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Creative Commons License Information

You are free to share or adapt the resources for non - commercial 
purposes. We ask that you always attribute MiMTSS TA Center. All 
publications, materials, and resources on this site are licensed under a 
Creative Commons Attribution-NonCommercial 4.0 International License
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Curricula & Intervention Program Disclaimer
Any mention of specific literacy curricula or intervention programs in 

this presentation is for instructional purposes only and does not 
constitute an endorsement by the MiMTSS TA Center or the 

Michigan Department of Education.  

To view a list of approved literacy curricula and intervention 
programs by the Section 35m Committee for Literacy Achievement, 

please visit the following page:  
The Committee for Literacy Achievement/HQ Literacy Materials Grant

(https://www.michigan.gov/mde/services/academic-standards/literacy/literacy-
grants/section - 35m) 
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Assessment Disclaimer
Any mention of specific literacy screening or progress monitoring 
assessments in this presentation is for instructional purposes only 

and does not constitute an endorsement by the MiMTSS TA Center 
or the Michigan Department of Education.  

To view a list of approved literacy screening or progress monitoring 
assessments, please visit the following page:  

K-12 Literacy and Dyslexia Law
(https://www.michigan.gov/mde/services/academic-
standards/literacy/k-12-literacy-and-dyslexia-law)
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Purpose

The purpose of this session is to provide participants with guidance 
concerning the installation and implementation of a literacy 

intervention system at the secondary level.
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Intended Outcomes
• Increase understanding of a Bidirectional Approach within a Multi-

Tiered System of Support (MTSS) framework 
• Understand the role a Multidisciplinary Team (MDT) plays in the 

installation and implementation of an intervention system 
• Increase understanding of the Data - Based Individualization (DBI) 

process 
• Determine action steps for moving the implementation of a literacy 

Intervention System forward within your school or district
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Agenda
1.0 Review of Session One 

2.0 Selecting and Supporting the Interventionist 

3.0 Secondary Intervention Logistics 

4.0 Data-Driven Implementation

5.0 Additional Considerations & Next Steps
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1.0 Review of Session One 
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Activity 1.1: Interactive Review

• Use the chat to answer questions as they are presented
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2.0 Selecting and Supporting the Interventionist
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Review: The Components of an Intervention System

1. Teaming Structure  –  Session 1 
2. Intervention platform, placement, and grouping  –  Session 1 
3. Assessment and data analysis for the advanced tiers  –  Session 1 & 2 
4. Supports to interventionists  –  Session 2 
5. Individualized intensive intervention supports (Tier 3)  – Future Learning
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Interventionists: General Guidelines
• Our experience suggests that the right person implementing an 

intervention has significant impact on the results achieved by the 
students
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Possibilities
• We have found these “right” individuals with the following titles: 
§ Special Education Teacher 
§ General Education Teacher 
§ Reading Specialist 
§ Paraprofessional 
§ Administrator
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Possibilities (Continued)
• We have found the “wrong” individuals with the following titles: 
§ Special Education Teacher 
§ General Education Teacher 
§ Reading Specialist 
§ Paraprofessional 
§ Administrator
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Activity 2.1: Characteristics of an Interventionist

• Review the “Characteristics of a Reading 
Interventionist” handout provided 

• Identify what you feel are the top five 
characteristics beginning with ‘1’ as most 
important 

• Be prepared to share your selections 
along with a rationale
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Reading Interventionist Characteristics
*Beliefs/Attitudes 
§ Belief in the 

importance of reading 
§ High student 

expectations 
§ Sense of Urgency 
§ Personal growth 

mindset 
§ Relational with 

students

**Skills
§ Behavior 

management 
§ Prior Training 
§ Experience with 

direct and/or 
explicit 
instruction

***Knowledge
§ The Science of 

Reading 
§ The progression 

of and interaction 
of reading skills 

§ Generalization

*Beliefs/Attitudes: Most difficult to change/critical to success 
**Skills: Trainable with significant attention early on 
***Knowledge: Increases ability to impact effectiveness
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Activity 2.2: Interventionist Selection

• Discussion surrounding the selection of interventionists should begin 
at the school and district levels as you move forward with this work.  

Consider the following: 
§ Who will provide intervention support in reading? 
§ Is there a need to ensure additional training for staff who will provide 

the intervention?
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Interventionist Selection Considerations
• Communication with central office/district leadership: 
§ Discuss how the interventionist schedule/funding will work 
§ Does this impact the job description of someone/others? 
§ Allocation of time/funds
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Supporting an Interventionist
• Prior to classroom implementation, interventionists need to 

access high - quality professional learning that includes: 
§ An overview of the program’s components 
§ Modeling of the components 
§ Practice opportunities 
§ Increasing awareness of corrective feedback strategies to “firm up” 

students’ automaticity of skills and strategies 

• Interventionists also need ongoing support in the use of 
intervention
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Ongoing Support for Interventionists
• Access to intervention materials: Teacher displays, appropriate 

student resources, etc. 
• Ongoing support to build instructional fluency: 
§ Modeling lesson components in front of students (as needed) 
§ Co - teaching lesson segments 
§ Collaborative discussions and feedback 

• The goal is to support interventionists until they can successfully 
deliver the intervention program independently with high-quality
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Activity 2.3: Learning Plan Review

• Review the “Example Literacy Interventionist Professional Learning 
Plan” Resource provided 

• Reflect on the following questions: 
§ How are you currently supporting your interventionists? 
§ In what ways could a resource such as this support your efforts to develop an 

effective, efficient, and equitable intervention system? 
§ What additional questions might you have?
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3.0 Secondary Intervention Logistics
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Scheduling Time for Intervention
• Each school and district will need to discuss what options are 

available to provide time and access to literacy interventions. 
• Foundational considerations to discuss: 
§ Frequency: 4 - 5 times per week 
§ Time allocation: at least 45 - 60 minutes, based on the selected intervention 

• Thinking flexibly and courageously is imperative when developing 
an intervention schedule
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Acceptable Scheduling Adaptations
• Understanding that there are some logistics that are more difficult 

to adjust, consider the following example that enables access to 
an intervention that exceeds the amount of time available in a 
class period: 
§ Issue: The class period is 40 minutes, however, the intervention requires 

60 - 75 minutes 
§ Response: The interventionist can complete a lesson in two class periods 

through proactive instructional planning
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Intervention Scheduling
• A common path many schools have initially taken is the option of 

using an elective as space for providing intervention support. 
• While this was a decision that worked well, proactive 

communication with students and their caregivers about 
placement into the intervention class was imperative.  
§ Review the Caregiver Letter Example provided
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Intervention Access at the High School
• English electives can serve as a place to provide reading 

intervention 
• The course MUST be taught by a teacher (not a paraprofessional) 

whose endorsement matches the SCED code to enable access to 
credit for the course 

• Additional guidance is available from Michigan’s Department of 
Education (Michigan Merit Curriculum/Graduation Requirements)
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Activity 3.1: Barriers & Solutions

Consider the following: 
1. What are common barriers to finding 

intervention time?  
2. Ideas for possible solutions to finding 

intervention time.
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4.0 Data-Driven Implementation:

Data Collection, Use, and Analysis
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Recall DBI: A Process for Intensifying Instruction 
An orange box on top is labeled “Validated 

• Data - Based 
Individualization 
(DBI)

• Also referred to 
as Intensifying 
Intervention 
Instruction

Intervention Program (e.g., Tier 2, Standard 
Protocol, Secondary Intervention)” below that is 
a green oval labeled Progress Monitor.  
Progress monitoring is administered to 
determine student response to the selected 
intervention. If a student is responsive 
(symbolized by plus sign), an arrow directs the 
team to continue implementing and progress 
monitoring without change. When a student is 
non - responsive, an arrow directs team to the 
lower section of the graphic where a green oval 
directs them to gather diagnostic data to 
formulate an intervention adaptation (orange 
rectangle) and continue progress - monitoring 
(green oval). Progress - monitoring data is again 
used to determine responsiveness, responsive 
arrow directs the team to continue 
implementation and progress monitoring with 
change and the non - responsive arrow points 
back to the Diagnostic Assessment/Functional 
Assessment oval.
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Recall: The 5 steps in the DBI Process
1. Implement a Validated Intervention Program 
2. Monitor Progress 
If students don’t respond… 
3. Collect diagnostic academic or functional 

behavior data 
4. Design and implement an intervention 

adaptation 
5. Monitor progress in the adapted intervention 
Repeat steps 3 - 5 until student responds (is 
on track to meet grade level benchmark)

Source: National Center for Intensive Intervention 31



Data Collection, Use and Analysis
• An effective, efficient, and equitable MTSS framework includes 

the collection, use, and analysis of data throughout the tiers from 
multiple perspectives:  
§ The MDT monitors and supports the implementation of the intervention 
§ The interventionist(s) collect and monitor the student - level data 

• Each perspective interacts with one another to ensure that 
students receive high-quality instruction that improves outcomes
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MDT Data Collection, Use, and Analysis (Initial Data)
The MDT team will collect and review data on a regular basis. 
• Initial data collection can address the following questions: 
§ Is the intervention being provided as initially planned? 
§ Are students attending the class? 
§ Are there any initial concerns with the instructional delivery of the 

intervention?
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MDT Data Collection, Use, and Analysis (Ongoing Data)
The MDT team will collect and review data on a regular basis. 
• Ongoing data sources include: 
§ Intervention implementation fidelity data 
§ Group - level intervention program mastery 
§ Global CBM data at the intervention group level
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Ongoing Data Collection: Group Assessment Data Example
Group 
Name

Unit Multi-
syllabic 
Words

Vocabulary Prefixes 
and 
Suffixes

Spelling Unit 
Mastery

T1 G 11 1 98% 84% 89% 88% 75%

2 93% 73% 77% 81% 38%

T2 G12 1 100% 70% 60% 97% 20%

2 92% 70% 74% 91% 40%

T3 G13 1 89% 70% 81% 86% 43%

2 90% 72% 67% 74% 33%

REWARDS Secondary Archer, A.L., Gleason, M.M., & Vachon, V.L. (2014)
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Interventionist Level Data Collection, Use, and Analysis
• Interventionists will collect and analyze data at the student level: 
§ Daily attendance and engagement 
§ Intervention in-program mastery data
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Intervention In-Program Mastery Student Data Example
Student Multisyllabic 

Words  
(25 points)

Vocabulary 
(30 points)

Prefixes and 
Suffixes 
(30 points)

Spelling 
(15 points)

Total DIBELS 
Progress 
Monitoring

1 25 12 24 13 74 Below Aimline
2 25 30 28 15 98 At or Above
3 20 27 21 15 83 Below Aimline
4 25 24 18 14 81 Below Aimline
5 25 30 30 14 99 At or Above
6 23 24 30 14 91 At or Above
7 25 27 30 14 96 At or Above
8 23 27 27 11 88 At or Above

REWARDS Secondary Archer, A.L., Gleason, M.M., & Vachon, V.L. (2014)
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5.0 Additional Considerations & Next Steps
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Recall: A Progression of Support
• Interventions should be targeted at student’s primary needs but 

also be comprehensive such that skills are not taught in isolation 
and provided long enough to develop automaticity 

• Many students at the secondary level will require multi-
semester/year access to intervention support. Therefore, 
considering multiple interventions will enable ongoing access to 
instruction based on need
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Review: A Reading Intervention Sequence Example

• Learning to Read 

Phonics for 
Reading

SRA 
Decoding

REWARDS 
Secondary

And/
Or

• Learning to Read to Learn

Read to 
Achieve

REWARDS 
Plus SS

REWARDS 
Plus Sci



Activity 5.2: Plan and Process

• Reflect on your next steps after engaging in this training series:  
§  In the chat, type what you intend to do to move this work forward

41



Final Thoughts
• The installation and implementation of a secondary intervention 

system is inter - related work between classroom, school and 
district. Strong communication protocols will strengthen the 
likelihood of achieving full implementation. 

• The assignments & resources provided throughout this series are 
meant to support your efforts to move implementation forward. 
However, additional support may be needed. 

• Stay connected to the TA Center for additional opportunities to 
provide guidance as you continue in this great work.
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Stay Connected to the MiMTSS TA Center

      Facebook 
@MiMTSSTACenter 

facebook.com/MiMTSSTACenter 

#MiMTSS

     Listserv 
tinyurl.com/MiMTSSListserv 

TA Offering, updates

        YouTube 
@MiMTSSTACenter 

youtube.com/@MiMTSSTACenter 

Videos & Playlists

    Instagram 
@MiMTSSTACenter 

instagram.com/MiMTSSTACenter 

#MiMTSS 
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