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Group Agreements

We are Responsible 
• Keep our goals in mind 
• Take care of our needs 

We are Engaged 
• Share “air time” 
• Plan to participate in multiple ways 
§ Partner share, team discussion 
§ Ask questions
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Training Effectiveness
• At the end of the session, you will be asked to provide feedback 

on today’s training 

• Results will be used to make improvements to professional 
learning and for reporting to TA Center stakeholders 

• One of the feedback questions you will see is related to promoting 
and positively portraying diversity among educators and learners 
(e.g., focus on asset - based language, positive representation of 
multiple identities)
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Purpose
This training series supports teachers in developing classroom 
Social, Emotional, Behavioral Health (SEBH) and instructional 
supports with a goal of improving student knowledge and skills 

related to maintaining positive relationships, managing emotions, 
and academic performance.
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Intended Outcomes
• Establish effective means of positive attention 
• Consider class, group, and individual rewards 
• Practice developing positive behavior - specific feedback 

statements
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Classroom SEBH Supports Components
• Supportive Relationships ✅
• Expectations and Routines ✅
• Physical Environments ✅

• Engaging Instruction ✅
• Teaching SEBH Skills ✅
• Regulation for Students and Staff ✅
• Understanding Behavior ✅
• Reinforcing Behavior 
• Responding to Interfering Behavior
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Getting Organized
• Resource Guide  
• Classroom SEBH and Instructional Practices 

Checklist
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Cycle of Reinforcing Interfering Behaviors

Here we can see the “Vicious Cycle of Reinforcing Misbehavior”:  
1. Student misbehaves 
2. We get reinforced for paying attention to misbehavior and logically 
so because 99% of time a gentle  reprimand stops the misbehavior 
3. We are reinforced because the behavior stops 
4. Student who craves attention is reinforced and then demonstrates 
behavior again shortly after (behavior continues because behavior 
works!) 
5. We issue a reprimand and student stops behavior   
6. Student’s misbehavior is reinforced and then we are reinforced 
again because the behavior stopped 

(Wisniewski B, Zierer K, Hattie J., 2020)
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Research-based Behavioral Principles
• Behavior is learned 
• Behavior can be changed 
• Lasting behavioral change is more likely with positive rather than 

punitive strategies 
• No student should be intentionally or unintentionally humiliated or 

belittled 
The behavior you attend to the most will be the one that you will 

see most of in the future
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Acknowledgement Ratio

5:1
(Wisniewski B, Zierer K, Hattie J., 2020)
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Classroom Acknowledgements

High Frequency: Immediate & 
Predictable Acknowledgements 
and 
Intermittent: Unexpected &  
Unpredictable Acknowledgements 

• Quality Time 
• Escape from task or chore 
• Earning special privileges 
• Earning leadership roles 
• Social praise 

(Simonsen, Meyer, Sears, 2024)
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High-Frequency Acknowledgements
• Immediate 
• Tickets 
• Positive behavior - specific 

feedback 
• Punch cards 
• Tally marks on the board for the 

whole class 
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Intermittent Acknowledgements

• Good News Postcard Home 
• Positive Desk/Locker Sweep 
• Caught Being Good 
• Surprise Homework Exemption 
• Raffles 
• Golden attendance 
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Activity 1

Get ready to match the 
acknowledgement to: 
• High - Frequency, or 
• Intermittent
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Punishment
Punishment may appear to “work” in the short term because it:

• Removes students

• Provides relief to teacher, students, administrator

Mantras:  

• Behavior continues because behavior works 

• Behavior goes where reinforcement flows

17



Positive Behavior-Specific Feedback

Reinforces desirable behaviors with clarity and precision

1.Timely: Give feedback as soon as possible after the behavior 
occurs 

2.Genuine: Use a sincere tone to provide accurate praise 
3.Specific: Clearly state the behavior you are addressing 
4.Constructive and Supportive: Frame feedback positively to 

encourage generalization 
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 Examples                                           Non - Examples
• Great job working quietly, Joachim. 
• I see you kept your hands to 

yourself, Ana. 
• Mohammed, I notice you shared 

your materials with Betty. 
• Thanks for showing respect by 

taking turns during group 
discussions. 

• Laura, excellent use of our new 
vocabulary word.

• Good job! 
• Good job not touching 

others today, Ana 
• Way to go 
• Thanks for not blurting 

out . 
• Good stuff, Laura.
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Example • What’s going well? 

• What could be improved? 

• What would you change? 

• What wonderings do you have?

(The IRIS Center Peabody College Vanderbilt University, 2024)
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Example? Non-Example?

• What’s going well? 

• What could be improved? 

• What would you change? 

• What wonderings do you 
have?

(MPS PBIS, 2012)
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Behavior-Specific Feedback Templates

Positive: Good stuff,    student’s name   . I noticed you behavior 
expectation . That helps  positive outcome .
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Elementary Positive Behavior-
Specific Feedback

Secondary Positive Behavior - Specific 
Feedback

“You raised your hand before speaking, 
[Student’s Name]. It shows respect for 
your classmates.”

“Your collaboration during group was 
respectful and on-task. Well done.”



Activity 2

Let’s Practice 
1. Choose an activity in your classroom (e.g., circle time, 

cooperative group work) 
2. Create 2 positive specific feedback statements that you 

might provide 

• Use Resource Guide for support 
• When done, share in the chat
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Praise Preference
• A systematic way to identify what types of praise are meaningful 

and motivating for students 
• Improves relevance and effectiveness of class and school - wide 

acknowledgement systems

(Lo & Cartledge, 2006; Gion et al., 2022)
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Finding Praise Preferences
• Refer to “Getting to Know You” activities 

for effective types of acknowledgement 
• Provide options 
• Praise Preference Assessment 
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How We Teach

Learning new behaviors requires frequent practice of “doing it the right way.” Learners need to know if they are on track as the y practice, so we provide 
immediate positive feedback when they do it the right way. We provide corrective feedback if learners do it the wrong way and provide them more 
opportunities to do it the right way. 

With anything that we teach, practice is the activity that moves learners from acquisition of a new skill to fluency, even when teaching behavior.  During 
both teaching and practice, learners need lots of feedback in order to ensure that they are doing the skill correctly. We don’t want them to practice the 
new skill incorrectly and become fluent in misbehavior.  

The figure shows the Stages of Learning as a progression from acquisition to fluency to maintenance and generalization. Feedb ack is necessary at each 
stage to advance to the next.  

Acquisition: Show and Tell When learners learn how to do something new, they acquire new skills or concepts. To support learner’s acquisition of new 
skills, we need to explain and demonstrate the skill/concept and encourage learners as they attempt to learn the skill. Thing s t o do: Explain concretely, 
Demonstrate, Link to other ideas or concepts, Provide examples and non - examples, Encourage learners when learning, *Warning! The skill can be easily 
lost at this stage. Encourage, encourage, encourage!  

Fluency: Practice Make Permanent Once learners acquire a new skill, they need to be able to use the skill proficiently or fluently. We need to provide 
multiple opportunities for them to practice and master the skill/concept, as well as prompt learners to use their new skills in new situations. Things to do: 
Offer multiple opportunities to practice, Help learners link the concept or skill to others, Prompt learners to use the skill or concept in new situations, 
Elaborate on the skill or concept 

Maintenance and Generalization: You Got It! Once learners are fluent with their new skills, they need to be able to use the skills (or “maintain” the 
skills) without support or prompting from an adult.  When learners apply their new skills to new situations, people, activiti es, and settings they 
demonstrate generalized use of these skills.. Things to do: Provide opportunities to use the skill or concept in new situatio ns or with new people, Provide 
opportunities within a variety of activities and in new applications, Comment on learner’s ability to maintain the skill and generalize its use
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Activity 3

Use your Classroom SEBH and Instructional Practices Checklist to set intentions 
for acknowledgements in an upcoming lesson or classroom routine 

1. Self - reflect on 5:1 acknowledgement ratio, types of acknowledgements, 
and Positive Behavior - Specific Feedback 

2. Plan steps to implement or strengthen practices 
Coaches/Administrators:  
§ What can you do to support teachers in improving and monitoring 

opportunities to respond and instructional choice? 
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