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3

https://creativecommons.org/licenses/by-nc/4.0/


Group Agreements

We are Responsible 
• Return on time from breaks 
• Take care of our needs 

We are Engaged 
• Share “air time” 
• Plan to participate in multiple ways 
§ Chat, breakout rooms, polls, reactions, unmute 
§ Ask questions
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Training Effectiveness
• At the end of the session, you will be asked to provide feedback 

on today’s training 

• Results will be used to make improvements to professional 
learning and for reporting to TA Center stakeholders 

• One of the feedback questions you will see is related to promoting 
and positively portraying diversity among educators and learners 
(e.g., focus on asset - based language, positive representation of 
multiple identities)
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Purpose
This series focuses on the data, systems, and practices for 

increasing the intensity of behavioral support for students with the 
most persistent social, emotional, and behavioral needs. 
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Intended Outcomes
1. Define Tiers 2 & 3  
2. Describe data - based individualization with a focus on behavioral 

supports  
3. Define the role of the Multidisciplinary Team (MDT)
4. Determine how to use and analyze data to determine when and 

how to intensify intervention supports 
5. Review examples and resources that can be applied to their 

school or district settings 
6. Explore ways to integrate school - based mental health providers 

to ensure a single system of delivery
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Agenda
1.0 Defining Tier 2 and Tier 3 

2.0 Multi   -   Disciplinary Team  

3.0 Intervention Platform

4.0 Wrap Up & Next Steps 
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Example Intervention System
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1.0 Intensifying Interventions
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Social, Emotional, and Behavioral Interventions
Promote well-being and 
mental health: 
• Social – how we interact 

• Emotional – how we feel 

• Behavioral – how we act 

SEB Intervention Examples 
• Check - In Check - Out 
• Social Skills Intervention 

Groups 
• Attendance Check - In 
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A Traditional Approach to MTSS
• You must have a strong Tier 1, before 

you can work on Tier 2 (or 3) 
• Students placed IN Tiers 
• The general education teacher is 

responsible for Tier 1 and Tier 2 
• If Tier 1 and 2 fail, a student problem 

solving process begins 
• Special education and Mental Health 

services are outside of the MTSS system

12



Challenges with the Traditional Approach
• The “Tier 1 Problem” is never solved 
• Students are not their tier 
• Special Education and Mental Health services (staff, students, 

instruction) are excluded 
• Student problem - solving approach is deficit - based 
• No team - based leadership in the advanced tiers 
• Indistinct implementation of Tier 2

Fuchs & Fuchs, 2017
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Activity 1.1

Consider your context:
• Who and/or what teaming 

structure makes decisions 
about Tiers 2-3?

• Where are students with IEPs 
served?
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An Alternate Approach
• Students -  flexibly move within 

varying levels of instructional 
support 

• Teams -  Schools work to improve 
both the Advanced and Universal 
Tiers simultaneously

• Resources - All students receive 
high quality Tier 1 students who 
need it, participate in a validated 
intervention platform
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Defining Tier 2
• Focus on students performing below grade  -  level expectations  
• Interventionists deliver Tier 2 interventions chosen from the Intervention 

Platform 
• Interventions include specialized instructional procedures, duration, and 

frequency 
• The selected intervention may be enhanced with the addition of evidence-

based practices that are also listed in the intervention platform 
• Quick access to interventions that are matched to student 

• Increased intensity of data collection to adjust our intervention 

• A Multi - Disciplinary Team oversees the development and use of the 
infrastructures to support effective intervention instruction 
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Defining Tier 3
• Most intensive level of intervention support for general education 

and special education learners 
• Defining features include: 
�Student individual year - end goals are established (visible on progress 

monitoring graphs) 
�Instructional materials and practices are matched to student’s needs 
�Validated interventions are still implemented with individualized 

adjustments (sometimes made even before intensive intervention begins) 
�Progress monitoring data are used over the course of the intensive 

intervention to formatively evaluate and individualize the instruction 
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DBI, a Process for Intensifying Instruction 

• Data - based 
Individualization 
(DBI)

• Also referred to as 
Intensifying 
Intervention 
Instruction

An orange box on top is labeled “Validated 
Intervention Program (e.g., Tier 2, Standard 
Protocol, Secondary Intervention)” below that is 
a green oval labeled Progress Monitor.  
Progress monitoring is administered to 
determine student response to the selected 
intervention. If a student is responsive 
(symbolized by plus sign), an arrow directs the 
team to continue implementing and progress 
monitoring without change. When a student is 
non - responsive, an arrow directs team to the 
lower section of the graphic where a green oval 
directs them to gather diagnostic data to 
formulate an intervention adaptation (orange 
rectangle) and continue progress - monitoring 
(green oval). Progress - monitoring data is again 
used to determine responsiveness, responsive 
arrow directs the team to continue 
implementation and progress monitoring with 
change and the non - responsive arrow points 
back to the Diagnostic Assessment/Functional 
Assessment oval. 
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5 steps in the DBI Process

1. Implement a Validated Intervention Program 

2. Monitor Progress 

If students don’t respond… 
3. Collect diagnostic academic or functional 

behavior data 

4. Design and implement an intervention adaptation 

5. Monitor progress in the adapted intervention 

Repeat steps 3 - 5 until student responds (is on 
track to meet grade level benchmark)

Source: National Center for Intensive Intervention
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What is Data Based Individualization (DBI)?
• A systematic process for using 

data to determine when and 
how to intensify intervention 

• An ongoing process — not a 
single intervention 

• Intended for students with 
severe and persistent learning 
and behavioral needs  

Source: National Center on Intensifying Intervention 
(www.intensiveintervention.org)
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Activity 1.2

• Review the Breaking down the DBI Process: 
Questions and Considerations 

• Read through each step and the questions 
associated with the step 

• Individually, craft a 90 - second or less 
“elevator speech” describing what DBI is and 
is not (use the graphic as a visual support) 

• Be ready to come off mute to share your 
“elevator speech” with someone in a breakout 
room 
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2.0 Multi-Disciplinary Team
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Team-Based Leadership is an Essential Component of MTSS

• School Leadership Team (SLT) oversees the overall MTSS 
implementation (e.g., aggregated fidelity and outcome data across tiers)  

• Grade Level Teams (GLT) are responsible for Tier 1/Universal instruction 

• Multidisciplinary Team (MDT) is responsible for the Advanced Tiers: 
§ Tier 2, Intervention using an evidence  -  based standard protocol 

intervention 
§ Tier 3, Intensifying Support

MDE MTSS Practice Profile, 5.0 (2020)
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Team Roles and Responsibilities
• Design and develop the components of the intervention system 

• Train staff in the intervention system components 

• Supports student selection for interventions 

• Review and update intervention system based on data 

• Communicating with other teams (i.e., School Leadership, Grade 
Level) to ensure intervention strategies are being embedded 
within Tier 1 and Classroom SEB supports
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Example MDT Team Membership
• Administrator 
• Individuals with behavioral expertise 
• Individuals with academic expertise 
• Intervention coach (Instructional Coach) 
• Mental health clinician 
• Occupational therapist 
• Team leader/Facilitator (Systems Coach) 
• School psychologist 
• Speech and language pathologist 
• Special educator
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Integration/Coordination with Mental Health 

• Development of a Single System of Delivery 
• Resource Mapping helps identify what resources are available, 

how they are being used, and if they are effective 
• Access and use both community and school data for decision-

making 
• More robust and aligned interventions  
• Access to mental health expertise for problem - solving and 

decision-making
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Communication with Other Teams
• What other teams will you need to communicate with? 
§ Grade Level Teams 
§ School Leadership Team (supporting Tier 1 Behavior) 
§ District teams 
§ Academic intervention teams 

• Tip: Include an agenda item at the end of every meeting to 
address what needs to be communicated to each team and by 
whom
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Activity 2.1

• Review the MDT Recruitment and 
Selection Guidance document 

• Compare to your current context: 
§ Which features are in place at your 

school(s)? 
§ Which features are not in place at your 

school(s)? 

• Respond to the Mentimeter

28



3.0 Intervention Platform
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4 Types of Data Fuel the Intensification Process
1. Universal Screening Data 
2. Fidelity Data 
3. Progress Monitoring Data 
4. Diagnostic Data 
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Intervention Selection
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Activity 3.1

• What interventions do you currently have in 
place? 

• Do all staff know what is available and how 
students are placed in intervention? 

• Is data used to give students access to 
interventions available rather than relying 
solely on staff referral? 
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Goal
The Intervention Platform empowers the team to make: 
• Effective decisions – matching students to intervention based on 

their identified need(s) in critical skill area(s) 

• Efficient decisions – quickly matching students to the right 
intervention at the right place in the intervention in order to maximize 
time and outcomes 

• Equitable decisions – all students will have access to interventions 
because all staff will know what is available, how entrance criteria are 
applied, and how to match a student to an intervention

33



Behavior Intervention Platform
Provides an “at-a-glance” view of interventions accessible to 
students within the school and outlines the following critical 
information: 
• Description/Purpose of the intervention 
• Entrance criteria 
• Permission 
• Progress monitoring guidelines 
• Decision rule
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Entrance Criteria
• Entrance Criteria provide guidance to help teachers, staff, 

and/or families determine when an intervention may be 
appropriate for a student 

• Entrance Criteria clearly identify data points that indicate 
when a student may benefit from the intervention to 
support efficient and equitable access to intervention 
supports
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Possible Data Sources 
• Office Discipline Referrals/Behavior Incident Reports 
• Social, Emotional, Behavior Screener 
• Attendance 
• Grades 
• Office visits (i.e., stomach aches) 
• Teacher/Parent Request for Assistance
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SEB Screening Process: Best Practices
• Implementation of  high - quality MTSS behavior framework that reflects 

educational equity  
• Engaging multiple perspectives (e.g., teachers, students, caregivers)  
• Providing high quality professional learning on selected screener 
• Use of data that allows multiple needs to be identified: 
§ Systemic change of adult behaviors to support all students (including 

marginalized learners) at the Tier 1 level Systemic change  
§ Different, additional, or more customized supports provided by adults 

TA Center: Social, Emotional, Behavior Screening page
(https://mimtsstac.org/evaluation/student-assessments/social%2C-

emotional%2C-behavioral-screening)
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Example Entrance Criteria

Students with 4 or more absences within a 6 - week marking 

Entrance criteria for the intervention support Attendance 
Check  -  in:  
Attendance:   

period OR 5 or more referrals for tardy within a month 

Intervention 
Support

Attendance Check-In

Entrance 
Criteria

Attendance:   
Students with 4 or more absences within a 6 - week marking 
period OR 5 or more referrals for tardy within a month
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Using Entrance Criteria: Scenario

Leonardo is a sixth - grade student. In the past month, Leonardo 
received 2 discipline referrals for being tardy to class and 2 for 
disrespect. These referrals came from multiple locations and 
teachers. He has also had 3 absences this marking period. 

Leonardo enjoys spending any free time during school socializing 
with his friends or helping Mr. Apple (PE Teacher) set up equipment 

for upcoming classes. 

Reference the Practice with Behavior Intervention Platform 
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Activity 3.2

• Locate the document Practice with the Behavior Intervention 
Platform in your workbook

• As a team, use the Sample Intervention Platform and student data 
provided to determine which intervention is the best fit for Lisa and 
Xander 

• Be ready to share your recommendations and rationale
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Example Identification Flowchart

Process for using data to intensify interventions: 

Step 1: Review available social - emotional - behavioral data (e.g., Office 
Discipline Referrals, Absences, SEB Screener, visits to the nurse, time out of 
classroom (buddy classroom). Which students meet established entrance 
criteria for Check - In, Check - out (CICO)? 

Step 2: Enter student into CICO and monitor progress. Must begin within 72 
hours. MDT monitors fidelity of CICO implementation and student progress to 
determine if intensification is warranted.  
Step 3: If student is not responding, the MDT determines if the addition of 
Social Skills Intervention Group or Individualized CICO is appropriate. Must 
begin with 72 hours. MDT monitors fidelity of the intervention adaptation, and 
student progress to determine if further intensification is warranted.  
Step 4: If intensification is warranted, a functional behavioral assessment is 
completed to develop an individualized behavior intervention plan. 
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4.0 Wrap Up and Next Steps
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Closing Review

What is DBI? 
• A systematic process for using data to determine when and how to 

________ intervention 
• An ongoing __________ - not a single intervention 
• Intended for students with severe and persistent learning and 

__________ needs  
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Possible Next Steps
• Review the MDT Recruitment and Selection Guidance document 

with a current team or an administrator 
• Gather information on current interventions in place and whether 

staff are aware of the interventions 
• Determine what data sources are available and whether those are 

used in decision  -  making  
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Session 2 Preview
Analyzing Data 
• Fidelity Data 
• Progress Monitoring Data 
• Diagnostic Data 

Taxonomy Dimensions 
• Strength 
• Dosage 
• Alignment 
• Attention to Transfer 
• Comprehensiveness 
• Academic Support  
• Individualization 
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Stay Connected to the MiMTSS TA Center

      Facebook 
@MiMTSSTACenter 

facebook.com/MiMTSSTACenter 

#MiMTSS

     Listserv 
tinyurl.com/MiMTSSListserv 

TA Offering, updates

        YouTube 
@MiMTSSTACenter 

youtube.com/@MiMTSSTACenter 

Videos & Playlists

    Instagram 
@MiMTSSTACenter 

instagram.com/MiMTSSTACenter 

#MiMTSS 
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