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Creative Commons License Information

You are free to share or adapt the resources for non - commercial 
purposes. We ask that you always attribute MiMTSS TA Center. All 
publications, materials, and resources on this site are licensed under a 
Creative Commons Attribution-NonCommercial 4.0 International License
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Group Agreements

We are Responsible 
• Return on time from breaks 
• Take care of our needs 

We are Engaged 
• Share “air time” 
• Plan to participate in multiple ways 
§ Chat, breakout rooms, polls, reactions, unmute 
§ Ask questions

4



Training Effectiveness
• At the end of the session, you will be asked to provide feedback 

on today’s training 

• Results will be used to make improvements to professional 
learning and for reporting to TA Center stakeholders 

• One of the feedback questions you will see is related to promoting 
and positively portraying diversity among educators and learners 
(e.g., focus on asset - based language, positive representation of 
multiple identities)
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Purpose
This series focuses on the data, systems, and practices for 

increasing the intensity of behavioral support for students with the 
most persistent social, emotional, and behavioral needs. 
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Intended Outcomes
By the end of the series, participants will: 
1. Define Tiers 2 & 3  
2. Describe data - based individualization with a focus on behavioral 

supports  
3. Define the role of the Multidisciplinary Team (MDT)
4. Determine how to use and analyze data to determine when and how 

to intensify intervention supports 
5. Review examples and resources that can be applied to their school or 

district settings 
6. Explore ways to integrate school - based mental health providers to 

ensure a single system of delivery7



Agenda
1.0 Interactive Review of Session 1 

2.0 Analyzing Data 

3.0 Taxonomy of Intervention Intensity
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1.0 Interactive Review
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Session 1
• Defining Tiers 2 & 3 
• Data - Based Individualization (DBI) Process – 5 Steps 
• Multi - Disciplinary Team 
• Intervention Platform
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Activity 1.1

• Take 3 minutes and jot down as many things as you can recall about 
the Session 1 topics: 
§ Defining Tiers 2 & 3 
§ Data - Based Individualization (DBI) Process – 5 Steps 
§ Multi - Disciplinary Team 
§ Intervention Platform 

• Get ready to answer the multiple choice questions on the upcoming 
slides

11



2.0 Analyzing Data
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4 Types of Data Fuel the Intensification Process

1. Universal Screening Data 
2. Fidelity Data 
3. Progress Monitoring Data 
4. Diagnostic Data
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What is Fidelity?
• Did we do what we said we would do the way we said we would 

do it? 
• Includes: 
§ Student engagement 
§ Adherence 
§ Exposure/duration 
§ Quality of delivery 
§ Program specificity
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Why Fidelity?

“If we don’t implement critical components of an intervention with 
consistency, we cannot link student outcomes to the instruction 
provided. Fidelity can help us to determine the effectiveness of an 
intervention and identify if a student requires more intensive 
supports.”

”Considerations for Effective Implementation: 5 Elements of Fidelity” (NCII)
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Activity 2.1

• Take 60 seconds to reflect on the role fidelity data will likely play in 
determining if intensifying intervention instruction is needed 

• Type your response in the chat, but don’t hit enter yet 
• Hit enter when prompted 
• Scroll up in the chat to review your colleagues responses
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Purpose of Fidelity Data
• Measure the degree to which we 

implement intervention instruction as 
designed 
§ Implementation 
§ Adherence  
§ Quality 
§ Dosage 

• Measure the degree to which students 
are accessing the intervention as 
planned 
§ Receipt 
§ Engagement 17



Fidelity/Child Improvement Myth

(Strain, 2018) 18



Fidelity/Child Improvement Actual

(Strain, 2018) 19



How are we measuring fidelity?
• Implementation records (self-report) (CICO teacher & CICO 

coordinator) 
§ Implementation: doing what we planned 
§ Dosage: doing the amount we planned 
§ Receipt: getting what we planned 
§ Engagement: getting the amount we planned 

• Fidelity Observations (colleague/coach) 
§ Adherence: delivered as designed 
§ Quality: good instructional practice

(Dane & Schneider, 1998; Gresham, Gansle, & Noell, 1993; O'Donnell, 2008)
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https://docs.google.com/forms/d/103L-fC4inCzdAhlpRAsbkIIyiyYW4cac5hyJ7QOptJg/copy
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https://docs.google.com/forms/d/120YW5m2NmYqnI-9mR0k_euCTyQyIoO9QXpvIkmLqJMY/copy


Why might a student not respond as expected?

• Hypothesis #1: The 
instruction/intervention was inadequate 

• Hypothesis #2: The 
instruction/intervention was insufficiently 
intense

Source: National Center on Intensive Intervention
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Data Sources for Hypothesis #1
• Implementation Records 
§ Attendance 
§ Engagement (if applicable) 
§ Percent of intervention opportunities  

• Fidelity Observation 
§ Average intervention fidelity percent 

• Student Graphs 
§ Frequency of progress monitoring data collection
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SEB Hypothesis #1 Flowchart



Practice with Hypothesis #1 – I Do
CICO Data From 9/11 to 9/29/23
Attendance for CICO group
Valerie 73%
John 100%
Angela 100%
Liam 100%

Number of Intervention 
Sessions Held

14

Number of Intervention 
Sessions Possible

15

Percent 93%

CICO Data From 9/11 to 9/29/23
CICO Teacher Fidelity 
Average

100%

CICO Coordinator Fidelity 
Average

100%

Progress monitoring data 
collection daily

Yes
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Practice with Hypothesis #1 – We Do
CICO Data From 9/11 to 9/29/23
Attendance for CICO group
Allison 100%
Stephanie 100%
Charlie 100%
Liam 93%

Number of Intervention 
Sessions Held

10

Number of Intervention 
Sessions Possible

15

Percent 66%

CICO Data From 9/11 to 9/29/23
CICO Teacher Fidelity 
Average

92%

CICO Coordinator Fidelity 
Average

100%

Progress monitoring data 
collection daily

Yes
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Activity 2.2

• Reflect on the information and data sources for addressing 
Hypothesis #1 

• On a scale of 0 to 5, please rate where your school’s process is 
currently 
§ 0 = We are not doing this at all 
§ 3 = We collect and use some of these data sources 
§ 5 = We collect and use all of these data consistently 

• Type your number in the chat and then add one thing that would 
help improve or sustain your current practices
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Recall: Why might a student not respond as expected?

• Hypothesis #1: The 
instruction/intervention was inadequate 

• Hypothesis #2: The 
instruction/intervention was insufficiently 
intense

Source: National Center on Intensive Intervention
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What Needs To Be In Place to Address Hypothesis #2?
• Progress monitoring measure(s) selected 
• Goal(s) set 
• Progress monitoring data collected and graphed 
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Purpose of Progress Monitoring Data

• Ensure students are on track to meet their goals 
• Allow the team to identify when changes are needed efficiently
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Common Progress Monitoring Measures
• General Outcome Progress Monitoring:  
§ Office Discipline Referrals (ODR) 

• Daily Progress Monitoring: 
§ Daily Progress Report (DPR) 
§ Direct Behavior Rating Scale
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https://intensiveintervention.org/resource/what-does-research-tell-us-about-use-direct-behavior-rating-dbr-measure-behavioral


SEB Hypothesis #2 Flowchart



Example Individual Student CICO Graphs



Activity 2.3

• Navigate to the menti.com and enter code 9902 9947 
• Slide the scale between strongly disagree and strongly agree for each of the 

following statements: 
§ Our team consistently sets ambitious goals for students with the most 

intensive needs 
§ For students needing SEB intervention, we collect data daily 
§ Our team consistently sets up progress monitoring graphs for students with 

the most intensive needs 
§ Our team has at least one member who can read and analyze progress 

monitoring graphs to support decision-making
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Diagnostic Assessment
• Examine CICO data through a diagnostic lens 
§ Do you have sufficient information to consider intensification? 

• Functional Behavioral Assessment 
§ Expanded MDT should include classroom teachers, family, and MH 

providers 
§ CICO can still be a component of the larger BIP developed from the FBA 
§ Referral to MH services in school for the student could also be a part of the 

larger BIP 
§ If a student’s behavior is a danger to self or others, we start with the 

FBA/BIP
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3.0 Taxonomy of Intervention Intervention
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Taxonomy of Intervention Intensity

“Seven principles for evaluating and building intervention intensity 
based upon research”

(Fuchs, Fuchs, & Malone, p. 36; 2017)
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Taxonomy Dimensions
• Strength 

• Dosage 

• Alignment 

• Attention to Transfer 

• Comprehensiveness 

• Academic Support  

• Individualization
(Fuchs, Fuchs, & Malone, 2017)
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Strength
• How well does the program work for students with intensive intervention 

needs? 
§ It could be an established evidence - based program 

§ It could be a promising practice identified by a reliable source (e.g., NCII 
Behavior Interventions Tools Chart, What Works Clearing House, CASEL 
Program Guide, SAMHSA Evidence-Based Practices Resource Center) 

• Important Note About Strength: 
§ Strength is a dimension that is considered when selecting interventions for 

the intervention platform 
§ It is not something that is “intensified” through the work of the Multi-

Disciplinary Team
(Fuchs, Fuchs, & Malone, 2017) 38

https://charts.intensiveintervention.org/bintervention?_gl=1*1umidzq*_ga*OTkzNjY1NTg4LjE2ODE2NzcxNjc.*_ga_8HTR3VBRFZ*MTcwNTI3NTgzMS44Ny4xLjE3MDUyNzU4MzYuMC4wLjA.
https://charts.intensiveintervention.org/bintervention?_gl=1*1umidzq*_ga*OTkzNjY1NTg4LjE2ODE2NzcxNjc.*_ga_8HTR3VBRFZ*MTcwNTI3NTgzMS44Ny4xLjE3MDUyNzU4MzYuMC4wLjA.
https://ies.ed.gov/ncee/wwc/publication#/FWWFilterId:11,SortBy:RevisedDate,SetNumber:1
https://pg.casel.org/?_gl=1%2Aeo8676%2A_ga%2AMTk3Njg0MTM2My4xNzA1NTg5MjQz%2A_ga_WV5CMTF83E%2AMTcwNTU4OTI0My4xLjEuMTcwNTU4OTI5My4wLjAuMA..
https://pg.casel.org/?_gl=1%2Aeo8676%2A_ga%2AMTk3Njg0MTM2My4xNzA1NTg5MjQz%2A_ga_WV5CMTF83E%2AMTcwNTU4OTI0My4xLjEuMTcwNTU4OTI5My4wLjAuMA..
https://www.samhsa.gov/resource-search/ebp


Dosage
• The number of opportunities a student has to: 
§ Respond (practice/demonstrate skills) 
§ Receive positive feedback (e.g., praise, tokens, points) 
§ Exchange for back up reinforcers  
§ Receive corrective feedback

(Fuchs, Fuchs, & Malone, 2017)
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Alignment
• How well the intervention addresses:  
§ School - wide expectations 
§ Classroom expectations 
§ Students needed areas of skill development and match the 

identified function(s) of behavior

(Fuchs, Fuchs, & Malone, 2017)
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Attention to Transfer
• The extent to which the intervention emphasizes when and how 

the student uses skills across contexts and situations 

• Includes opportunities to practice using skills across contexts and 
situations 

• Reinforces the use of skills across contexts and situations

(Fuchs, Fuchs, & Malone, 2017)
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Comprehensiveness
• The extent to which the intervention includes the application of the 

prevent, teach, and respond framework by emphasizing: 
§ Antecedent strategies to prevent problem behavior 
§ Teaching strategies to teach necessary behaviors/skills 
§ Consequence strategies to reinforce appropriate behaviors and minimize 

reinforcement for behaviors of concern 
§ Fading supports (when appropriate) 
§ Monitor fidelity 
§ Collaboration with related services and families

(Fuchs, Fuchs, & Malone, 2017)
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Academic Support
• Focuses on integrating behavior support into academic instruction  

• Procedures for reinforcing responses related to academic 
achievement (e.g., engagement, work completion)

(Fuchs, Fuchs, & Malone, 2017)
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Individualization

”A validated, data - based process for individualizing intervention, in 
which the educator systematically adjusts the intervention over time, 

in response to ongoing progress monitoring data, to address the 
student’s complex learning needs”

(Fuchs, Fuchs, & Malone, 2017)
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Who Needs to Know This Information?
• School Staff 
§ Teachers 
§ Interventionists 
§ Administration 
§ Support staff 
§ Others? 

• MH Providers in the School
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Applying the Taxonomy:  
CICO Intervention Intensification Checklist
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Activity 3.1

• Reflect on what you just heard about the taxonomy of intervention 
intensity for behavior 

• How familiar are you with these dimensions on a scale of 1 to 5?  
§ 1 = This is all new to me 
§ 2 = This rings a faint bell 
§ 3 = I have heard these before but have not thought about the application 
§ 4 = I am a part of a team that has started to systematically consider the 

dimensions when discussing how to intensify SEB supports 
§ 5 = I am part of a team that routinely applies the taxonomy dimensions when 

determining how to intensify SEB supports
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Quick Recap
Session 1: 
• Defining Tiers 2 & 3 
• Data - Based Individualization 

(DBI) Process – 5 Steps 
• Multi - Disciplinary Team 
• Intervention Platform

Session 2: 
• Analyzing Data at the 

Advanced Tiers 
• Hypothesis #1 & Hypothesis #2 
• Taxonomy of Intervention 

Intensity
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Activity 3.2

• Reflect on the content and learning from Sessions 1 and 2 
• Identify your Most Valuable Points (MVPs) 
• Add at least 1 MVP to the chat but don’t hit enter yet 
• When prompted, hit enter and watch the MVP chat waterfall 
• Scroll back to the top and review others MVPs
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Stay Connected to the MiMTSS TA Center

      Facebook 
@MiMTSSTACenter 

facebook.com/MiMTSSTACenter 

#MiMTSS

     Listserv 
tinyurl.com/MiMTSSListserv 

TA Offering, updates

        YouTube 
@MiMTSSTACenter 

youtube.com/@MiMTSSTACenter 

Videos & Playlists

    Instagram 
@MiMTSSTACenter 

instagram.com/MiMTSSTACenter 

#MiMTSS 



SCECHs
To apply for SCECHs for this session, please complete 
the application..  
• Include the session title and date on the application. Multiple 

sessions in a series can be included in one application.  

• Please include the title and date of each session (e.g., Title 
Session 1 - 9/12/23, Title Session 2 - 9/18/23, Title Session 
3 - 9/26/23). 

• Please make sure to include your PIC number
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