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Creative Commons License Information
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You are free to share or adapt the resources for non-commercial
purposes. We ask that you always attribute MIMTSS TA Center. All
publications, materials, and resources on this site are licensed under a
Creative Commons Attribution-NonCommercial 4.0 International License
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https://creativecommons.org/licenses/by-nc/4.0/

Group Agreements

We are Responsible
* Return on time from breaks

 Take care of our needs

We are Engaged
* Share "“air time”

* Plan to participate in multiple ways
= Chat, breakout rooms, polls, unmute

= Ask questions
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Training Effectiveness

At the end of the session, you will be asked to provide feedback
on today’s training

» Results will be used to make improvements to professional
learning and for reporting to TA Center stakeholders

* One of the feedback questions you will see is related to promoting
and positively portraying diversity among educators and learners
(e.g., focus on asset-based language, positive representation of
multiple identities)
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Team Roles

* Facilitator: lead discussions and
activities to keep the team
moving forward

* Recorder: keep written
documentation of key discussion
points, decisions, and next steps

* Time-Keeper: keep track of time
and bring the team back together
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Purpose

Our purpose today is to welcome all families of all configurations,
languages, and cultures into partnership around literacy, deepen
understanding, support skills, and share resources
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Intended Outcomes

Reflect on your own experience learning to read

Understand what breaks down in learning to read and how to help

Accurately share with other parents, educators, community
members

Reflect on your own role in developing relationships, celebrating
strengths, bidirectional communication, and lifting barriers
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Agenda

* 1.0 Introduction, Reflect on
Learning to Read, Review

» 2.0 Big ldeas: Simple View of
Reading, Variations, Progression

* 3.0 Where Reading Breaks Down

* 4.0 How to Help at Home and
School

* 5.0 Q&A and Evaluation
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1.0 Introductions, Reflections, and Review
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Y Activity 1.1: Menti

* Directions * Questions

= Navigate to menti.com = What hopes and aspirations do

= Use code you have for your child?

= What word or phrase would you
use to describe your experience
with learning to read?

= Respond to the question

= What word or phrase would you
use to describe your child’s
experience with learning to read?

= What are you hoping to get out of
our session today?
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Family Engagement Definition and Principles

Families

* Family engagement is a
collaborative relationship
between families, educators,
providers, and partners to
support and improve the

earning, development, and

nealth of every learner

* https://www.michigan.gov/mde/
resources/family-engagement

environmen ts
contribute to family

nnnnnn

Educators
siapinoid

Family
engagement
efforts are
purposeful,
intentional, and

Family
engagement efforts
are tailored to
address all families
so all learners are
successful

eeeeee

Michigan Department of Education, 2020 Community Supports |
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https://www.michigan.gov/mde/resources/family-engagement

2. Big ldeas
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Simple View of Reading

X

Ability to read words Ability to extract and Ability to extract and
accurately and construct meaning construct meaning
quickly from spoken from text

language

Gough & Tunmer, 1986; Hoover & Gough, 1990; Tunmer & Hover, 2019
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Simple View of Reading Formula

0
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0
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X X X X
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Y Activity 2.1 Waterfall Chat

* Directions:

= Type your response to each
qguestion in the chat, i.e., Yes or No
and Why

= Wait to send your response

= Listen for the cue to send your
response

1.

16

Annabell struggles to recognize
words in print, but she can access
meaning from spoken language.
Would Annabell be able to
comprehend what she reads? Yes
or No. Why?

LeRoy struggles with the meaning
of spoken language but can
recognize words in print. Would
LeRoy be able to comprehend
what he reads? Yes or No. Why?
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What Do Kids Need to Know and Be Able to Do?

St. Martin, et al., 2022

Word Recognition

= Formal Instruction (knowledge/skill)

I Print Concepts
= On-going use, skill refinement,

and transfer to new contexts

Phonological
(Phonemic) Awareness

Basic Phonics/
Multi-Syllabic Decoding

Language Comprehension

Oral Language
(includes Vocabulary and Morphology)

Topic / Background Knowledge
(necessary to understand the content)

Higher-Order Cognitive Skills
(Inferencing, Verbal Reasoning, Comprehension Monitoring)

Reading Comprehension

Listening —» Reading Comprehension
(includes Syntax, Text Structure, Comprehension Monitoring)

Novice Reading—)» Fluent Reading P Skilled Reading
Fluent (automatic) execution and Ongoing use of reading
coordination of word recognition skills comprehension processes to
and language comprehension processes. actively construct meaning from

text and establish well-elaborated
mental models.
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3. Where Reading Breaks Down
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Reading Rope

Comprohagsion Many Strands Are Woven
Background Knowledge into Skilled Reading

facts, concepts, etc.

Vocabulary
breadth, precision, links, etc.

Language Structures

syntax, semantics, etc.

Verbal Reasoning

Iinference, metaphor, etc.

Skilled Reading

Literacy Knowledge
print concepts, genres, etc.

Word
Recognition

Phonological Awareness

Fluent execution and coordination of

language comprehension and
word recognition

syllables, phonemes, etc
Decoding
alphabetic principle, spelling-sound correspondence
Sight Recognition Figure 1.9 Reading Rope
of familiar words (Scarborough, 2001)

Scarborough, 2001
4
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Language Comprehension

« Background Knowledge * Vocabulary
= Example: T-line, stone, house = Example: T-line definition
* Morphology * Verbal Reasoning

able

joy ed

ing
a

happy
. 1 ful |y

Moats & Tolman, 2019
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Accuracy with Sounds

* Vowel sounds * Consonant sounds
= /b/

= /c/

= /d/

= /g/

* Mouth movement . Jjl

/ﬁ/e

= /p/
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Blending and Segmenting Sounds

 Blending (Put together)

i

|
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i
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« Segmenting (Take apart)
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Blending Routine
= How does this word start?

Activity 3.1: Blending Routine

What's the next sound?
What's the last sound?
Put it together.

What'’s the word?

4
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Alphabetic Principle

WWINQO ,
@%\\3\& Qp & \mn0pq/3?‘
& D, K c %O 7
BU.L S ¥ Z
8 E - C-N = §
s HeyFo %z 9 Z
M N O N

Moats & Tolman, 2019; Florida Center for Reading Research (FCRR)
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Phonics
* Decoding — translating a word * Encoding — translating a word
from print to speech from speech to print
cat
Icl lal It NS

* Multisyllabic Words

@reasor.
I

Moats & Tolman, 2019; Institute of Educational Science (IES) Tips for Supporting Reading Skills at Home
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-. Activity 3.2: Take a Cruise!

» Kindergarten Decoding  First Grade Decoding
https://explicitinstruction.org/video-
elementary/elementary-video-11

= https://explicitinstruction.org/vide
o-elementary/elementary-video-

10/
« Early Grades Basic Phonics « Multisyllabic Words
= https://meadowscenter.org/resou = https://meadowscenter.org/resourc
rce/helping-your-kid-withbasic- e/helping-your-kid-with-reading-
phonics-at-home multisyllable-words

4
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Activity 3.3: Scenario

* You are leaving a professional learning event (training) on literacy.

* You run into another parent, Mrs. Williams, who is coming into the
school to pick her child up from volleyball practice. As you talk with
Mrs. Williams, she asks about the training. She adds, “| know
nothing about teaching reading. | just cannot help at home.”

» What might you say to Mrs. Williams based on your learning tonight
to reinforce the family school partnership and the importance of
family routines at home?

G
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4. How to Help at Home and School
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Sing or listen to nursery
rhymes, like Jack and Jill,
Humpty Dumpty, or Baa,
Baa, Black Sheep.

Say a sentence aloud and
ask your child te count or
tap the number of words
in the sentence.

Talk about how some
words can be broken
down into smaller words
and put two words
together to make another
word (strawberry).

Try playing with smaller
sounds in words, like zip-pe
or s-u-n.

Tips for Supporting Reading Skills at Home

il s Rl el SR EY Sl i PRI DR w Sl A wrf il

or two wards.

Before reading.
look at the cover
and talk about
what the book
might be ahout.

During reading, ask
vour child about
letters, sounds, words,
ot ideas. Encourage
het to use information
from the book to
answer,

After reading, ask
yvour child what
happened in the
book, Have her
make connections
to her life.

30

Helping your child stretch apart and connect
te sound out words supports early reading succes
For example:

How does this word start?

Your child says, /mmm/.
What's the next sound? LOOK: Watch for
Your child says, faaal. skills or tasks that

a seem difficult.

What sound comes next?

Your child says, /nnn/.
What happens when you putthem ENCOURAGE:
tugether? Praise and reassure

as you talk about

Your child says, /mmmaaannn/. Y0 Y s

fror the OFice of Deman

What is the word?
Your child says, man!

’g‘.

LISTEN: Notice
speech sounds,
letters, words, or
ideas that seem
hard.

WAIT: Give time to
self-correct, then
provide a hint if
needed.

TALK: Talk with
your child’s teacher
about what you
learned.

Technical Assistance Center



How to Help at School

 Building trusting relationships
« Communication to/from school
* Asking questions, giving input

» Partnering around data, graphs,
goals, outcomes, action plans

» Partnering around school
iImprovement, selecting
iInterventions or assessments,
professional learning

31
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Example: Communication with School

 Who is the child?

* What do they like to do”? What do they
dislike?

» What are language and literacy
strengths? What are language and
literacy challenges?

* What are successes, supports needed,
and goals?

| — . -
National Center on Improving Literacy & PEATC 2 MiMTSS '
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5. Q&A, Wrap Up, Evaluation
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