allowed to say "me” or “we”.
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Section 11: Segmenting & spelling words.

Gi. Spelling
iF ulen N e mouch E
1 ¥l parn yoar i
r Hird g I oy
Lizih ord]

* Important that students B Sar st v o e o o
segment the sounds inthe  * SEETEETEETE
word before writing it.

3.

phoneme-grapheme
connection

-
- wriie the s
L P o e haodasd oF d
E pach o H yom
T anid T
M A P
| i, mim %  malndrop
| 2. wal 1 payiday
| B Thee dogg hiss 6 Blaerk wmll
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Segmenting & Spelling Words Rationale

Readers use the pronunciation of words
already stored in LT memory as anchoring
points for letters used to represent the

pronunciations

Step 1: attach
phonological sound in
memory to letters

Step 2: anchor the
sequence of letters In
memory

e .
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Experience Sections 10 & 11

 Be our students

* Look for the Lesson Delivery components:

* Did we use an instructional routine?
* Did we elicit frequent responses?

* Did we monitor & provide feedback?
* Did we have a brisk pace?
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Activity 3.7

 Working with your partner, review Section 10-11.

 What sections do you need to have prepared for
students? How will you display them?

« What sections do students look at in the book?

* Discuss the following questions:

- What does the instructional routine sound like (Hint:
Use the script as your guide)?

 How will | elicit frequent responses?

 How will | monitor & provide feedback?

 What does my brisk pace feel like?

G )
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Activity 3.8

« Continue with the same lesson.

Review your lesson — sections 10-11 only.
* Prepare your lesson (what do you need to display, etc)

 Take turns teaching those sections to your table

group focused on the 4 key instructional delivery
elements:

* Using an instructional routine
 Eliciting frequent responses
 Monitoring & providing feedback
« Attempting a brisk pace

g -
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Recap of Sections 10-11

Phonemic Awareness Warm-Up

Associating letters & sounds.
 Correspondences, Combinations & Discriminations

Blending sounds into words.
» Spelling focused blending routine

Reading words to build fluency.
» Think Read Routine (practice, practice, practice)

Reading decodable text
« Contains words with taught letter/sound associations.

Segmenting & spelling words.
. Phonemic awareness connection
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13:

Sections 12-13: Extension Activities

Section 12: Practice Activity 1 & 2
« Students do independently after

doing at least one example
together

Word Check

Oral teacher-directed activity
Students self-correct their practice
activities

Provides an informal measure of
student progress

H. Practice Activity 1

[Have skudenis open thelr books o Lesson 1, page &)
1. Find part H i vour Book
2. Follow along a8 | read the direciions

Dirasw & lime umsler (he phrase i sp
connplets sach s "
I vumk 1. Pud haam
findsh g el
1 1 s toee

e =
t lin you
ihng &5 | CRbnS
e N awl [ ol T
h each plciar:
Ll b up
heed. (M or arnd check )

o bk amd fmlsh parts H and |

il_:l]hﬁ'nrk Chieck for Parts H and 1
fiiral TeacherDirected Activily)

1. Find part H im vour ook
2. Lels chsck woir worlkl N vois mside
e clrche e mimber, Yo will Nx all

b bEkeEs ab (he and of the lesson, (Call of
Indbvidual shedenis 1o resd Eheir answers. )

3, Conimd hivw MRRETY COFTeCT ANEwers yoal haiwe
and wrile that nomber in the box sk e ol b o
of the page. {Monltor students.)

(Riepeal sleps 1-3 with pa L)

4. Now go back and correct any mistakes
[Mamibor shudenls.)




Why Word Work & Comprehension?

* Provides students with opportunities to apply their
reading skills previously learned

 Moves instruction from | Do & We Do to You Do

* Provides teachers opportunities to observe students
In action, provide feedback & support, & individually
work/check in with students as needed

» Comprehension is the REASON for reading.

* The goal of ALL reading instruction is comprehension.

e -
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Comprehension Tasks

* Answering literal & inferential questions on
passage

Matching passage segments to illustrations
Sentence completion

Selection of sentence to match illustration
Passage reading & sentence completion
Reordering words/phrases into sentences
Answering who, what, where, when questions
Answering range of passage questions
ldentifying word that does not go in set

e "
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Activity 3.9

e Continue with the same lesson.
« Review Sections 12 & 13.

« Questions to chat with your partner about:
 How will | set this up for my group?

 How will | monitor their work during this time?
 How will we review the answers?
Do | want to keep track of their work somehow?

g "
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4.0 Monitoring the Program

A Student & Teacher Perspective
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In Module 4.0, we wiill....

* Review the following tools:

» Checking Up (Section 14) that occurs at the end of
lessons 3, 6, 9, 12, 16, 20, 23, 26, 29 & 32

 Fidelity Checklist Tool
* DIBELS Next Progress Monitoring

e -
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Section 14: Checking Up

A formal measure of students’ skills

* Appears at the end of lessons 3, 6, 9, 12, 16, 20, 23,
20, 29 & 32

» Teacher listens to students read from a story
& counts the number of errors

* If 90% of the students make two or less errors, the
group may move on to the next lesson.

* If not, the lesson should be repeated.

e -
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Check Up Monitoring Form

>3
S#MIBLSI
Phonics for Reading Second Level Check Up Form

Following lessons 3, 6, 8, 12, 16, 20, 23, 26, 29 and 32 in Phonics for Reading Second
Lewel thare is an individual student checkup to monitor student learning. This form
could be used to help teacher's track student progress.

Author: Michigan's Integrated Behavior and Learning Support Initiative (MIBLSI)
Version: 1.0
Date: January 2018

Check Up Form
Grade: Teacher: Date:
Check Up Number (circle):3 6 8 12 16 20 23 26 29 32

Student Name #of Errors | Retest Comments
1. Date:
Errars:
2. Data:
Errors:
3 Date:
Errors:
4, Date:
Errors:
5. Date:
Errors:
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Universal Screening Monitoring

DORF Words Correct Level 3
200
180
160
140
120
e
g100 ——
()] 85 -
79 O —
80 o =
67, 69 — == -
58 60 58 O = i Retell Level 3
60 q O o ¢4 - =" 0 [ ]
- -
37 Oo- -
40 o
71
20 °
September October November  December January February March April
Accuracy % 88 94 55 56
Accuracy % %4 92 98 94 94 9 93 95 99 95 o o
Notes # 48
EEEeeeee—— 5 o] 44
3 ° o
D 40 a7
31
30 .
20T
10
September October November  December January February March April
B. Quality 2 2
PM Quality 2 2 2 2 2 2 2 2 2
Notes #1
#1: Phonics for Reading Level 2 Lesson 1
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Student Monitoring Look Fors

* Accuracy improves
* Automaticity with advanced phonics
» Rate eventually increases
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Fidelity Checklist for Teaching Staff

Sound Drill
Skill Level of Implementation
Follows the instructional routine. 2 1 0
* Uses teacher script
Elicits frequent responses.
¢ Choral or Partner 5 1 0

+ \Written
* Physical (touch/point)

Monitors and provides feedback.
+ Positive comments 2 1 0
« Error correction procedure
Delivers at a brisk pace.
* Many opportunities to practice 2 1 0

* (Quick transitions
Comments:




Teaching Look Fors

* Follows the instructional routine
 Elicits frequent responses

* Monitors and provides feedback
* Delivers at a brisk pace

G 5
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Activity 5.1

Review the MIBLSI Check Up form & Fidelity
Checklist for Phonics for Reading Second Level
in your workbook

Does your school already use these tools?

 If so, how are they used?
* If not, how could they be used in your school?

g -
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5.0 Program Enhancements

Practice, practice, practice.
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In Module 5.0, we will....

* Provide insight on developing fluency at three
different levels

» Share games of how to provide additional
practice & motivation for each lesson

* Share a routine for passage reading

e -
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Fluency Often Misunderstood

“It appears that the best approach to addressing
fluency is to be sure that a student has proficient
orthographic mapping skills. Fluency is not seen
as a separate reading subskill, but rather as a
byproduct of having instant access to most or all
of the words on the page.”

“There is no compelling reason to consider

fluency as an isolated skill.”
Kilpatrick, 2015
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Fluency Practice at Three Levels

1t Goal: Accuracy
2"d Goal: Rate

Developed at each level:
Sound
Word

Sentence or Story

e -
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Activity 4.1

Find p. 13 in your Teacher’s Edition.

Review the Games for Additional Word Practice.
Cross-out
I’m Thinking of a Word
Team Timings
Timed Word List Reading

What level of fluency do these games support?

Could they be adapted for the sound level if
needed?

G )
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Fluency: Sentence or Story Level

Repeated Reading Procedure

1. (Cold Timing) Students whisper-read for one
minute.

2. (Practice) Students whisper-read for one minute
attempting to go beyond first read.

3. (Hot Timing) Partner # 1 reads for a minute. Partner
#2 underlines errors and determines number of
correct words read per minute.

4. ((Hot Timing) Partner # 2 reads for a minute.
Partner #1 underlines errors and determines
number of correct words read per minute.

e -
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6.0 Wrap It Up

Put a bow on us, we are ready!

e -
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In Module 6.0, we will....

* Review big ideas from the day
* Determine a pitch & make a promise
 Complete the End of the Day Evaluation

e -
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Quick Review

* Which SVR bucket does Phonics for Reading
Second Level fit into?

 What skills are covered in Second Level?

* Which students might be a good fit for
Second? What data might | use to help me
kKnow?

 What are the 4 instructional components to
keep in mind while delivering this program?

e -
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End of Day Evaluation

G
£ MIBLSI



	Phonics for Reading�
	MIBLSI
	Acknowledgments
	Group Expectations
	Pause for Partnering
	Purpose and Intended Outcomes
	Agenda
	1.0 The Science of Teaching Reading �
	In Module 1.0, we will…
	MI Reading Instruction 
	Simple View of Reading
	Simple View of Reading: Decoding
	Simple View of Reading: Language
	What is Phonics for Reading Second Level? 
	Phonics for Reading, Second Level
	Activity 1.1 
	2.0 Program Placement  
	In Module 2.0, we will…
	Do Students Own The Skill? 
	Changing Emphasis of Big Ideas
	Phonics Development 
	Activity 2.1  
	Intervention Grid
	Activity 2.2
	Intervention vs Core Supplement
	Program Prerequisites 
	How Do We Know Who Owns What Skill? 
	Universal Screening Data 
	Initial Groupings Suggestions Report 
	Quad 4: Off Track with Both
	Quad 4: Why? 
	Quad 4: Peeking at a Probe
	Q3: What Is Going On Here?
	Quad 3: Why? 
	Quad 2: Accurate but not Automatic
	Placement Test Details
	Activity 2.3 
	3.0 Preparing to Teach ��
	In Module 3.0, we will…
	Consistent Sound Messages
	Continuous & Stop Sounds Defined
	Continuous Vs. Stop Sounds 
	Voiced vs. Unvoiced Sounds
	Sound Pronunciation Guidance
	Watch and Practice
	Activity 3.1
	Lesson Details
	Lesson Delivery 
	Lesson Design Based on Research
	Activity 3.2
	Sections #1-3:  Associating Letters/Sounds
	 Associating Letters & Sounds Rationale �
	Section #4: Phonemic Awareness 
	Phonemic Awareness: Why
	The Three Phases of Word Reading Development d on their Phonological Counterparts��
	Phonemic Awareness Option:  Les#12
	Experience Sections 1-4 
	Activity 3.3 
	Activity 3.4 
	Recap of Sections 1-4
	Blending Sounds & Reading Words Rationale
	Automatic Word Reading 
	Sections 5-6: Blending Sounds & Reading Words
	Section 7-8: Blending Sounds and Reading Words
	Instructional Routines in the Second Level
	Review, & Challenge Words Rationale
	Activity 3.5 
	Clarifying Word Types
	Distinction Between Three Terms 
	Section 9: Blending Sounds & Reading Words
	Section 7:  Sight Words
	Activity 3.6
	Recap of Sections 5-9
	Section 10:  Sentences & Stories 
	Reading Decodable Text Rationale
	Sentences & Stories Routine
	Passage Reading Procedures
	Partner Reading Procedure
	Section 11: Segmenting & spelling words.�
	Segmenting & Spelling Words Rationale
	Experience Sections 10 & 11
	Activity 3.7
	Activity 3.8
	Recap of Sections 10-11
	Sections 12-13: Extension Activities
	Why Word Work & Comprehension?
	Comprehension Tasks
	Activity 3.9
	4.0 Monitoring the Program
	In Module 4.0, we will…
	Section 14:  Checking Up
	Check Up Monitoring Form
	Universal Screening Monitoring
	Student Monitoring Look Fors
	Fidelity Checklist for Teaching Staff
	Teaching Look Fors
	Activity 5.1
	5.0 Program Enhancements ��
	In Module 5.0, we will…
	Fluency Often Misunderstood
	Fluency Practice at Three Levels
	Activity 4.1
	Fluency: Sentence or Story Level   
	6.0 Wrap It Up
	In Module 6.0, we will…
	Quick Review
	End of Day Evaluation



