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Creative Commons License Information

You are free to share or adapt the resources for non - commercial 
purposes. We ask that you always attribute MiMTSS TA Center. All 
publications, materials, and resources on this site are licensed under a 
Creative Commons Attribution-NonCommercial 4.0 International License
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Group Agreements

We are Responsible 
• Return on time from breaks 
• Take care of our needs 

We are Engaged 
• Share “air time” 
• Participate in chat, breakout 

rooms, polls, reactions, 
unmute, ask questions

Photo credit: Fauxels (2025). Retrieved from Pexels: https://pexels.com/3183197
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Training Effectiveness
• At the end of the session, you will be asked to provide feedback 

on today’s training 

• Results will be used to make improvements to professional 
learning and for reporting to TA Center stakeholders 

• One of the feedback questions you will see is related to promoting 
and positively portraying diversity among educators and learners 
(e.g., focus on asset - based language, positive representation of 
multiple identities)
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Team Roles

• Facilitator: lead discussions and 
activities to keep the team moving 
forward 

• Recorder: keep written documentation 
of key discussion points, decisions, 
and next steps 

• Time - Keeper: keep track of time and 
bring the team back together

Photo credit: Mizuno, K. (2025). Retrieved from Pexels : 
https://www.pexels.com/12903296
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Purpose
• Welcome families of all configurations, cultures, and languages 

into a conversation around assessment 
• Learn more about different types of assessment, why they are 

used, and how they can inform assets and needs 
• Reflect on our experiences with assessment and our role
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Intended Outcomes
• Understand big ideas and types of assessment 
• Articulate how assessments can be used to support children’s 

strengths and needs 
• Accurately share information with other parents, educators, and 

community members 
• Reflect on own role in developing relationships, celebrating 

strengths, bidirectional communication, and lifting barriers
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Agenda
1.0 Big ideas in assessment 

2.0 Different types of assessments and different purposes 

3.0 How assessments can be used to support children’s strengths 
and needs 

4.0 Reflecting on role, relationships, bidirectional communication, 
and lifting barriers
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Activity: Menti

• Directions: 
§ Use the Menti link or 
§ Use the QR code  
§ Answer the questions 

Be Prepared to Share

10



Family Engagement Definition and Principles
• Family engagement is a 

collaborative relationship 
between families, educators, 
providers, and partners to 
support and improve the 
learning, development, and 
health of every learner 

• https://www.michigan.gov/mde/
resources/family-engagement

Michigan Department of Education, 2020
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1. Big Ideas in Assessment
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Why is assessment important?

Photo Credit: Element 5 Digital. (2025). Retrieved from Pexels: https://www.pexels.com/1051075
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Big Ideas
• Validity 
• Reliability 
• Culturally responsive 
• Efficient 
• Lead to data - based decisions 
• Ensure equitable outcomes 

Photo Credit: Cotton Bro Studio (2025).Retrieved from Pexels: https://www.pexels.com/6636340
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2. Different Types of Assessment and Different 
Purposes
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What are the types and purposes of assessment?

Type Purpose

Universal Screening Who is on-track, at-risk of being off-track, or off-track?

Progress Monitoring Is the support still needed or is different support needed?

Program Mastery Is the intervention instruction working for the group or 
individual child? Are they accurate, automatic?

Diagnostic If not responding, provides in-depth information; Why?
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Universal Screening
• Valid  
• Reliable 
• Brief 
• Administered three times a 

year 
• Fall, Winter, Spring 
• Administered to all students 

Photo Credit: Gabroska , K. (2025). Retrieved from Pexels : https://www.pexels.com/4386467
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Example: Universal Screening with Acadience 1st Grade

Acadience Reading 
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Parent Report Acadience Example: Zach 3rd Grade
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Progress Monitoring
• Valid, Reliable, Brief 
• For children at risk/off - track 
• Frequent data collection 

(weekly) 
• Is instruction helping to make 

progress? 
• If yes, keep going.  
• If no, may need to modify
Photo Credit: Cotton Bro Studio (2025). Retrieved from Pexels : https://www.pexels.com/5081922
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Example 1: Acadience Reading – 5th Grade Student Retell

Acadience Reading
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Example 2: Fastbridge Progress Monitoring Report – 3rd

Grade Student

Fastbridge
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Program Mastery
• In program 

intervention data 
• Collected weekly 
• Helps determine if 

children are 
responding to the 
intervention 
instruction 

• Informs adaptations

25



Diagnostic
• May be informal or 

standardized 
• For those who may not be 

responding 
• Additional information is 

needed 
• Need more information to 

understand how to intensify 
intervention instruction
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Activity 2.1: Review

Type Purpose

Universal 
Screening
Progress Monitoring

Program Mastery 

Diagnostic 
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Activity 2.2: Feedback

Type Purpose

Universal 
Screening

Who is on-track, at-risk of being off-track, or off-track?

Progress Monitoring Is the support still needed or is different support needed?

Program Mastery Is the intervention instruction working for the group or the 
individual child? Are they accurate and automatic?

Diagnostic If they are not responding, in - depth information; Why are 
they not responding?
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Activity 2.3: Breakout
• Scenarios 
§ Scenario 1: A parent says, “I am so 

confused about the different 
assessments in my son’s 
classroom. I’m getting letters about 
them. Why so many? What is the 
reason for using all of them?” 

§ Scenario 2: A parent says, “I get 
why the school gathers screening 
data three times a year. My child is 
now getting weekly assessments, 
too. Why weekly?" 
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• Directions:  
§ Read the scenario.  
§ Jot your individual response 

referencing each type of 
assessment. 

§ In the breakout, assign roles and 
use the checklist to ensure each 
type of assessment was discussed. 



3. Using Data to Support Children’s Strengths and 
Needs
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A tiered delivery system is one essential component of an MTSS 
framework. It describes three levels of support for students. It 
applies to academic and social  -  emotional behavioral content.  

Tier 1: Universal Prevention is core instruction for all students and 
often can address the needs of 80% of the students needs. 

Advanced tiers begins with Tier 2 or targeted intervention. This is 
small group additional instruction based on similar skill need and/or 
function of behavior. Often when done with fidelity students respond 
to this intervention.  

Intensifying interventions (Tier 3 supports) occur when data 
indicates that adjustments may be necessary to further support the 
student toward academic and/or behavioral goals.  

The image that is generally used to describe a tiered delivery 
system is a triangle since the idea is that most students needs 
should be addressed through Tier 1 instruction (80%) then Tier 
2/targeted supports (7-15%) and finally Tier 3/intensive supports (1-
5%)

Tiered Delivery 
System
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Supporting the Advanced Tiers

Triangle with gradient colors from green at the bottom to 
red at the top. The bottom of the triangle is labeled Tier 1 
Universal Instruction, and an arrow points up. Above the 
arrow is labeled Tier 2 — an arrow outside the triangle 
points to the five steps of the Data - Based Individualization 
Process, starting with the first step at the top in an orange 
rectangle that reads “Validated Intervention Program.” A 
line comes down from there to a green oval labeled 
progress monitor. From there, there are two options a “+” 
on the right labeled responsive that points back up to 
progress monitor and a “-” on the left labeled non-
responsive with an arrow pointing down to another green 
oval labeled “Diagnostic Academic Assessment/ 
Functional Assessment. An arrow points down to an 
orange rectangle labeled “Intervention Adaptation.” From 
there a line comes down from there to a green oval 
labeled progress monitor. From there, there are two 
options a “+” on the right labeled responsive that points 
back up to the last progress monitor oval and a “ - ” on the 
left labeled non - responsive with an arrow pointing back up 
to the diagnostic academic assessment/functional 
assessment oval. To the left of the steps is a bracket 
indicating steps 3 - 5 of DBI are related to Tier 3. 

DBI Graphic: National Center for Intensive Intervention 32



Example Intervention Platform

Nantais, 2025
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Example Intervention Platform Continued
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Increasing Communication
• What do you notice at home? What do you see or hear? 
• What data might you have to share?  
• What do our assessments and observations tell us about 

strengths and needs? What additional information do we need? 
• What do we notice about spelling/writing compared to reading? 
• Based on our data, what skills should be emphasized? 
• What is our next step? What can we do at home and at school? 
• How can we continue two-way partnership and communication? 
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Activity 3.1: Breakout Resource Review
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Activity 3.2: Breakout Electronic Materials

• Example Assessment Letter for 
Families

• Example Secondary 
Intervention Platform

• Example Student Profile 
Template

• Example Elementary 
Intervention Platform
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4. Reflecting on Roles, Relationships, 
Communication, and Barriers
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Opportunities for Families
• From Home to School 
§ Collaborate to ensure successful 

literacy experiences  
§ Ask questions about assessments 
§ Share information about your child 
§ Ask about parent roles on teams 
§ Ask about school goals/reports 
§ Ask about routines for home 
§ Respond to surveys 

• At Home 
§ Celebrate strengths and effort  
§ Keep positive statements high 
§ Celebrate small steps, early 

success, and growth over time 
§ Celebrate accuracy and fluency 
§ When learning, mistakes and 

errors happen!  
§ Read together frequently 

St. Martin, et. al. (2023); NCII (n.d.); MDE, 2020
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Opportunities for Schools
• From School to Home 
§ Share about MTSS with parents 
§ Share information on assessments 

used (Who, What, When, Where, 
Why), results, goals, and 
effectiveness across groups 

§ Ask for input from families, 
including perception data 

§ Ask about communication 
frequency, barriers 

• Getting Input from Families 
§ Formal communication plan 
§ Expectations for sharing data, 

goals and objectives 
§ Share about MTSS, assessments, 

interpretation 
§ Share about MTSS supports  
§ Ensure all populations/groups can 

provide input 

St. Martin, et. al. (2023); MDE, 2020
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Closing Review

• Today, we learned about different types of assessment and their 
purpose, saw examples of different types of assessment data and 
results, discussed the use of data in MTSS and for informing 
decision - making, and visited ways to increase bi - directional (to 
and from) communication. 

• Chat: I used to think ______ now I know _____. 
• Chat: I can accurately share information with other parents 
• Chat: I can reflect on my own role and take next steps
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Stay Connected to the MiMTSS TA Center

      Facebook 
@MiMTSSTACenter 

facebook.com/MiMTSSTACenter 

#MiMTSS

     Listserv 
tinyurl.com/MiMTSSListserv 

TA Offering, updates

        YouTube 
@MiMTSSTACenter 

youtube.com/@MiMTSSTACenter 

Videos & Playlists

    Instagram 
@MiMTSSTACenter 

instagram.com/MiMTSSTACenter 

#MiMTSS 
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